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Workshop Description

WORKSHOP SESSION “E”
(10:30 to 11:30 am, Saturday, November 10)

45. Nine Habits for Success in Teaching History

This workshop focuses on the book Nine Habits for Success in Teaching History by lan
Hundey. lan draws on nearly forty years of teaching experience to explore productive
habits for teachers and students. Participants will be encouraged to look for applications
of these habits in their own careers

Sponsored by Emond Montgomery Publications



Workshop Outline

* \Welcome and Introduction
e A Personal Book in Two Senses
* What Promotes Good History Teaching?
(Your Input)
« Why “Habits"?
* Why “Habits for Success”?
My Nine Habits: (sample materials)
» Applications of these Habits to your
Teaching (Your Input)
» Practical Components in the Book

e Conclusion: An Invitation



Welcome and Introduction

Welcome and introduction: lan Hundey and Emond Montgomery Publications
representative

Introduction to the workshop

This book has been a long time in the making. It draws on my experiences from nearly
forty years of teaching history or history methods in three countries, in middle and
secondary school classrooms, and in five different universities. It also draws on what |
have learned from thousands of students and hundreds of colleagues in that time. Finally
it draws on much of the literature related to history teaching over that period.

Overall Nine Habits for Success in Teaching History reflects my realizations on history
teaching that I have come to in these four decades:

= that students will have forgotten most of the specific knowledge I have taught
them

= that they probably retained some skills to find requisite knowledge and use it
effectively

= that they responded positively to the variety of teaching and learning strategies
that I employed or espoused — and that my methods students have adopted or
adapted some of these

I also realize that where my students found particular value in my teaching and their
learning it occurred when they took from me — or, more accurately, constructed with
me — a positive, personal disposition toward history, an appreciation of the value of
history or of history teaching, and other positive habits of mind towards the subject
of history - habits of the kind that I explore in this book.

A Personal Book in Two Senses

My personal experiences — my read on the matter

Personal for you — you will read the ideas and suggestions and adopt or adapt them.
Inevitably, you will make the book personally yours. I’ll return to this point at the end of

the session.



What Promotes Good History Teaching?

So let’s begin with you. “What do you think makes for good history teaching?”

Or

“What are the personal beliefs that serve as the foundation of your history teaching?”
Input from the participants

Consider these points you raise as | take you through Nine Habits for Success in
Teaching History.

Why “Habits”?

Why not keys or tips? See pdf pp 5-6

Why NINE habits?

There is a story behind the choice of nine — you can read about that on pages 7-9. But let
me emphasize the important point that there is not just ONE habit. 1 am concerned about
a single solution, a single formula, a single framework or a single answer to the question

“what promotes good history teaching?”

First it’s not that simple. Even if you could hand me a single solution — or if | developed
my own — and it worked for my class, that doesn’t mean that it would work for your
class. Nor does it mean it would work for my next class or next year’s class. There are no

panaceas in teaching history.

I know this from my experience. | know what my own history teachers in the 1950s and
1960s would have said as the one key to good history teaching: “Know more history!”
That answer raises a two-sided problem: knowing more sometimes leads to trying to



transmit more to your students. Not knowing (for example when asked to teach a course
outside your knowledge) means you try to learn it all. In the first case students are

crushed by the load. In the second case the teacher is.

I recall what my faculty of education instructors preached in the 1960s and 1970s —
Fenton’s Inductive method is the answer. Give them pieces of evidence and let them
induce the generalization. Is that useful? Of course! Is it the only way to teach history?
No - and even if it is a good way a constant dose of induction leads to a call for relief —
knowing that, as a general rule, variety in teaching and learning is a necessity most

people would deduce that.

I remember the answer that was put forward in the late 1980s and into the 90s: the
cognitive skills model in the Ontario History and Contemporary Studies Guidelines.
Valuable — Absolutely! The panacea? No! How fully would you engage in history that
was filtered fully through a lock-step model and that featured the construction and

completion of “organizers”?

And so to today and to the future where we see and will see other approaches to history
teaching that are touted as the way to success. They may be valuable — not as a formula or
a panacea — but as part of a varied, engaging (in terms of engaging the individuality
within the history-student) and creative approach to teaching history. This is the approach
that will outlast the latest answer, the best-ever formula, today’s or tomorrow’s panacea.
This multi-faceted approach is what | had in mind as | wrote Nine Habits for Success in
Teaching History. As | wrote it | also had a clear sense of what success really means in

history.

Why “Habits for Success”?



What constitutes success in history classes? A good grade? An improved mark? A lesson
well-taught? A critical challenge well responded to? Of course. But are there other ways
to think about success?

Discussion.

For me success involves what students take from history classes into the rest of their
lives: a sense of history’s dimensions (its depth and breadth, and its key concepts);
recognition that history is a vibrant discipline; discovery of personal interest in history;

construction and recognition of personal meaning; recognition of the value of history.

