
A Visual Panorama for HSP3M: Carefully Selected Audio Visual Material for Introduction to Psychology, Sociology and Anthropology

OHASSTA Conference 2004

Presenter: Diane Ballantyne

Centre Wellington District High School

Upper Grand District School Board

diane.ballantyne@ugdsb.on.ca
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Course Units
1. Introduction to the Three Social Sciences, Data Collection skills and Research Ethics 

2. Self Unit

3. Groups

4. Institutions

5. Conflict and Cohesion

*note: “the text”  refers to The Human Way text and teacher’s resource material 

**some of the suggested audio visual resources do not have companion worksheets included in this package. This is because they are taken directly from The Human Way teacher’s guide.

Video Resource List

Unit One – Introduction

Subtopic – General Introduction to the three Social Sciences

· “School Ties” – feature film that deals with behavioural influences on/by the individual – David; the group – school/football team, the culture – US in the 1950’s

· “The Hack” – episode about capital punishment

· “Dead Man Walking” – feature film discusses issue of capital punishment

· “Angel on Death Row” – PBS documentary to be viewed as a companion to “Dead Man Walking” – factual account of the actual case(s), sister Helen Prejean and one victim’s journey to forgiveness

Subtopic – Introduction to Sociology

· “Blue Eyed” – various forms/lengths of this ground-breaking, controversial experiment by Jane Elliott, including detailed debriefing activities

Subtopic – Introduction to Psychology

· “60 Minutes” episode – “David Cash – The Bad Samaritan”

Subtopic – Introduction to Anthropology

· “My Life with Chimps” – National Geographic video about Jane Goodall

· “Gorillas in the Mist” – feature film about Dian Fossey

· “In Search of Human Origins” – Nova documentary about discovery of Lucy

Subtopic – Introduction to Research Ethics

· “The Insider” – feature film about research ethics

Unit Two – The Self

Subtopic – Nature/Nurture Introduction and Research Ethics

· “The Outer Limits” episode about Genetic Engineering called “Unnatural Selection”               (plus a follow up episode the next season called “Re-generation”)

· “Godsend” – feature film about genetic engineering – replacing a dead child mixing the child’s genes with another dead child’s genes and the horrific outcomes

Subtopic – Abnormal Psychology: Phobias and Mental Disorders

· “The Fifth Estate” – Karla Homolka episode – Battered wife or Anti-social personality disorder?

· “60 Minutes” episode – Annike and Schizophrenia

· “The Nature of Things” – Phobias/Neuroses and psychological tools/methods to overcome them

Subtopic – Socialization: Isolates, Gender Roles, Ethnic Identity, Media

· “Secret of the Wild Child” – Nova documentary about Genie, an isolate discovered in 1970’s California – excellent source about socialization, language acquisition and research ethics

· “Nell” – feature film about girl raised in wild, language acquisition, research ethics

· “Sex Unknown” – Nova documentary about David Reimer, nature/nurture re: gender identity

· “Tough Guise” – Media Education Foundation documentary discusses the “box” today’s men are forced to operate within, how they are kept there, and what may be done to reduce male violence in our culture –Excellent resource full of thought provoking ideas and stats. Best viewed over the course of two or three days as discussion is needed to “flesh-out” the ideas presented and what they mean in a larger context

· “Billy Elliott” – feature film demonstrates narrow male gender role expectations in working class Ireland

· “Bend it Like Beckham” – feature film that clearly illustrates Ethnic Identity Formation theory

· “Girl Interrupted” – feature film about the resocializing effect of a total institution

· Fashion: Fads and Freedom – Secondary socialization

· “Wag the Dog” – feature film illustrating media manipulation

Unit Three – Groups

Subtopic - Bureaucracies

·  “Money for Nothing” – Media Education Foundation documentary about the bureaucracy of the music entertainment business

Subtopic – Gangs

· “Gang Violence in America” – 20th Century documentary narrated by Mike Wallace

Subtopic - Cults

· “Inside Heaven’s Gate” – Investigative Reports (A & E)

Unit Four - Institutions
Subtopic - Marriage

· “Inside Polygamy” – Investigative Reports (A & E)

· “Monsoon Wedding” – feature film incorporating institution of marriage, ethnicity, family

Subtopic - Schools

· “Bowling for Columbine” – feature film discussing the “culture of fear” and it’s effects on US citizens (includes institutions of education, government, large corporations)

· “Columbine: Investigating Why” – Investigative Reports (A& E)

· “Bullied to Death” – Investigative Reports (A & E)

Subtopic – Total Institutions

· “The Shawshank Redemption” – feature film about the resocializing effect of a total institution – prison (ensure you consider your audience– as it may be “R” rated?)

