Adventures in World History, Grade 12  (CHM 4E)   Fall of 2006

Teacher: Ms. L. Mowatt, CWDHS

Course Description: This course examines a variety of human experiences in world history from earliest times to the present. Students will learn about a wide range of social, cultural, economic, and political topics, including technological development and cultural expression, social and political structures, and the values of community and individualism. As well, students will be given opportunities to develop their awareness of historical experience, to practice their skills of analysis and communication, and to cultivate a lifelong interest in the adventures of world history.

Prerequisites: Canadian History in the Twentieth Century, Grade 10, Academic or Applied

Where the Course Leads: 
Workplace

The following Ministry of Education strands provide a framework for the course:
Communities: Work, Technology, and Construction

Change and Continuity

Citizenship and Heritage

Social, Economic and Political Structures
Methods of Historical Inquiry
Additional Costs: Field trip to Royal Ontario Museum in January.  Anticipated cost including bus and museum entry fee $25.00.  Since the major cumulative activity is based around this trip, it is mandatory that students attend, preferably with the class but otherwise on their own.

	TIME
	UNIT CONTENT
	UNIT EVALUATION ASSIGNMENT

	3 weeks
	Early man from first Hominids to Neolithic Revolution
	Notebook set up

Review of basic archeology method and terms

	2 weeks
	Monuments of civilizations
	*presentation of researched monument with visual aids

*unit test (including material from introduction)

	2 weeks
	Natural disasters
	* unit test

*comparison of severity and coping strategies of disasters

	2 weeks
	Fashion of men and women
	* fashion commentary for one outfit



	2 weeks
	Torture and execution
	*poster museum illustrating trends/history

* open museum test

	2 weeks
	History of fishing
	* cumulative task TBA

	2 weeks
	piracy
	* “pirates of the Caribbean – what’s fact what’s Hollywood?”

* unit test

	2 weeks
	Mind altering drugs
	*unit test

	1 week
	Museum
	**Preparation, visit, report on gallery chosen


Assessment and Evaluation

*Essential cumulative assignments must be handed in to earn a credit.  No cumulative work identified as essential will be graded after the assignment has been marked and returned to the class.  However, students must still complete the assignment in order to achieve the credit. 
SETTING UP A THEMATIC UNIT FOR GRADE 12 ADVENTURES IN WORLD HISTORY
BASIC GUIDELINES THAT SEEM TO WORK 
· No more than 3 weeks

· Start with a critical challenge that is motivating 

· Establish a pattern that will be repeated with each story investigated within this unit – concept map, note taking format, location aids etc

· Work the first story together as a class always to demonstrate the patterns so everyone has the same experience then move gradually towards increasing independence with the stories
· Be sure to provide context at an appropriate level regardless of story whether in  video format or print format

· Make them do the work, particularly the reading but have reading strategies in place

· Keep the writing to a minimum and the thinking to a maximum

· Review content constantly as working through the unit

· Build a word wall – magnetic clips are awesome if you don’t have unlimited permanently bulletin board space and then words can be manipulated 
· Remind students throughout about cumulative activity so they don’t lose sight of what they will be doing at the end with the information and thoughts as they grow
· Keep the pace of content as fast and rich as possible to maintain interest

· Set up a cumulative activity that will accommodate some inconsistent attendance: if you are doing torture in history, allow choice in the examples at the end

· Provide an audience for the cumulative activity besides yourself when possible

· Where possible make connection to today’s world - try to have a story from the present at some point – can be a starter or an end point. 

· Give yourself permission to acknowledge that everyone won’t ‘get’ everything
Get “DEFINING DISASTERS”  sheet from this website

From Cool Planet - Oxfam's website for teachers and young people: www.oxfam.org.uk/coolplanet
THEMATIC UNIT ON NATURAL DISASTERS IN HISTORY FOR ADVENTURES IN WORLD HISTORY

The following represents the sequence of content and skills.  Each step will not necessarily represent one full lesson.  Some take more than one period but others may be less.  Support materials developed for delivery follow this overview.

STEP 1

Define what is actually a “disaster”.