My Nine Habits:

See accompanying pdfs for sample pages from Habits 1 to 9:
Habit 1 — pp. 15, 22-23

Habit 2 — pp. 49 and 53

Habit 3 —p. 61

Habit 4 — pp. 92-94

Habit 5 — pp. 104-105

Habit 6 — p. 123

Habit 7 — pp. 150-151

Habit 8 — p. 172

Habit 9 — p. 200

Applications of these Habits to your Teaching

Participants’ activity: Think-Pair-Share.

Application of the habits to my own work: Contributions to American History (EMP,
2007) see pdfs AH 472 and AH 499



Practical Components in the Book

See the guides, resources, cases, examples, Starting Points for Teachers and Starting
Points for Students in the sample materials from Habits 1 to 9. Note also the Weblinks

and References provided in the book.

Conclusion: An Invitation

An invitation and a challenge for you to make this book yours: See pdf pp. 206-207

NOTE: A sample chapter from Nine Habits for Success in Teaching History and details

re purchasing etc may be found at www.emp.ca



Additional overheads related to presentation (re Habits 2, 3 and 4)

Winter

Hail! Rugged monarch, Northern Winter, hail!
Come! Great Physician, vitalize the gale;

Dispense the ozone though has purified,

With Frost and Fire, where Health and age reside —
Where Northern Lights electrify the soul

Of Mother Earth, whose throne is near the Pole.

Why should the children of the North deny
The sanitary virtues of the sky?
Why should they fear the cold, or dread the snow,

When ruddier blood thro’ their hot pulses flow?

We have the Viking blood and Celtic bone,
The Saxon’s muscled flesh, and scorn to grown,
Because we do not bask in Ceylon’s Isle,

Where Heber said, that “only man is vile”.

But we, as laymen, must get down to earth,

And praise the clime which gave our nation birth.



King Winter is our theme.

(William Henry Taylor. Canadian Seasons. Spring: Summer: Autumn: Winter: with a
Medley of Reveries in Verse and Prose and Other Curios. Toronto, 1913 as quoted in Peter
Russell (ed). Nationalism in Canada. Toronto: McGraw-Hill, 1966, pp. 3-4.)



The Men of the North. Patriotic Song

Come if you dare in the North-man'’s lair,
The tramp of your armies shall not shake us;
Shout if ye will, we are free men still;

Words can-not break us;

For we have the brain and the brawn and the
blood

Of the Saxon and the Celt and the Gaul,

And we fear not any man...

(H.H. Godfrey, published by the Mason and Risch Piano Co., Toronto, 1897)



FOR STUDENTS

If a younger student asked you, “Why do we have to take history?,” what would
your answer be?

Make a list of the jobs you might be interested in. Make a second list of the skills
you have learned in your history class. Draw a line connecting points in the two
lists wherever you think the skills might help you get the job or keep the job.

With your teacher, develop a set of questions for interviewing people with jobs in
history. Begin with questions about how they got interested in history, then ask about
the educational requirements for their jobs, and finish with questions about what
they find most rewarding. Arrange the interviews from a list provided by your teacher.

Find out about a new company that makes one-of-a-kind furniture from old wood
like that salvaged from the Queen’s Wharf site in Toronto. Visit the Urban Tree
Salvage site, linked at www.emp.ca/ninehabits.

Explore a history-related career that you have an interest in. One example is
journalism or broadcast journalism. See the Broadcast Media and Journalism Career
Guide site, the Campus Access site, and Ryerson University’s School of Journalism
site, all linked at www.emp.ca/ninehabits.

Find out about the history backgrounds of recording artists and entertainers. For
example, here is a list from the UK of entertainers with history degrees: Louis
Theroux (Oxford); Simon Thomas, Blue Peter (Birmingham); Simon Mayo, radio DJ
(Warwick); Conan O’Brien, US talk show host and Simpsons writer (Harvard);
Michael Palin, TV host and Python (Oxford); Chris Martin, band Coldplay (UCL);
The Chemical Brothers, DJs and dance music band (Manchester); Nicky Wire and
Richey Edwards, Manic Street Preachers (Swansea); Neil Tennant, Pet Shop Boys
(North London Polytechnic). To meet other well-known people with backgrounds in
history, visit the Learn History webiste, linked at www.emp.ca/ninehabits.

