ASSESSMENT & EVALUATION
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	DEFINITION

	Assessment is?


	

	Why do we assess? Purposes?


	

	Evaluation is?


	

	Why do we evaluate? Purposes?
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What are the implications for your classroom practices?

                                  Learning From Assessment, C.C.C., May 2002, p.119  

ACHIEVEMENT CHART ACTIVITY

Put the following statements in one of the four categories below from the perspective of a “Construction Worker”:

· Hit the nail on the head
· Tell others how to solve a problem
· Make adjustments to a plan
· Demonstrate how to use a tool
· Read blueprints and instructions
· Select the tools needed to solve a problem
· Use tools in an appropriate sequence
· Reflect on your work
· select the most appropriate tool and use it for the job that needs to be done
· call tools using the correct name
	KNOWLEDGE & UNDERSTANDING
	APPLICATION
	COMMUNICATION
	THINKING

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


ACTION VERBS ORGANIZED

BY ACHIEVEMENT CATEGORIES

(use to help identify expectations)

Adapted by Bruce Brydges, Kawartha Pine Ridge D.S.B.
	KNOWLEDGE &

UNDERSTANDING
	APPLICATION
	COMMUNICATION
	THINKING



	Ask
	Adapt
	Articulate
	Analyze

	Calculate
	Adjust
	Challenge
	Appraise

	Check
	Apply
	Clarify
	Ask

	Classify
	Combine
	Compare
	Assess

	Compare
	Connect
	Decode
	Challenge

	Complete
	Correct
	Describe
	Classify

	Compute
	Create
	Discuss
	Collect

	Connect
	Demonstrate
	Engage
	Conclude

	Contrast
	Develop
	Explain
	Conduct

	Correct
	Devise
	Express
	Contrast

	Decide
	Display
	Give reasons
	Decode

	Define
	Estimate
	Induce
	Decide

	Detect
	Exhibit
	Instruct
	Derive

	Differentiate
	Help
	Interact
	Differentiate

	Distinguish
	Incorporate
	Justify
	Establish

	Estimate
	Integrate
	Present
	Examine

	Evaluate
	Invent
	Propose
	Experiment

	Generalize
	Make
	Reflect
	Explore

	Identify
	Modify
	Respond
	Find

	Interpret
	Participate
	Teach
	Gather (evidence)

	Justify
	Perform
	Write
	Inquire

	Label
	Prioritize
	
	Inspect

	Locate
	Produce
	
	Investigate

	List
	Represent
	
	Monitor

	Organize
	Retrieve
	
	Predict

	Prioritize
	Revise
	
	Prioritize

	Rate
	Show
	
	Pursue

	Recognize
	Support
	
	Question

	Solve
	Synthesize
	
	Reason

	Structure
	Use
	
	Reflect

	Test
	Utilize
	
	Research

	
	
	
	Retrieve

	
	
	
	Review

	
	
	
	Search

	
	
	
	Seek


Adapted with special permission S. Rogers and S. Graham.

 The High Performance Toolbox: Succeeding with Performance Tasks, Projects, and Assessments.

Peak Learning Systems: 1997.
Bloom’s Taxonomy
	LEVEL
	USEFUL VERBS 
	SAMPLE QUESTION STEMS
	SOME POTENTIAL ACTIVITIES & PRODUCTS

	Knowledge

At this level, students engage factual material & are able to recall & describe facts.
	Tell, list, describe, relate, locate, write, find, state, name…
	How many…? What happened after…? Who was it that…? Can you name the…? Describe what happened at…? Who spoke to…? Can you tell why…? Find the meaning of…? What is…? Which is true or false…? 
	* Make a timeline of events

* Make a facts chart

* List all the animals in the story

* Make a chart showing…

* Recite a poem

	Comprehension
At this level, students make sense of factual material & are able to employ this understanding to represent the information in a variety of media &/or genres.
	Explain, interpret, outline, discuss, distinguish, predict, restate, translate, compare, describe…
	Can you write in your own words…? Can you write a brief outline…? What do you think could have happened next…? Who do you think…? What was the main idea…? Can you distinguish between…? What differences exist between…? Can you provide an example of what you mean…? Can you provide a definition for…? 
	* Cut out, or draw pictures to show a particular event