Introduce concept of disaster by having many brief factoids about the Tsunami that hit Thailand.  This could also be New Orleans or any other disaster that might be in the kids’ recent memory.  Factoids are on large enough paper to be read by everyone when clipped on to the blackboard with magnetic clips.  

First have the class put the factoids in chronological order.
Secondly, see if there are groups of factoids – particularly you want to identify the cause of the disasters, the details of how the disaster plays out (the damage done), and the reaction of the civilization to the disaster.  This unit does not focus on the causes of natural disasters which is more appropriate to a geography or science class, but we really want to consider the events and the reaction of civilizations.

The critical challenge is to weight the criteria that would allow the severity of several natural disaster to be compared AND to consider whether modern civilizations actually react any better than past civilizations to support a community hit with disaster.  How important is the role of technology to the relief of a natural disaster?

STEP 2

Use a highly interesting video for a common shared experience of a historical disaster.  The Discovery Channel DVD on Pompeii is fantastic for this.

STEP 3

Gather the facts that deal with the events and damage of the disaster into one group and the reaction of the civilization into another group.  Optional visit to Discovery Channel website on Pompeii.  Students find this moderately interesting because they have seen the website.  They would not find it interesting as a starting point to this story.

STEP 4

Begin the discussion about what criteria one would use to compare the severity of more than one disaster and the success of the relief efforts of a civilization.  These criteria should remain visible and be revisited and edited throughout the unit.

STEP 5

Go to a print resource similar to ones that students will then use in STEP 6.  I chose the Lisbon earthquake because it provided an opportunity to talk about enlightenment and the struggle between science and religion which would be a hard sell to these kids on its own but they will engage with it because it is part of the context for an interesting story.  There are probably books on the theme of disasters in your library.  The subsequent disasters will be covered in a similar format.  Three pages of print is a good rule of thumb as a limit.  

STEP 6

As a class, using the criteria developed in Step 4, compare the severity of Lisbon with the severity of Pompeii.  Compare the reaction of the civilization of Lisbon with the reaction of Rome to Pompeii.  As a class, make revisions, additions, to the criteria.

STEP 7

Students do a jigsaw for three additional disasters.  I choose the Irish Potatoe Famine, Athens Plague and London fire on the criteria of finding disasters that would not need a lot of context and cover different civilizations.  

The whole class gets some location support for the three disasters before they start to read and teacher talk to quickly set the stage.  Resources are rarely at a comfortable reading level for workplace students.  Think Literacy Strategies are employed to help them read the disaster they are given .  Students who have the same disaster do a paired reading, and they have “think aloud” questions to discuss as they read the article out loud to each other.  Students do note taking from the article following exactly the same note taking strategy that was used for the Lisbon Earthquake so they have a familiarity from the previous story.
STEP 8

Students gather in groups of three – each person bringing notes on a different disaster.  Students do an oral report from their notes to the others.  The reporting students dictates, AFTER their story, a shorter version of their notes for the others to write.  Teacher must be very firm, otherwise kids are likely just to copy each other’s notes.  The goal is for the reporting student to increase familiarity, by story telling, with what they have just read.  It is not expected, nor necessary for the others to have anything beyond a general understanding of the two disasters that are not their own.

STEP 9

The three students do a graphic comparison using a bar graph of the three disasters they have just shared and Lisbon and Pompeii based on the criteria.

STEP 10

Final story in video format of the Spanish Flu with Student worksheet.  Any 20th century disaster would work here – certainly New Orleans.  Final enduring understanding is that past civilizations sometimes have dealt with disasters better than we do now regardless of our technological advances.  

STEP 11

Visit the EM-STAT site on line.  This is the up to date international computer data base on disasters and very easy to access at an introductory level.  There is a worksheet to guide students so they can work at their own pace.  This is a full period.  At the end the class shares learning that they have individually found that is of interest.