· “The Hurricane” – feature film discussing the case of Ruben “Hurricane” Carter – police/courts/prison

· “The David Milgaard Story” – TV movie discussing the wrongful conviction case of David Milgaard – Police/Courts/Prison

· “Dangerous Offender: The Marlene Moore Story” – TV movie discusses the first women ever to be labeled a dangerous offender – Police/Courts/Prison

· “Fifth Estate” – The Steven Truscott Story – CBC TV documentary - Police/Courts

Unit Four – Conflict and Cohesion

· “CBC News in Review” – Davis Inlet segment

· “TVO” – Kimberly Rogers and Welfare Reform 

· http://www.enreo.on.ca/crb/dyn/   (TVO Curriculum resource bank containing great clips on teen voluntarism and can use it to illustrate how teens volunteering help create cohesion in our society)

Please Remember: 

This is just a collection of suggestions. It is not possible to use this entire list in one course. No skill development would ever occur! In some cases I have suggested several resources that would cover the same content. 

Full text video scripts for several of the documentary resources are avaialbe on the OHASSTA website. I have included only the first page in this package.

I also welcome this opportunity to hear you share your experiences with audio visual resources that have been successful for you. 

PBS documentary, Angel on Death Row – Video Script  

(May be used as a companion to Dead Man Walking)

FRONTLINE Show #1414 

Air Date: April 9, 1996 

[The following program contains graphic language and descriptions of violence. Viewer discretion is advised.] 

Angel on Death Row 

ANNOUNCER: The critically acclaimed movie Dead Man Walking told her story, a nun working on death row. Now FRONTLINE tells the rest of the story_ the killers, the victims and the real woman who's rekindled the debate on the death penalty. "Angel on Death Row" tonight on FRONTLINE. 

TOM HANKS: The dream starts on the page. The vision takes shape in the director's imagination. The producer makes it happen. And the actors bring it to life. 

NARRATOR: One of the most closely watched categories on this year's Oscar telecast was that of Best Actress. 

TOM HANKS: Here are the nominees for Best Actress in a Leading Role: Susan Sarandon in Dead Man Walking_ 

NARRATOR: The front-runner was Susan Sarandon for the portrayal of a nun's spiritual journey with a death row inmate. 

SUSAN SARANDON: [Dead Man Walking ] You look at me. I'll be the face for love you. 

TOM HANKS: And the Oscar goes to Susan Sarandon in Dead Man Walking. 

NARRATOR: For Sarandon, who had been nominated four times before, this was a personal triumph. But the first person she chose to thank was the woman she had portrayed, Sister Helen Prejean. 

SUSAN SARANDON: _people that are so dear to my heart for making this happen. First of all, Sister Helen Prejean, who's here tonight, for trusting us with your_ with your life and bringing your light and your love into all of our lives. 

NARRATOR: The real Sister Helen Prejean has been spiritual advisor to five men over the last 14 years. Three of them have been executed. For Helen Prejean, the argument over capital punishment boils down to a simple moral question. 

Sister HELEN PREJEAN: Execution is the opposite of baptism into a community. Baptism into a community means "We are all connected, we are all one family and you are part of us." And execution is removing a person from the human family, step by step, saying, "You are no longer part of us. You are not human, like we are, and so we can terminate you." 

When you hear of the terrible things people have done, you can say they deserve to die, but the key moral question is "Do we deserve to kill?" 

NARRATOR: Sister Helen's unexpected journey to death row began here, in the St. Thomas projects of New Orleans. In 1981, Prejean came to St. Thomas, a poor black enclave in the heart of New Orleans notorious for its crime and its poverty. For three years she lived at Hope House, a Catholic support center on the project's edge. A chance encounter there started Prejean on a journey that would become her life's work. 

