OHASSTA Workshop - November 8/03
Publisher’s Presentation Canadian History. Patterns and Transformations (Irwin, 2003),  by Ian Hundey.  Available through Nelson Thomson – see http://www.nelson.com/
Overview

This session explores how Canadian History. Patterns and Transformations meets ‘Challenging Questions’ regarding Canadian History University Prep course:
· How should we best conceptualize – and organize or manage - the huge body of knowledge in this course?

· How should we respond to the M.O.E.’s strands? 
· How do we best serve our students and their teachers? 

In the process we will examine issues such as respecting the abilities and the diversity of senior students, finding an appropriate balance of engagement and challenge, emphasizing appropriately both knowledge and historical mindedness, and meeting the organizational and instructional challenges of teaching this course.
Workshop Notes
Greetings and Introduction 

Today in History 

World History:
1789 Bourbon Whiskey, 1st distilled from corn (by Elijah Craig, Bourbon KY) 
1793 Louvre in Paris, opens 
1895 Wilhelm Rontgen discovers x-rays  
1950 1st jet-plane battle of Korean War 
1987 11 die as a bomb planted by the Irish Republican Army exploded at Ulster Remembrance Day Service 
1990 100,000 additional US troops are sent to the Persian gulf 

Canadian History 
1819 Forest fires in northern Ontario and Quebec blacken sky between Quebec City and Kingston
1873 Upper Fort Garry incorporated as Winnipeg

1913 Worst storm in Great Lakes History -32 ships and 200 lives lost
1919 PM Borden leaves Ottawa with Canadian delegation to attend Paris Peace Conference 
1965 Pierre Trudeau wins first seat in House of Commons 

1969 Blood Sweat and Tears “And When I Die” breaks into Top Ten

The course Canada: History, Identity and Culture, CHI4U (Grade 12 University Preparation).
CHALLENGES!
Challenging Questions

1. How should we best conceptualize – and organize or manage - the huge body of knowledge covered in this course? 
2. How should we respond to the MOE’s Curriculum that is organized thematically around five strands? (Communities; Change and Continuity; Citizenship and Heritage; Social, Economic and Political Structures; and Methods of Historical Inquiry)

3. How do we best serve our students? 
… and best serve their teachers?

How to respond to these questions?

Generally

What teachers wanted! Publisher sought input from 50 teachers. Refer to teacher survey comments: chronology and themes; strong conceptual focus; text and source material, visuals; full coverage across whole run of history; recognition of range within classroom even in UP course. 
What we believe. Set of beliefs subscribed to by authors: Our beliefs – see OHP of page 36 
Note: to help us – academic consultant: Margaret Conrad, Canada Research Chair, University of New Brunswick
Editorial Consultants:  Doug Gordon Thames Valley DSB; Elizabeth Smyth OISE/UT; Pat Sullivan Agnes Etherington Art Gallery, Queen’s; Zubedah Vahed, Equity Officer, Peel DSB
Reviewers: see p. 483

How to respond to these three Challenging questions? 

First Challenge

1. How should we best conceptualize – and organize or manage - the huge body of knowledge covered in this course? 

(Course covers from earliest times to recent history - at a time when print and web based materials - archival and interpretive - are exploding)

Response

· Identify a fundamental theme for whole book Patterns and Transformations - a theme central to history and appropriate for mature high school students. 

· Then organize Units 2 to 8 in a set of recurring topics arranged chronologically. See OHPs on our set of topics
Second Challenge

2. How should we respond to the MOE’s Curriculum that is organized thematically around five strands? (Communities: Local, National, and Global; Change and Continuity; Citizenship and Heritage; Social, Economic and Political Structures; and Methods of Historical Inquiry)

Response

Note that our standard topics relate well to the MOE FIVE STRANDS.
We could not see using the strands as the basis for organizing the book – i.e. working chronologically through each strand. Rather we presented a chronology within which the history is organized under our standard topic headings. 

Why our headings and not the MOE’s? We felt our topic headings were more aligned with traditional thinking in history teaching and history – they would be both familiar and sound.  They also allow us to overlook some of the inconsistencies within the MOE organization. 
And what of the MOE Expectations listed in the curriculum document for this course?  We were confident that if we wrote a comprehensive history text under our standard headings that we would meet the required expectations – that we did so is reflected in the Correlation Chart found on pp. A-1 to A-9 of the Teacher’s Resource. 

ASK Participants: What might be the advantages for students and teachers in arranging Units 2 to 8 chronologically around our standard topics? 

Third Challenge
3. How do we best serve our students? 
[still a range in this university-prep classroom – therefore concern for: academically sound approach and materials that are also engaging; the practical aspects of history; respect for senior level and for historical mindedness in senior students; opportunities for finding ‘selves’ in history;]

… and best serve their teachers?
(Our assumptions about teachers of this course - history teachers, many are specialists (vs. grade 10 situation); able to choose, link, synthesize, to capitalize on source material provided, to extend content and activities, to incorporate own emphases; able to deal with an organization of recurring topics arranged chronologically…)
Response

See the Units in the text

UNIT 1
Two points here: (i) treating students as senior students who need to consider the nature of the subject and its conceptual foundations, and (ii) exploring the value and practical aspects of history.