STEP 12

Students prepared in class using scaffolding prepared by teacher for the test (Knowledge) and for two paragraphs that will compare any two disasters of their choice from those studied.  One paragraph will compare the severity and one will compare the success of relief efforts.  The two paragraphs can be about two different pairs of disasters or about the same two disasters. (Thinking)  I assess their ability to choose appropriate disasters for the comparison and also select criteria from the list that will work well with the disasters they have chosen.  (Application)  This is one of the few times in the course that their cumulative activity is written paragraphs, so the Communication mark is based on traditional writing skills.
Discovery website on pompei – work through in order presented here

Survivors quiz for those of you who have seen all the video.  I only scored 13 out of 18 – let me know if you beat me.

Go to WHAT HAPPENED? and skim down to the end of the first page of first article THE LONG DEADLY SILENCE.  At the bottom of the page in GREY is a prompt TAKE THE JOURNEY.  What follows in block capitals is the headings for each part of the journey.  Answer the questions as you go along.

Herculaneum

Why did Herculaneum get less ‘billing” compared to Pompeii? _________________________________________________________
What conclusion did  experts reach about the death of folks here that is different than the original interpretation of historians

_____________________________________________________________________________________________________________

TWO DAYS IN AUGUST
How hot was the cloud that engulfed Herculaneum’s citizens? ______________________________
THE STORY OF LUPERCUS
Evidence that this is a wealthy roman town:

a) _____________________________________________________________________________________________________

b) ______________________________________________________________________________________________________
POMPEII PART 1

How many research groups have worked and published findings from Pompeii?____________
Evidence of modern conveniences: ______________________________________________________________________________

___________________________________________________________________________________________________________
POMPEII PART 2

How have 3D forensic techniques been used by historians studying Pompeii? _____________________________________________

____________________________________________________________________________________________________________

THE STORY OF CAIUS JULIUS POLYBIUS
Graffiti – what was the content?____________________________________________________________________
YOU ARE NOW FINISHED WITH THE TAKE THE JOURNEY.  GO TO THE BAR AT THE LEFT AND GO TO “On Going Excavations”

ONGOING ARCHEOLOGY

Find out how the strategy of the dig has changed? ____________________________________________________________________

____________________________________________________________________________________________________________
SKIP TO PAGE 4 .  READ PAGE 4, 5, AND 6 - HERCULANEUM’S LOST PAPRYI

Series of three sites – find out who owned the villa that has caused archeological excitement_________________________________, 
what the key find is in the villa__________________________________________, and how modern technology is making a hunk of 
charcoal far far more exciting than would at first appear______________________________________________________________.

GO TO THE BAR AT THE LEFT AND GO TO “ EYEWITNESS ACCOUNT”

This is short and painless….giving you text of Pliny the Younger’s account of what he sees in a letter written just after the event.  

GO TO THE BAR AT THE LEFT AND GO TO “VIRTUAL VOLCANOES”

Here you can build your own volcano and the site will provide you with a brief simulation of the eruption.  Take time before you start to learn about the three volcanoes types and read about the gas and viscosity levels (see bullets below heading Gas and Viscosity Levels)

GO TO THE BAR AT THE LEFT AND GO TO “ ERUPTION VIDEOS”

Here you will find some remarkable film footage of volcanoes erupting around the world.
Teacher’s Crib Sheet for Pompeii Discovery Channel Website

Survivors quiz for those of you who have seen all the video.  I only scored 13 out of 18 – let me know if you beat me.

Go to WHAT HAPPENED? and skim down to the end of the first page of first article” THE LONG DEADLY SILENCE.  At the bottom of the page in GREY is a prompt TAKE THE JOURNEY.  What follows in block capitals is the headings for each part of the journey.  Answer the questions as you go along.

Herculaneum

Why did Herculaneum get less ‘billing” compared to Pompeii?

Harder to dig – resistance of volcanic materials and urban settlements above ancient town

These 80 people do not display any evidence of voluntary self-protective reaction or agony contortions. They were killed before they had time to display a reaction, in less than a fraction of a second," said study author Giuseppe Mastrolorenzo, a volcanologist with the Vesuvius Observatory

TWO DAYS IN AUGUST

900-degree Fahrenheit cloud. They died instantly of thermal shock, not from slow suffocation as scientists long assumed.