* Illustrate what you think the main idea was

* Make a cartoon strip showing the sequence of events

* write and perform a play based on the story

* retell the story in your own words

* Paint a picture of some aspect of the story you like

* Write a summary report of the event

* Prepare a flowchart to illustrate the sequence of events

	Application

At this level, students are able to exploit their understanding of factual material to solve problems & make products.
	Solve, show, use, illustrate, calculate, construct, complete, examine, classify…
	Do you know of another instance where…? Could this have happened in…? Can you group by characteristics such as…? Which factors would you change if…? Can you apply the method used to some experience of your own…? What questions would you ask of…? From the information given, can you develop…? Would this information be useful if you had a…?
	* Construct a model to demonstrate how it will work

* Make a scrapbook about the areas of study

* Make a puzzle game using ideas from the study area

* Dress a doll in national costume

* Write a textbook about…for others

	Analysis
At this level, students take apart concepts, ideas and/or products in order to identify patterns & relationships.
	Analyze, distinguish, examine, compare, contract, investigate, categorize, identity, explain, separate, advertise
	Which events could not have happened? If…had happened, what might the ending have been? How was this similar to…? What was the underlying theme of…? What do you see as other possible outcomes…? Why did…changes occur? Can you compare your…with that presented in…? Can you explain what must have happened when…? How is…similar to…? What are some of the problems of…? Can you distinguish between…? What were some motives behind…? What was the turning point in the story…? What was the problem with…?
	* Design a questionnaire to gather information

* Write a commercial to sell a new product

* Conduct an investigation to produce information to support a view

* Make a flow chart to show critical stages

* Construct a graph to illustrate selected information

* Prepare a report about the area of study



	Synthesis
At this level, students exploit their mastery of concepts to create new & original products, ideas &/or solutions
	Create, invent, compose, predict, plan, construct, design, imagine, improve, propose, design, formulate…
	Can you design a …to…? Why not compose a song about…? Can you see a possible solution to…? If you had access to all resources, how would you deal with…? Why don’t you design your own way to…? What would happen if…? How many ways can you…? Can you create new and unusual uses for…? Can you develop a proposal which would…?
	* Invent a machine to do a specific task

* Create a new product

* Give a name & plan a marketing campaign

* Write about your feelings in relation to…

* Write a TV show, play, puppet show, role play, or song about…

* Design a CD, book or magazine cover 

* Devise a way to…

* Sell an idea

	Evaluation
At this level, students make critical judgments about the relative worth of ideas, products & positions as they take positions & justify them. 
	Judge, select, choose, decide, justify, debate, verify, argue, recommend, assess, discuss, rate, prioritize, determine…
	Is there a better solution to…? Judge the value of…? Can you defend your position about…? Do you think…is a good or bad thing? How would you have handled…? What changes to…would you recommend? Do you believe…? Are you a person? How would you feel if…? How effective are…? What do you think about…?
	* Prepare a list of criteria to judge a…show

* Indicate priority and ratings

* Conduct a debate about an issue of special interest

* Make a booklet about five rules you see as important

* Form a panel to discuss views

* Write a letter to…advising on changes needed at…

* Write a report

* Prepare a case to present your view about…


An enhancement of Dalton, J (1986) “Extending Children’s Special Abilities”: Ministry of Education, Victoria, pp31-32

Reproduced with the permission of Andrew Dalgliesh

Senior Project Officier, ICTs and Learning, Education Queensland, Australia

DESIGNING “RICH” TASKS RUBRIC
 SEQ CHAPTER \h \r 1PURPOSE:  A “Rich” Task is used at the end of a significant piece of learning, end of a group of connected lessons, unit, strand, term and or year.  It should be authentic and related to the key learnings.  Ideally students would be involved in determining how they can best demonstrate their learning (WRITE, SAY, DO).  A “Rich” Task is used to give students an opportunity to demonstrate key knowledge and skills in a meaningful way.  To provide students an opportunity to synthesize what they have learned and PRACTISED.
	Criteria for Designing Evaluations Tasks 

 to Inform and Improve Student Performance
	To a limited degree
	To some degree


	To a considerable degree
	To a high degree

	1.
The task addresses the key curriculum expectations (“key learnings) within the subject(s).
	
	
	