Sister HELEN PREJEAN: One day, I'd come out of the adult learning center and Chava Collen, who was at the Prison Coalition office, was coming down the street. He had a little project going. He had a little clipboard. Anybody he was seeing that day he was asking to be part of this project. And it_ the project was, "Would you write to a death row inmate?" 

So I'm going between one thing and another and I_ I said, "Sure," you know, and he_ so he scribbles down the name of this guy for me on an envelope and it's Elmo Patrick Sonnier. And I took that name home and I wrote that first letter to him and it all unfolded from there. I thought that's all I was going to be doing was writing him letters. But then he had no one to come and see him. 

NARRATOR: A hundred twenty-five miles north of New Orleans lies Angola State Prison, the largest prison in the country, where 57 men now wait on death row. 

Sister HELEN PREJEAN: Each inmate has so many visitors and you apply and so the categories were "friend," "family," "spiritual advisor." Later found out that when he was executed, the only person who could be with him to the end was his spiritual advisor. I'm sure if I had known all that from the beginning, I never could have said yes, but I didn't know. 

He's done the worst thing that a human being can do. He's killed somebody. But I didn't know yet the details, but I knew I had to find that out. So then I went back to the Prison Coalition office and I said, "Could I see the files? I want to get some background on the Sonnier case." 

And there in the new library were the pictures of these two beautiful teenage kids and the scowling, terrible pictures of Pat Sonnier and his brother, Eddie, and talking about how these kids had been abducted from a lover's lane. The brothers had posed as security officers, told the kids they were trespassing, then brought them through the night_ what terror the kids must have felt! 

And Loretta was raped and the kids were found lying face down and they had both been shot in the back of the head at very close range, like an execution-style murder. 

NARRATOR: On September 15th, 1982, Sister Helen first met Patrick Sonnier. 

Sister HELEN PREJEAN: And lo and behold, there he is, and he's shaved and his hair's combed. And he was so glad to see me. He was like a little boy, in a way. People do evil things, but the person, Pat Sonnier, I couldn't call him a totally evil person. There was more to him than that. 

And I think maybe I was the first piece of steady sunshine that came into his life and he began to trust me. And one of the last things he would say to me before he died was, "You know, it's a shame a man has to come to prison to find love." 

NARRATOR: Sister Helen continued to visit Patrick Sonnier for two years. 

Sister HELEN PREJEAN: We would spend the hours of the day together, with the sun bright in the morning and then, as the sun would set in the evening, and know that was another day_ "Well, that was his last Wednesday. This is his last Thursday. This is his last Friday." 

And to be in that crucible, not just to prepare to die_ if it was simply that, in a way, you can get ahold of that. "I'm going to the hospital. This man has cancer. He knows he's going to die. I know he's going to die. And we're going to prepare for this death." But it was to live or to die because at any moment the phone could ring and he could be given a stay of execution and he'd begin it all over again. 

NARRATOR: But this time his lawyer, Millard Farmer, could win no more stays for Patrick Sonnier. He was to die on April 5th, 1984, in the electric chair. 

Sister HELEN PREJEAN: What I always remember is as the sun began to set, when it began to be dark, because you know this is the night. When the sun sets today, this night is when it's going to happen. 

Right at midnight, the warden came, accompanied by the strap-down team, said, "It's time to go, Sonnier." And we walked. And he had said, "I just pray that God holds up my legs," because the last thing he hoped for is that he wouldn't faint and they'd have to drag him_ that dignity. 

From the chair, as they were strapping him in, he_ he looked at my face and he saw me and his last words from that chair were to me and they were words of love. And I reached my hand out. I remember going toward that plexiglass that separates the witnesses, you know, toward him. 

And then they put the mask over his face. That's the last thing they do. And I knew he couldn't see me anymore and I closed my eyes and heard as they pulled the switch three times, the 1,900 volts, and then they let the body cool, then 500 volts, then 1,900 volts. And when I did look up, one hand had grabbed the chair. The other, the fingers were kind of curled upwards, and he was dead. 