In your classroom, prepare a display on the range of books that are produced about
history. Include at least one book from each of the following categories: a school
history textbook; a university text; a historical encyclopedia; a general history of the
world or your country; an anthology of primary documents or readings; a visual
history book (historical paintings or photographs); a monograph (a book on a
specific topic or time period); a historical biography; a historical novel; a history-
based coffee-table book; a history guidebook or tourist guide; and any other types
you can find. Invite students from other classes, especially younger students, to
visit the display, or choose one example yourself and explain to your classmates
why you think it is interesting and valuable.
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HABIT 9 Finding Value in History
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redress the imbalance and partly in recognition that history is incomplete with-
out them. But | am now referring to a new dimension of the discussion — the
need to emphasize minorities and women specifically for the sake of the minor-
ity students and girls in our classes, thereby making history more personal for
these students. In the process, of course, all students will benefit because (1)
they will have a more rounded view of the particular history they are studying;
(2) they will see their classmates in a new light once they appreciate the contri-
butions to history of those linked to them by ethnicity or gender; and (3) they
will understand more deeply the common experiences among the people in
history, as emphasized in these words of American writer Maya Angelou:

| speak to the black experience, but | am always talking about the
human condition — about what we can endure, dream, fail at, and
still survive.

To read more quotations by Maya Angelou, visit the
Wikipedia website, linked at www.emp.ca/ninehabits.

How might you proceed to deal with this matter? The conventional approach
is to go beyond tokenism in the course of studying each topic to include contribu-
tions of minority groups, especially those represented in your classroom or in
the local community, and women. That is fine, but you might go a step further

FIGURE 8.6 From Personal to Wider History

Specifically address the links between your students’ lives and the wider topics of history.
Do this by helping students to complete a timeline that ties their lives to wider events (see
Starting Points for Students in Habit 2). Then highlight the connection between the
students’ specific experiences with aspects of the broader history — for example, their work,
whether paid or within the family, linked to division of labour, types of work, or conditions
of work in history; their familiarity with rules and responsibilities linked to laws and rights
in historic societies; their leisure interests related to leisure in the past; and their familiarity
with technological change compared with previous examples of changing technology.

Choose starting points in historical studies to link with aspects of life that are common to
all students, such as education or food.

When asking students to empathize with people in the past, ask them to step into the
shoes of people their own age or close to it.

When using role plays and simulations, encourage students to choose roles that reflect their
personal experiences or allow them to modify roles so that they reflect their own lives.

Provide plenty of choice in assignments so that students can pursue personal interests and
strengths. Extend this idea by allowing students to help you select topics (when there are
options) to be studied so that those topics best match their experiences, interests, and
strengths.

Design learning activities and assessment instruments with the full range of multiple
intelligences purposely in mind, so that students can respond naturally as themselves
rather than within the confines of your predominant intelligence.
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to put together a picture of the past, the story of that search becomes part of
history too, and such stories can take on a life of their own. You have already
seen evidence of that in the story of the search for Caravaggio’s lost painting
(see Habit 3). Perhaps you have come across other examples as well. Below
are two that you might look at:

1

In an article in the Canadian Historical Review, C. Leslie Biggs
tells the story of Gudrun Goodman, a turn-of-the-century (20th)
midwife who practised in an Icelandic settlement in Saskatchewan.
She also narrates the search for the story. In her words:

This project began as a simple biography, but evolved into a
journey that led to reflections on “doing history,” the nature
of historical artifacts, and their relationship to memory.

Both stories contribute to our understanding of history, one to
our knowledge about isolated ethnic rural life and the other to our
awareness of how researching the past involves both objectivity and
emotion. (See Biggs, 2006.)

In her book on warrior women, Jeannine Davis-Kimball tells both
the story of her heroines and the story of how she found them. She
describes a frustrating visit to the USSR in the mid-1980s,
interruptions of her quest by her studies and ill health, a breakthrough
meeting in 1989 at a Soviet cultural event in the United States, and
frustrations over funding and competitiveness in the world of
archaeology. The book underscores that historians and archeologists
are not stuck in old theories or immersed in musty libraries. Rather,
they are living, breathing, active researchers who at times contend
with danger and extreme weather conditions and who face both
successes and disappointments. (See Davis-Kimball, 2002.)

Both these examples clearly illustrate that the story of the search — the
story behind the story — is as interesting as the history that is uncovered. |
have been fortunate enough to pursue a story in history for a number of
years. Let me tell you the story, followed by the story behind the story.

James Aitchison was a Scottish immigrant who arrived in the
colony of Upper Canada in 1834. Despite family connections in
the colony and financial support from his wealthy family at
home, James failed as a farmer and businessman, because of
his drinking — the reason his family sent him off to Canada. In
1836 James had to flee to the United States to avoid debtors’
prison. Before he fled, he wrote home to complain about the
Family Compact, stating his hopes to see “these Sinecure
Gentlemen scattered like Chaff before the wind and let them
work for themselves instead of sitting in a stuffed arm chair
and [sic] a pair of red morocco shoes on.”*

* GD1/92 Aitchison MSS, Scottish Records Office, Edinburgh.