THE STORY OF LUPERCUS
Evidence that this is a wealthy roman town

His job – location of caligula’s villa

Jewelry of folks on the beach

POMPEII PART 1

How many research groups have worked and published findings from Pompei?

Evidence of modern convenience

Heating and pumped water

Having studied iconographic sources and ancient texts for three years, Galluzzi has been able to reconstruct models and computer animations of the complex machines created by the ancient residents

POMPEII PART 2

Using 3-D forensic techniques, they reconstructed the faces of four Pompeians (including Caius Julius Polybius), bringing the ancient residents back to life hundreds of years into the future. Their blank eyes stare at a harsh, unforgiving light

THE STORY OF CAIUS JULIUS POLYBIUS
Graffiti – what was the content?

Political propaganda

YOU ARE NOW FINISHED WITH THE TAKE THE JOURNEY.  GO TO THE BAR AT THE LEFT AND GO TO “On Going Excavations”

ONGOING ARCHEOLOGY

Find out how the strategy of the dig has changed?

Shifted to going deeper instead of outlying

SKIP TO PAGE 4 .  READ PAGE 4, 5, AND 6 - HERCULANEUM’S LOST PAPRYI

Series of three sites – find out who owned the villa that has caused archeological excitement, what the key find is in the villa, and how modern technology is making a hunk of charcoal far far more exciting than would at first appear.

Explains how they are able to read the charcoal papyrus 

GO TO THE BAR AT THE LEFT AND GO TO “ EYEWITNESS ACCOUNT”

This is short and painless….giving you text of Pliny the Younger’s account of what he sees in a letter written just after the event.  

GO TO THE BAR AT THE LEFT AND GO TO “VIRTUAL VOLCANOES”

Here you can build your own volcano and the site will provide you with a brief simulation of the eruption.  Take time before you start to learn about the three volcanoes types and read about the gas and viscosity levels (see bullets below heading Gas and Viscosity Levels)

GO TO THE BAR AT THE LEFT AND GO TO “ ERUPTION VIDEOS”

Here you will find some remarkable film footage of volcanoes erupting around the world.
LISBON EARTHQUAKE

SEQUENCE OF EVENTS

DAMAGE TO PEOPLE

DAMAGE TO BUILDINGS

DAMAGE TO ENVIRONMENT

SHORT TERM REACTIONS AND SUPPORT (within a few days) 

LONG TERM REACTION - 

JIGSAW – Note Taking for Your Disaster 

MODEL based on Pompeii

CAUSE: Volcanic eruption of Mount Vesusvious

SEQUENCE OF EVENTS: earth tremors – ash as pumice and volcanic rocks rain down -  people flee or hide – roofs collapse – Herculaneum people collect on the beach – pyroclasic eruption – Herculaneum evaporated – 2nd pyroclastic eruption – toxic gases take out people left in Pompeii

Total time of disaster event:  18 hours

DAMAGE TO PEOPLE: - death to everyone in Herculaneum (5,000) and Pompeii (20,000)

DAMAGE TO BUILDINGS – all buried under 18 feet of volcanic ash

SHORT TERM REACTION OF CIVILIZATION:

· Pliny the elder sets out to rescue friend from Herculaneum but is killed himself

· City of Rome sends out boats – too late for any help

LONG TERM REACTION OF CIVILIZATION:

· not relevant – everything and everyone had vanished

· rebuilt on the same site

ADVANTAGES: 

· only to archeologists who continue to be excited about what they learn from this dig


YOUR DISASTER__________________________   TIME PERIOD _______  CIVILIZATION__________
CAUSE:

SEQUENCE OF EVENTS:

Total time of disaster event: 

DAMAGE TO PEOPLE:

DAMAGE TO BUILDINGS

SHORT TERM REACTION OF CIVILIZATION:

LONG TERM REACTION OF CIVILIZATION
Group Members: _________________
________________
________________

GROUP CONCLUSIONS AFTER SHARING YOUR DISASTER IN JIGSAW
1) Which disaster cost the most lives?