	

	2.
 SEQ CHAPTER \h \r 1The task addresses multiple categories of the Achievement Chart.

	
	
	
	

	3.
 SEQ CHAPTER \h \r 1The task allows students to demonstrate achievement at any of the four levels.          
	
	
	
	

	4.    The task is appropriate, meaningful, engaging and authentic.
	
	
	
	

	5.     SEQ CHAPTER \h \r 1The task builds on prior knowledge and experience.  
	
	
	
	

	6.  SEQ CHAPTER \h \r 1The task contains assessment/evaluation criteria that has been shared and modelled for students.  
	
	  
	
	

	7. 7.    SEQ CHAPTER \h \r 1The task allows opportunities for the various methods of WRITE, SAY and DO.
	 
	
	
	

	8.     SEQ CHAPTER \h \r 1The task should consider students’ individual needs.


	
	
	
	

	9.     SEQ CHAPTER \h \r 1The task should include and value student and teacher reflection.


	
	
	
	


Effective Elementary Assessment and Evaluation Classroom Practices, adapted from Part 4: Effective Elementary Assessment and Evaluation Classroom Practices (B) The Planning Cycle – (ii) Gathering The Evidence p. 390
Designing A “Rich” Assessment Task 

This template could be used or adapted to design a student assessment task

	TEACHER


	STUDENT


	Subject(s): 

Grade(s): 

Strand(s)
Time Frame:  
Name of the Assessment Task:
Content: 

Outline information in this section that:

· lists the cluster of curriculum expectations being assessed (or Key Learnings within the curriculum expectations);

· reflects the criteria of the related Achievement Chart categories;

· includes considerations for exceptional students; and

· links to prior knowledge.       


	Name of “Rich” Assessment Task:

Time Frame:



	Task Description:

Designing the Task Description:

Use the GRASPS format to develop a context for the assessment task. Keep in mind that the task scenario should:  

· relate the task to what they have studied or are studying;

· place the task in relationship to previous learning that; 

· addresses why the student is being asked to do the task; and

· be clear and concise.
GRASPS

Consider the following stem statements as you construct the performance task scenario:

Goal

· Your task is..., the goal is to..., the problem is..., the obstacle to overcome is...

Role

· You are..., you have been asked to..., your job is...

Audience

· Your client is..., the target audience is..., you need to convince...

Situation

· The context you find yourself in is..., the challenge involves dealing with...

Product or Performance - refer to strategies

· You will create a ... to..., you need to develop/design a ... so that...

Standards for Success

· Your performance needs to..., your work will be judged by..., your product must meet the following standards..., a successful result will... (1996).Jay McTighe
	Task Description:

	Product(s)/Performance(s):

Outline in detail what product(s) or performance(s) students will be expected to provide to demonstrate evidence of the cluster of expectations.


	Product(s)/Performance(s):

You will be expected to produce the following product(s)/performance(s) to demonstrate evidence of the cluster of expectations.

	Assessment Tool(s):
Outline information in this section that provides direction for the assessment tools that will be used and what aspect of the learning will be assessed using the tool.  The learning should reference the criteria related to the curriculum expectations and FOUR Achievement Chart categories.
	Assessment Tool(s):
The assessment tool(s) to be used are:

They will assess:  (K&U, T, C, A)

	Teacher Notes:

Outline information in this section that provides reminders for the teacher.  What does he/she need to take into consideration to ensure that the student is well prepared to successfully complete the task?  

Has the student had the opportunity to:

· develop the knowledge and skills required for the task;

· learn what is required;

· practise what he/she is being asked to demonstrate;

· receive helpful feedback to have a clear understanding of the learning they are being asked to demonstrate; and 

· experience similar types of tasks.