HABIT 7 Seeing History as Alive 151

Following the failed Rebellion of 1837, American patriots
staged a series of raids on Upper Canada with the hope that
the colonists would join the raiders and expel the British. At
the last of these raids, the Battle of Windsor, in December
1838, a number of the patriots were captured. Among them
was James Aitchison. You might be thinking that Aitchison
was acting out of political conviction. But if you read his
defence at his court martial you would see that he had no
such motive. His defence was that he had been given drink
(into which a drug had been put) and then forced on board the
raider’s steamboat. Despite this defence, Aitchison was found
guilty of treason and sentenced to death. The British reduced
the sentence to transportation and James was shipped aboard
HMS Buffalo to the convict colony in Tasmania. There he
disappears into the mists of history.

I first found James Aitchison in his letters, held in the Scottish
Records Office, in 1972 when | was living in Scotland. | was research-
ing Scottish emigration to Canada and saw Aitchison as interesting
because he was atypical. He was not one of the hardworking impover-
ished Scots who came to Upper Canada and contributed so much to
the colony’s development; rather, he was a failed immigrant.

In 1974 | was on a plane flying back to Scotland from a visit home. |
was bringing over some of my history books and had one on my lap.
As | leafed through the appendix, I noticed a list of American patriots
captured at the Battle of Windsor. There was James Aitchison’s name.
Was it the same person? It was after all a common Scots name.

Back in Canada in 1975, | pursued James’s story. In the Ontario Ar-
chives | found evidence that referred to James’s court martial and the
efforts of the Rev. William Proudfoot to defend his nephew. Since
Proudfoot had been mentioned in James’s letters, | now knew that
my Scottish Records Office James was the Battle of Windsor James.

In 1979, | read the account of James’s court martial in the National
Archives in Ottawa. There | saw his claim that he, drunk and
drugged, had been forced to join the invaders — a defence that made
little impression on the court martial officers. (See figure 7.3.)

In the 1980s, | found a reprint of a book written by one of the Ameri-
can patriots transported with Aitchison. He provided a few references
to James on the voyage and in the convict colony. I also asked a
friend who taught at a university in Australia to see what he could
find. He uncovered a few brief traces of Aitchison, including a refer-
ence suggesting he had gone to mainland Australia in 1846.

In 1993, | returned to Edinburgh and the Scottish Records Office to
check my notes and photocopy the letters — a service that had not
been available in 1972. | also went to the National Library of Scotland
and the Edinburgh Central Library to find background information



HABIT 6 Keeping History in Perspective

A PERSPECTIVE ON EMPATHY

Let’s return to a point | raised in Habit 1. When we encourage our students to
use their imaginations to understand history, we often ask them to put them-
selves into the shoes of people in the past — that is, to empathize. Yet, accord-
ing to postmodern thinking, students will inevitably construct an understand-
ing based on today’s world. When students say to themselves, “we do that in
this way today” or “our beliefs tell us that is wrong,” they bring presentisms
to the exercise. The more they try to understand the past person by thinking,
“I would have done this,” or by looking for analogies in their own lives, the
more they exhibit the paradox of empathy. Does that mean that we can never
see another’s perspective because of the overwhelming influence of our own
perspective? Are we handcuffed by the paralysis of perspective?

Admittedly, it is hard to put ourselves into the shoes of people in the past
whose whole context is different from our own in every respect, from beliefs
to technology. But let’s not abandon the approach. It is still valuable as a
concrete procedure for students to connect with past people. Moreover, relating
new experiences to our own context is the way we make sense of the world. If
we uncritically accepted the paradox of empathy and the paralysis of perspec-
tive, we could never enjoy a movie or identify with a character in a book. As
history teachers, we need to find the means to mitigate the paradox. Figure
6.1 sets out some helpful steps. (See also figure 6.2.)

FIGURE 6.1 A Guide for Empathizing

= Put forward “shoes” that relate to the students’ experience (even though we are
flirting with the paradox of empathy).

= Ensure that you teach the historical circumstances for empathy — for example,
daily life and work, political and religious structure, social structure and social
norms, economic system, technology, arts and crafts, and environment.

= Reconstruct the personal context of the historical person with your students —
that is, the influence of place, class, wealth, privilege, values and beliefs,
ethnicity, gender, and age.

= Encourage your students to find the parallels between their lives and the lives
of figures from the past.

= Encourage your students to see the contrasts between their lives and past lives.

= Re-emphasize the differences in circumstances and context.

= Monitor for presentisms and anachronisms.

= Debrief for deep historical understanding. For example, how did the empathized
figure fit into the main trends of the time? What prompts our impulses about
how we would act if we had been there? Why couldn’t the historical person
have acted that way? What is there that is universal to the human condition in
this person’s life? What is there that is completely unique to that time and
place?
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