2) Which disaster was took the longest time to occur?

3) Which disaster was most poorly aided by the civilization of the time?

4) Which disaster wrecked the largest damage on buildings?

5) Which disaster created the most benefits in the long term?

6) Which disaster was recorded by a historian that has since been passed on?

7) Which disaster was recorded in a diary that has been passed on?


Seriousness of Disasters

Quality of Response by Civilization
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1
	Pompeii


	London fire
	Irish Famine
	Athens Plague
	Lisbon Earthquke

	Pompeii


	London fire
	Irish Famine
	Athens Plague
	Lisbon Earthquke


Question – When the SARS outbreak occurred two summers ago – if your family member was in the hospital could you visit?  _________   If you had been in a hospital visiting, could you go to work? ________

Says who? ________________________

QUARANTINE – to isolate the disease – ill people have to stay separated from the well people

EPIDEMIC – disease that spreads all over a community

PANDEMIC – disease that spreads all over the world

Each pair is going to get a card with one of the top ten diseases to cause natural disaster for man.  Using newsprint and writing really big – set up a report like this


Quickly, post the diseases and have each pair give a quick report 

How many of these diseases have you heard of?___________

Do you know which ones all children in Canada are vaccinated against?

SPANISH FLU VIDEO

This flu takes place when what major world event was going on? ________________
SEQUENCE OF EVENTS
April

September 
October
November 
December


With troops
Now pandemic

end of WWI
easing off of 
In Europe
In Canadian towns
3,000 die Ontario
Spanish Flu
#1 


 Flu starts in this US State___________  at a ___________base.

Within a week, how many cases had broken out_________

The virus was carried to Europe on _________ ships

No country in Europe involved in the war admitted they had a problem – so it was named by the only country that admitted it was a problem ______________

The first places hit in Canada were ______ towns where the boats brought troops home
#2
In a Labrador village with a population of ______   this many died of flu_______ perhaps because they did not have the resistance of people who lived in constant contact with many. 
#3
When the virus disappeared it 
faded out slowly / left quickly
DAMAGE TO PEOPLE

#1 – The body part that got hit was the ___________ 

 The age it targeted was
 children
 young adults, 

middle aged,

 old

#2

Some businesses had to ___________
#3

This many Canadians died______________ in total

They now think that the estimate of __________ world wide is lower than the real total

In India, this many died__________

This virus killed ________people in a __________ time than in any other period in history.
DAMAGE TO ENVIRONMENT
#2 

In Labrador, people had to destroy their _________ dogs because they went _________
SHORT TERM REACTIONS AND SUPPORT (within a few days) 

#1 

 At first, governments
did

did not 
admit it was a problem

#2

Government begins to put signs to q__________________ or separate the sick from the population.
 Toronto city government used a special trolley to help get corpses to ______________

Priests didn’t wait to bless people in church, they did it here ________________

The government stopped people from ___________________ in public to reduce infection spreading

In Canada 
 we did/did not 
have a Department of Health to advise

Hospitals got full so _________ _______________ were used to treat the sick.

#3
Finally a v___________ was developed and people were injected but it  
did/did not   help.

Lots of people __________________ to care for sick

An unexpected advantage to civilization was that rich cared for ______________ - broke down social barriers
LONG TERM REACTION - 

#3
In the 1990’s scientists are trying to recreate the genetic make up of the virus by finding soft __________ samples in corpses that were buried in _______________frost.  

Scientists are 

worried/not worried 
that we are due for another pandemic.
Home EM-DAT : the International Disaster Database
Go to the Search Data Base – Disasters List

Location – pick country, then Canada

Time Frame – pick “years” then “all years”

Disaster – pick “disaster group” then “natural”
Next Step “enter”
Check out the chart you get – first scroll down looking at the DISASTER TYPE column to get a sense of the 
kind of disasters we get in Canada

Check out the NUMBERS to see what kind of information is reported about that DISASTER TYPE

Find the Spanish Flu under “epidemic” in alpha order

*Compare data and make three significant conclusions about disasters in Canada based information provided:

At the bottom of the page click on “choose a new data set”

Location – and pick a region of your choice

Time Frame – pick “period” and choose the last five years

Disaster – pick “disaster type” and then a natural disaster of your choice

*Write down a significant conclusion from the information provided.