And I walked out of that execution chamber that night, in the middle of the night_ it was all dark and_ and Millard said, "Look. Look at the secret thing that's done in the middle of the night. Nobody can see it but us. And what has been accomplished here tonight other than another human being has been killed?" 

And that fire has been burning in me ever since. I remember, distinctly, saying to myself that night, "If the people of Louisiana really knew what was going on here, they'll reject the death penalty." 

People have no idea how inhuman and imperfect and frail and biased and_ you know, the whole thing is. 

NARRATOR: Almost 15 years after her first visit with Patrick Sonnier, Sister Helen Prejean has become America's leading crusader against the death penalty. 

Sister HELEN PREJEAN: _watch how they keep adding to the laundry list of who can be executed. Look what Congress did_ the anti-crime bill_ 60 crimes now for which you can get the_ the death penalty. Somebody threw in poultry inspector somewhere. I don't know why. But it's almost like a kind of pork-barreling with the death penalty. Well, I want_ 

When you witness and see, as I have witnessed, what the death penalty entails, the suffering, the pain, the injustice of it, you either just say, "I'm just going to minister to private individuals and comfort them" or you begin to pick up the issue and see it as an issue of justice and begin to move it wider, that we need to change something socially here, and then you become an activist. And that's what I've become. 

NARRATOR: In 1993, Sister Helen Prejean wrote about her experience accompanying Patrick Sonnier and a second inmate, Robert Lee Willie, to their executions. Two years later, Tim Robbins adapted the book,Dead Man Walking, into a feature film, combining aspects of both cases into a composite story. 

Sean Penn's character, Matthew Poncelet , is largely based on the real-life Robert Lee Willie. 

SUSAN SARANDON: [Dead Man Walking ] Well, Matthew, I made it. 

SEAN PENN: [unintelligible] Never thought I'd be visiting with no nun. 

Sister HELEN PREJEAN: Robert Lee Willie said when I walked in, he went, "Never thought I'd be talking to no nun before." You know, it was, like, "I'm not very religious myself," and there was_ there was an honesty in him about religion. I would slip, when I met Sean_ 

SEAN PENN: [Dead Man Walking ] Ain't you going to ask me what I done? 

Sister HELEN PREJEAN: _and I would slip sometimes and call him "Robert" because he's a dead ringer, if you'll excuse the expression, for Robert Lee Willie. And some characteristics of Robert are in the character, like the tattoos on his arm, being so tough. All of those kinds of things are_ are true about_ about Robert Lee Willie. 

NARRATOR: The film has been hailed as a balanced treatment of the death penalty debate, but in real life Prejean's efforts to humanize the plight of convicted killers has brought her criticism. The families of victims and others say she pays too much attention to the criminals and too little to their crimes. 

Mike Varnado is the deputy sheriff who investigated the crimes of Robert Lee Willie. 

MIKE VARNADO: A young girl by the name of Faith Hathaway had been kidnapped in Mandeville. Two boys _ we later find out their names to be Robert L. Willie and Joseph Vaccaro_ kidnapped the girl outside of a local lounge there. 

We're at Frickie's Cave. This was a very common picnic area and some people had come down the day after she was kidnapped and was picnicking and they found her purse and some other items. They brought it to the sheriff's office and they turned it in. 

And the Mandeville police, St. Taminy deputies, the FBI and a lot of the family and stuff came up here and searched the area. And they searched for about four days and they never found her. They never found anything. 

So being familiar with this area_ I've hunted in here and I've lived here all my life. This is my home. So I decided to come back down and take a look and started to search over from where the clothes were found. A terrible smell hit me_ very, very strong. And it was just a matter of following the smell to where I come up on Faith's body. 

The girl was spread out, spread-eagled flat on her back, completely nude. Her legs were stretched as wide as they could go and her arms were held up above her head, like this, and her head was cocked back and her mouth was wide open. 

This is the picture, really, the thing that I saw when I first come up here, that I couldn't_ couldn't quit looking at. It appears that the lady_ Faith was screaming. And this also shows the wound, how massive the wound is. And I could just imagine this woman screaming and the echo you hear down here and everything else. I just don't_ I don't know any other way to say it, but it had to be horrible. 