Introduces nature of history and historical mindedness in unit 1 (themes returned to throughout book)  See OHPs on Unit One, for example, concepts of time on page 25 and concepts chart  on p. 23
Unit one also introduces the features of the book by (a) incorporating them – e.g.  variety of visuals, Historical perspective, History Seminar but also (b) discussing them – see page 36 ff 

UNITS 2 to 8
REPEAT - Units 2 to 8 are organized using our standard topic organization. And these units reflect our standard features 
USE TABLE OF CONTENTS to highlight the chronological-topical arrangement – e.g. Unit 5 
Our contention is that this arrangement will allow students to make sense of this large body of knowledge – an organizing framework for them. 
Standard Features:
To provide insight, varied perspectives, engagement, to allow students to explore the ‘stuff’ of history as historians do 

Timeline, illustrations (paintings, photos, sketches), maps, graphs, cartoons

Highlight Monuments OHPs
Shaded-in features 

Biographies (OHP of Brants) 

and other short focus-features. Examples –p.124 Military in society of New France; 

p. 238 Moodie; p. 372 Stacey on WWI
**Historical Perspective Features** 
There are 41 of them! In response to what teachers wanted, what we believe, what students deserve.
Types: 

· case study

· key policy, event

· moment in time

· important people

· broadening social history

· key question or issue

· new evidence or interpretation

Characteristics: 
· source material

· different perspectives or interpretations

· nature of evidence

· insight or additional depth

· past to present

ACTIVITY: Individually find a Historical perspective of interest to you and decide how you would use it. Share with one or two others (pairs or threes) Ask for examples. 

Note effort to provide new material not traditionally used, to illustrate the lure of history, and to challenge stereotypes - - see Aitchison case on p. 219 ff. 
History Seminars – see OHP and Book – Give time to look!

Unit 8

· nature and linkage back to Patterns and Transformations- see text and OHPS.
Again the point here is that senior students can and deserve to look for conceptual threads, to see the shape of history. It’s reinforced here – past to present; change and continuity; patterns and transformations

IN SUMMARY: How do we best serve our students?

Recognize a range in this university-prep classroom –text must be academically sound and also engaging

Address the practical aspects of history – not all in class are university bound or history specialists. See the value in history for many. 

Respect senior students: address historical mindedness, the nature of history, sources and writing of history. Select materials that reflect issues, contention, that raise questions. Provide questions and activities that promote thinking, debate and the nature of subject. 

Opportunities for finding ‘selves’ in history: (besides above) provide varied perspectives; include varied voices; provide activities that require ‘stance’ and offer choice.

IN DOING SO ... how best serve their teachers?

Acknowledge that teachers of this course are capable: to choose, link, synthesize; to capitalize on source material provided; to extend content and activities; to incorporate own emphases; to deal with an organization of recurring topics arranged chronologically.

Provide opportunities through the book’s organization and materials to allow variety in course planning and delivery – e.g. thematic study across time periods (e.g. Economy and Technology); focus on key concepts (p. 23 paired concepts); in-class emphasis and seminar treatment of thematic topics (see TR)

Provide a book organized around sound historical approaches to make the course manageable - for teachers and students. 

Also to serve teachers - 
The Teacher’s Resource

See TR for Table of Contents

Refer again to correlation chart.

Highlight planning and delivery flexibility based on thematic sections

Highlight figure and History Seminar questions tied to MOE Achievement Charts.

Note that Answers are provided for short test items

Show resources, additional activities, visual organizers, culminating tasks, rubrics
Handouts and OHP Masters
Challenging Questions

1. How should we best conceptualize – and organize or manage - the huge body of knowledge covered in this course?

2. How should we respond to the M.O.E.’s curriculum that is organized thematically around five strands? 

3. How do we best serve our students? … and their teachers?
Overall Thematic Thread:
Patterns and Transformations

· Relates to nature of history and conceptual understanding in history

· Guides treatment of the history in each unit

· Introduced formally in Unit 1

· Reinforced in the final section of Units 2 to 8: Continuity and Change
· Synthesized in Unit 8 Looking Back and Looking Ahead
Standard Thematic Sections in Each Unit

Migration and Settlement

Society and Community

Economy and Technology

Government and Politics

Internal and External Relations

Culture and Identity

Continuity and Change

The five strands

Communities: Local, National, and Global; 

Change and Continuity; 

Citizenship and Heritage;

 Social, Economic and Political Structures; 

Methods of Historical Inquiry
Features in the Book
(As highlighted for the student on pages 36-37)
· Based on primary and secondary sources
· Written and visual sources – both part of ‘text’ to be read for meaning
· Special features (e.g. short bios, documents) set in boxes and shaded
· Historical Perspectives throughout units
· History Seminar at end of each unit
· Table of Contents and Index – to allow research, cross-referencing 
· Acknowledgement of written sources and Illustration Credits – further research and archival links
Historical Perspective Features

Types: 
· case study

· key policy, event

· moment in time

· important people

· broadening social history

· key question or issue

· new evidence or interpretation …
Characteristics:

· historical evidence

· different perspectives or interpretations

· historical debate

· insight/depth

· past to present
How do we best serve our students?
Recognize a range in this university-prep classroom –text must be academically sound and also engaging

Address the practical aspects of history – not all in class are university bound or history specialists. See the value in history for many. 

Respect senior students: address historical mindedness, the nature of history, sources and writing of history. Select materials that reflect issues, contention, that raise questions. Provide questions and activities that promote thinking, debate and the nature of subject. 

Opportunities for finding ‘selves’ in history: (besides above) provide varied perspectives; include varied voices; provide activities that require ‘stance’ and offer choice.
... and best serve their teachers?

Acknowledge that teachers of this course are capable: to choose, link, synthesize; to capitalize on source material provided; to extend content and activities; to incorporate own emphases; to deal with an organization of recurring topics arranged chronologically.
Provide opportunities through the book’s organization and materials to allow variety in course planning and delivery – e.g. thematic study across time periods (e.g. Economy and Technology); focus on key concepts (p. 23 paired concepts); in-class emphasis and seminar treatment of thematic topics (see TR)
Provide a book organized around sound historical approaches to make the course manageable - for teachers and students. 