Go to the Search Data Base - Disaster Profile
Click on the list of Natural Disasters to see what different natural disasters are considered

Pick any disaster and “display disaster profile”

Note the three criteria an event must have before it is considered a disaster

What is different about the categories of information on the two charts provided?

Which chart is the most useful?

*Estimate which disaster would cause the most and the least death

Check out these two and see if your guess was correct

*Investigate different types of disasters to find out:


*Which natural disaster causes the most death? ___________


*Which causes the most costly damage? ___________


*Which affects the most people(both death and injuries? __________


*Which type of disaster is most common to North America? ___________


*Which type does the most damage in Africa? _____________


Click on Tsunami Special

Click on the bar graph that you can’t read

Click on the middle box at the top to enlarge the graph so you can read it

Click on Search Data Base “Trends”

Scroll down to “Continent 1900 – 2004” and check out each bullet under this heading

Scroll down to “Disaster Types 1900 – 2004” and check out each bullet under this heading
Click on the Publications – blue book icon
Click on pdf link “Thirty years of natural disasters 1974-2003:”
Page numbers given are those that appear in the adobe acrobat box at the bottom centre of the screen

Page 5 – Look in Box on CRED’s partners

Are you convinced that the data presented here is highly believable? __________

Which partner is particularly convincing for you? _______________________________

Page 7 – Relief tops Funding

Is the global society more prepared to spend money on prevention or relief? ______________________

Read the three reasons this report provides to explain civilization’s choices.  Are we making reasoned 

judgments?______________

Page 8 – the Harsh Reality Behind Statistics

What is the % of recent disasters that are indeed natural and not man made___________

Page 9 –go to chart “reporting sources of natural disasters”

Identify the time period that this chart covers _____________________

Who seems to be taking on an increasingly important role in reporting? _______________________

Whose role is significantly declining_________________________

What is the obvious trend in the number of disasters ________________________

Move on to the New York Times ‘Tsunami Special”

Multimedia  top right hand corner – click on “Interactive – A Disaster Unfolds”

Take yourself through as many photo essays as you like

You can return to the CRED site after you have gone through “impact” and “response” for at least one country
COMPARING TWO NATURAL DISASTERS OF YOUR CHOICE ON SEVERITY AND COPING

CUMULATIVE ACTIVITY

2 periods of 65 minutes each

Period One

#1

Some questions to consider FOR CLASS DISCUSSION to warm the audience up:

In the Black Death – the poor thrived long term because it created a shortage of peasants to work the land of the rich.  As a result, landowners had to offer the surviving peasants a sweeter deal – more land to work, less tax and labor,  and even the opportunity to buy and own land themselves.

Loss of life could be traumatic for survivors.  What is the reaction of survivors who are traumatized by the deaths around them?  Would this go under damage or support of civilization?

Why is it important to get children back to school (tent schools for the tsunami victims)?  In the big picture, 3 months of school should not be a priority?  How does this compare to the churches of Lisbon repeatedly telling the population that their sinning caused the disaster?  How important is this psychology stuff?  Should it get a lot of attention?

#2

Students prepare for the test – testing knowledge only 

Short answer in teams – 20 minutes – make any notes you like

Students will receive exactly the same test the next day but no notes are allowed

#3 

Introduce students to criteria for assessment of comparison paragraphs – testing thinking only

Ability to select relevant and high quality facts for each criteria

# of high quality facts

thoughtfulness of answers at the bottom

examples of high quality facts:

Lisbon – trauma – 

people were traumatized





500 aftershocks prolonged the fear




100’s of sermons on theme of sin and punishment made people 



apathetic


many were trapped by buildings and burned alive


lots on the wharfs were swept away by the tsunami
#4 

Reviewing the facts available for each of the disasters studied

Placemat – station around the room for each event including the tsunami – on newsprint

Two pieces of large newsprint for each disaster

One person sets up criteria for damage and one for coping strategies for each disaster

Students travel around and write the specific facts for each criteria that they can recall and teams of two or three

Add on

Go to the first two that you visited to see what others have added
#5

Final full class discussion questions:

How has modern technology significantly improved civilization’s ability to respond to natural disaster?