According to Willie, he took this knife and he cut her throat, like this. And in his version he gave me in the confession, he said Joe was between her legs, taking the knife and jugging her as deep as it would go in her throat. 

I was outraged immediately that they would bring this girl up in here _ this is her home _ and do these_ do these vile things to her. I'm still outraged about it. I don't like it. I don't know what to say to you other than it's affected my life since this has happened. I've worked a lot of violent crime, like I told you before, since then and_ a lot, but it's_ it's been nothing like this. Nothing. 

NARRATOR: When Willie was picked up by police in Arkansas, Varnado went up there to question him about Faith's murder. 

MIKE VARNADO: And the key to him confessing is_ he asked me a question. He said, "I guess I'm a big man" or "I'm making the headlines down there a lot" and things like that. And I said, "Yeah." I said, "You are." I said, "You could be like Jesse James," you know? And he said, "Yeah, I'll tell you about it. Yeah, I killed her." 

ROBERT LEE WILLIE: [police audiotape] I asked her, I said, "Do you want a ride?" She said yes. So she got in the middle of the seat, between me and Joe, and we rode around and went up to Frickie's Cave and_ 

MIKE VARNADO: Willie showed absolutely no remorse through the whole thing. None. He was proud of what he had done. He talked to me like this was a Sunday afternoon football game we were discussing. 

ROBERT LEE WILLIE: [police audiotape] He says, "You know where we can go fuck this whore?" 

MIKE VARNADO: He didn't have any_ any problem telling me what they had done, the brutal details. The problem he had was actually owning up to being the one that actually cut the girl's throat. I guess he felt awkward about doing that. 

ROBERT LEE WILLIE: [police audiotape] Joe blindfolded her and we went down in the bottom of the hill and Joe made her lay on the ground and he had this big old knife and he just cut her throat and just started jugging her in the throat with it, man_ just jugging her and jugging her and_ 

POLICE OFFICER: What were you doing? 

ROBERT LEE WILLIE: He kept saying_ freakin' out. He kept saying_ 

MIKE VARNADO: Faith had just graduated from Mandeville High School about seven or eight days prior to this. She was out with some friends that night on the lake front, a nice lounge on the lake front. And at some time after midnight is when her friends say she left_ right after midnight. 

She told them, "I got to go. The recruiter's coming to pick me up early in the morning." She had joined the Army. It felt like she_ that was the thing for her to do, go serve her country. From what I understand, she was extremely excited about it. 

NARRATOR: Sixteen years later, the memory of Faith's death still burns in her stepfather, Vernon, and her mother, Elizabeth Harvey. 

ELIZABETH HARVEY: The love, the joy that I enjoyed with Faith_ she brought a lot of joy in my life. She meant a whole lot to our family. She was a lot of joy. And I miss that. I miss it a great deal. I couldn't understand how they could have done something so heinous, cruel and vindictive on another human being. 

Herb Alexander, the prosecuting attorney, statement, opening statement to the jury in Robert Lee Willie's case, said that Faith's last words on this earth were, "Please go away. Leave me alone. Let me die by myself." And the last words that Faith heard on this earth was, "This bitch won't die. Die, bitch. Die." 

SUSAN SARANDON: [Dead Man Walking] He asked me to be his spiritual advisor, to be with him when he dies. 

ACTRESS: [as Elizabeth Harvey] And what did you say? 

SUSAN SARANDON: That I would. 

ACTOR: [as Vernon Harvey] We thought you'd changed your mind. 

NARRATOR: In the film, Helen Prejean's fragile relationship with the Harveys is portrayed. 

SUSAN SARANDON: [Dead Man Walking] No. 

ACTRESS: How can you come here? 

ACTOR: How can you do that? How can you set with that scum? 

NARRATOR: But since the opening of the movie, their once brittle friendship in real life has broken. 

SUSAN SARANDON: [Dead Man Walking] I'm just trying to follow the example of Jesus who said that every person is worth more than their worst act. 

ACTOR: This is not a person! This is an animal! 

Sister HELEN PREJEAN: The people, the victims that are involved on the opposite side of people on death row_ it's a very_ it's_ I keep thinking of the image of a see-saw with them and me because it is so hard for them to accept me because I'm not for executions. And if they are, if they are for the death penalty, the possibility of our being able to meet and to be able to mutually support and to help each other is_ is very, very minimal. 