Include the following information:

· the instructions the student will need to successfully complete the task;  
· both process and content suggestions to complete the task; and

· the time frame for feedback on various process components of the task and the final due date.
	Student Notes:
You will need to:


Effective Elementary Assessment and Evaluation Classroom Practices, Part Four: Effective Classroom Practices (B) The Planning Cycle – (ii) Gathering the Evidence Page 392.

ASSESSMENT PLANNING QUESTIONS
START HERE

                                                                                                                                                                                                                        




                                                   





ASSESSMENT PLANNING

SUBJECT: ______________________
	Catholic Social Teachings


	

	Expectations  - “Enduring Understandings”

(desired results; what the student must know)


	

	Evaluations (Summative) - “Rich Tasks” (reflect “enduring understandings/big ideas” and reflect 3 or 4 categories of Achievement Chart)


	

	Diagnostic Assessments -
“Starting point” (used to determine the “what” and the “how” for teaching, learning & 

literacy strategies) 


	

	Formative Assessments - “Scaffolding”

(help students achieve learning goals; help teachers adjust teaching, learning & literacy strategies)


	

	Teaching/Learning & Literacy Strategies -
(instruction, practice, and feedback)


	TEACHING/LEARNING
	LITERACY STRATEGIES

	Topics/Themes/Resources -

	

	Accommodations/Modifications 

	


UNIT/STRAND: __________________________

TIME:____________

ASSESSMENT UNIT/STRAND PLANNER
PERCENTAGE BREAKDOWN:

K&U ​​___
A ___

C ___

T ___        
STRAND/UNIT: _________________________ 

TYPE OF ASSESSMENT                                            ACHIEVEMENT CHART 
MARK
	 SEQ CHAPTER \h \r 1
	K&U  
	A  
	C
	T
	​​​​​​​​​​​​​

	
	K&U
	A
	C  
	T  
	

	
	K&U  
	A  
	C  
	T
	

	 
	K&U 
	A 
	C 
	T 
	

	
	K&U
	A
	C
	T
	

	
	K&U
	A
	C
	T
	

	
	K&U
	A
	C
	T
	

	
	K&U
	A
	C
	T
	


PERCENTAGE BREAKDOWN:

K&U ___

A ___

C ___

T ___        
STRAND/UNIT: _______________________                                              
TYPE OF ASSESSMENT                                             ACHIEVEMENT CHART 
MARK
	 SEQ CHAPTER \h \r 1
	K&U
	A
	C
	T
	

	
	K&U
	A
	C
	T
	

	
	K&U
	A
	C
	T
	

	
	K&U
	A
	C
	T
	

	
	K&U
	A
	C
	T
	

	
	K&U
	A
	C
	T
	

	
	K&U
	A
	C
	T
	

	
	K&U
	A
	C
	T
	


SUMMATIVE ASSESSMENT (EVALUATION):


1. How will students’ demonstrate their learning?


Eg. Write, Say, Do – provide OPTIONS!


2. What assessment tool (rubric, marking scheme, rating scale) is the most appropriate to gather the evidence? 


3.  Will the task allow students to demonstrate their learning in all four achievement chart categories?





THE GOAL (Curriculum Expectations):


1. What MUST the student know and/or be able to do – enduring understandings? (Overall expectations)


2. What are the key learnings (knowledge and/or skills) students MUST learn? (Specific expectations)





DIAGNOSTIC ASSESSMENT (BEFORE Instruction):


1.  How will you assess where students are at? 


2. What prior skills and/or knowledge are essential for students to begin “new” learning?





FORMATIVE ASSESSMENT (DURING Instruction):


1. How will you find out how students are progressing? 


2. How often will you need to assess and how will you record the data?


3. What is the relationship between the formative assessments and the summative assessments?


4. How will you adjust your teaching and learning activities if students are struggling?











REFLECTION:


1. How effective was the program based on the data?


2. How will the teaching/learning strategies, assessments and evaluations be adjusted to improve student learning? 





INSTRUCTION:


1. What instruction, strategies, resources, activities, and materials will you use to help students achieve the learning goals?


2.  Have you considered the various learning styles and individual needs of the students?


 