In what aspects of disaster relief has technology not made any difference?

Why does the world community not respond to the diseases of poverty which kill so many more children than any natural disaster?  Which disaster from the past is best compared to our poor response to say diarrhea or AIDS?

Period 2
Students get the planning sheet 

The placemat newsprint is posted around the room for students to see all their factual material at a glance

Students are not able to begin to write the two paragraphs until teacher has provided some one on one coaching for their planning sheet
TEST for NATURAL DISASTERS

1) Locate on the world map: Lisbon, Pompeii, Athens, London in England, Ireland, Thailand  (6 marks)

2) Put the following natural disasters in chronological order from earliest to most recent:  (8 marks)

Lisbon earthquake  
Eruption of Mount Vesuvius 

Plague in Athens  
Tsunami in SW Asia

Black Death

Spanish flu



London Fire 

Irish Potato Famine

	earliest
	
	
	

	
	
	
	Most recent


3) Single words or phrases can be used to answer the following questions:

a) This natural disaster explained by science instead of religion___________________

b) This was the only disaster that was truly global in its damage____________________

c) Which of two of these disasters were totally preventable by civilization at that time? 


__________________________________    and  ______________________________________

d) Name three people who have become famous because they left a written account of a disaster?

____________________________
__________________________
_________________​___

disaster______________________
disaster ___________________
disaster_______________

e) Which disaster selectively hit the poor but not the wealthy? __________________________________

f) In which of these Roman towns were people killed instantly: Herculaneum

or 

Pompeii and explain why_______________________________________________________________________

g) This was the only disaster which was truly global in the response of others________________________

h) What was the positive result of the London fire? __________________________________________

i) What word describes the policy of  separation and isolation of sick from well
________________

j) Was the World Health Organization (WHO) concerned SARS would be an epidemic
or 
pandemic?

k) Where are two places in the world that people continue to live although  a target for natural disaster?

____________________________________

________________________________________

l) Which country in the world has experienced the most natural disasters in the 1990’s? _________________

m) Of all the natural disasters, which one provided the least warning? ________________________________

n) What are two other natural disasters that impact civilizations that we did NOT do a case study of?

______________________________________

________________________________________

Comparing the RELIEF EFFORTS  of TWO NATURAL DISASTERS

NATURAL DISASTER A______________________ and
 NATURAL DISASTER B___________________

The MORE SUCCESSFUL RELIEF EFFORT  OF THE TWO  is ______________________________

Criteria ____________________________ 

 :    

Supporting facts for disaster A

Supporting facts for disaster B




Criteria ____________________________  :    

Supporting facts for disaster A

Supporting facts for disaster B




Criteria ____________________________  :    

Supporting facts for disaster A

Supporting facts for disaster B





Criteria ____________________________  :    

Supporting facts for disaster A

Supporting facts for disaster B




Criteria ____________________________  :    

Supporting facts for disaster A

Supporting facts for disaster B

Comparing the SEVERITY   of TWO NATURAL DISASTERS

NATURAL DISASTER A______________________ and
 NATURAL DISASTER B___________________

The MORE SEVERE  OF THE TWO  is ______________________________

Criteria ____________________________ 

 :    

Supporting facts for disaster A

Supporting facts for disaster B




Criteria ____________________________  :    

Supporting facts for disaster A

Supporting facts for disaster B




Criteria ____________________________  :    

Supporting facts for disaster A

Supporting facts for disaster B





Criteria ____________________________  :    

Supporting facts for disaster A

Supporting facts for disaster B




Criteria ____________________________  :    

Supporting facts for disaster A

Supporting facts for disaster B

Name of Disease


title


Time period:





Characteristics of Disease:


What it attacks in the body, how it makes the victim feel





Location of Disease





Damage/lives lost





Treatment:
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