ACTOR: [Dead Man Walking ] Sister, I think you need to leave this house right now. 

Sister HELEN PREJEAN: The biggest wound that the movie has done, that I can think of, is the Harvey family, who are so upset over the film because, Elizabeth Harvey said, "You crucified us." 

ACTOR: [Dead Man Walking ] Now, you can't have it both ways! You can't befriend that murderer and expect to be our friend, too! 

Sister HELEN PREJEAN: The film, I think she felt_ evidently_ she said, "It brings all this up for us all over again. How could you do this to us?" 

NARRATOR: The Harveys remain steadfast in their support of capital punishment. 

ELIZABETH HARVEY: When you're in prison for life, they could talk to their family on the telephone. They could visit with them. They can see them at holidays. To go visit Faith, I have to go to the grave. I can't talk to her. I can't put my arms around her. At Christmastime her chair is empty. Her bed's empty. I don't get to contact her by telephone. I don't get to write her letters. I think they give up that right when they commit the crime. 

NARRATOR: Three days after they killed Faith, while her body lay decomposing at Frickie's Cave, Robert Lee Willie and Joe Vaccaro drove over to Madisonville, on the banks of the Tchefuncte River, the home of Debbie Cuevas. 

DEBBIE CUEVAS: When I was 16 years old, my boyfriend and I were sitting in a car on the riverfront in Madisonville. There are frequently a lot of people that gather there, go sit there to look at the river, relax, whatever. And we were drinking milkshakes, which we often did, from Badeaux's. It was_ it was a hot night. 

And a truck pulled up on the other side, on Mark's side of the car, and they started approaching the car. And I can remember asking Mark, "Are these friends of yours?" And right about that time, before he could turn around to look, one of them had made his way around the car and they had guns and they pulled the_ the guns on us. One of them put a gun to my head and they forced their way in the car. 

They told us not_ not to panic, they just wanted our car and our money. And they drove us outside of town. I realized that_ that they wanted more than our car and our money when they stopped the car and ended up putting Mark in the trunk of the car. 

They drove us to Alabama, where they took Mark out of the trunk of the car and took him out into the woods and they stabbed him in the side and cut his throat, burned him with cigarettes, all tied to a tree. And then they shot him in the back of the head. 

I was held by them for a day and a half or a couple of days and repeatedly raped. They took me to a place to spend the night. It was out in the woods somewhere. I don't recall anything being close around, any houses or anything. It was a trailer with dogs. And after several hours, they finally had_ needed to go to sleep and so Robert Willie tied me up to him. 

I woke up and I felt someone stroking my face and I thought that they were going to rape me again. I started crying and saying, "Just take me out into the woods and kill me. I can't go through this again. I've had enough. I know that's what you're going to do anyway, so just go ahead and do it now and get it over with." 

We drove to this place right off River Road, back into the woods. They were going to burn all of the evidence, the car and all, and so Robert Willie wanted to kill me. And all I could think was that I was not going to die by burning in the trunk of a car. 

So I slid over near the door of the car and I just was going to choose to take off running and make them shoot me in the back and kill me that way. So I scooted over to the edge of the car and I took my sandals off because I knew I couldn't run in sandals. And I rolled up my pants legs so that I wouldn't trip. And I was just about to start running, because that's how close I was, and Robert Willie said, "Fine. We won't kill her. We'll take her home." 

They drove to right outside of my home town of Madisonville. They stopped the car in front of the cemetery and told me to get out. They had teased me so many times about letting me go that I just couldn't really believe that they were going to let me go that easily. 

About that time, the car just drove off past me and when it got out of sight, I just started running as fast as I could into town. 

MIKE VARNADO: A young couple from Madisonville area had been kidnapped and it was Mark Brewster and Debbie Cuevas. Debbie managed to get away from them somehow and she went to the sheriff's office and picked Willie and Vaccaro out of a mug shot book. We immediately connected the two incidences. 

DEBBIE CUEVAS: The first time that I heard about Faith was when I was giving my statement to the sheriff's deputies. I think that the first time I remember knowing that it was related was when they found her body at Frickie's Cave and I had been to that place and identified that place as the place where Robert Willie and Joseph Vaccaro had taken me and Robert Willie raped me there. 

MIKE VARNADO: She was the most important part of the investigation. She took the authorities and showed them were Mark was tied to the tree and he was still alive. 

NARRATOR: It would take years of treatment for Mark to achieve even a partial recovery. 

MIKE VARNADO: I guess there's always a hero in every case. And in this case, it's clearly Debbie, young Debbie, 16 years old. 

DEBBIE CUEVAS: There's almost some guilt there, on my part, that I lived and she didn't. I think that I'm bonded to her, in a way, because we both experienced this terror. Of course, hers was just much greater than mine. 

MIKE VARNADO: Having Debbie as a witness in this case would have been just like if we could have brought Faith back and let her tell her story. 

NARRATOR: Throughout the trial, Debbie was referred to only as "the 16-year-old girl from Madisonville." 

MIKE VARNADO: She got right up on that witness stand and she pointed and she told a lot about what these people had done to her, especially Willie. And she gave the vivid details and the jury picked up on this. At one point_ and Willie even throws her a kiss after she gets through testifying. That didn't go across real well with the jury. 

NARRATOR: The jury found Robert Willie guilty and after a 40-minute deliberation sentenced him to death. 

DEBBIE CUEVAS: It was hard knowing that a person was going to die perhaps because of the things that I said in the trial or my role in it. 

I felt some sense of responsibility. 

I was definitely for the death penalty then. I wanted him to die, but there was no happiness or no joy in that at all. For me, it was fear. I just feel a lot better knowing that he's dead. 

NARRATOR: Far from the gates of Angola Prison's death row, where she once ministered in obscurity, Helen Prejean now leads the fight in America against capital punishment. She's in high demand on college campuses, T.V. talk shows, and is now the celebrity at celebrity fund-raisers to abolish the death penalty. 

In the three years before the movie of Dead Man Walking, her book had sold 35,000 copies. In the first three months since the movie opened, it has sold more than 300,000, sky-rocketing to the top of The New York Times best-seller list. 

Sister HELEN PREJEAN: So we have a great dynamic going. The film plows the ground and the book tills the soil. 

CHARLIE ROSE: She doesn't look like Susan Sarandon. 

Sister HELEN PREJEAN: She doesn't look like Helen Prejean! Nice to meet you, Charles. 

T.V. DIRECTOR: _three, two, one, cue. 

CHARLIE ROSE: In 1982, while working in the projects of New Orleans, Sister Helen Prejean was asked to become the pen pal of a death row inmate. 

Did Susan Sarandon, this great actress, capture the spirit and the passion, the beauty of Helen Prejean? 

Sister HELEN PREJEAN: And then some. 

OPRAH WINFREY: ["The Oprah Winfrey Show"] How did Susan approach you about this movie and were you scared? 

Sister HELEN PREJEAN: Scared? 

OPRAH WINFREY: I mean scared of the idea of what Hollywood and the whole_ 

Sister HELEN PREJEAN: Oh, no! 

OPRAH WINFREY: _what happens to your movie_ 

Sister HELEN PREJEAN: Look, I'd been warned about Hollywood. 

OPRAH WINFREY: Yeah. 

Sister HELEN PREJEAN: I didn't go with Susan Sarandon and Tim Robbins because they were Hollywood. 

OPRAH WINFREY: Yeah. 

Sister HELEN PREJEAN: I went because they were trustworthy people. I checked them out. I checked_ 

OPRAH WINFREY: You did? 

Sister HELEN PREJEAN: Oh, yeah. 

MAN AT BOOK PARTY: _book to get back out on the best-seller list. At least people are starting to think about it again. 

WOMAN IN BOOK STORE: I just saw the film 

NARRATOR: The success of the book and the movie have won Helen Prejean a legion of new friends and admirers. 

Sister HELEN PREJEAN: Great. When did you see it? 

WOMAN IN BOOK STORE: I saw it opening weekend, actually. 

Sister HELEN PREJEAN: Oh, wow. 

NARRATOR: But it has also reopened old wounds for the families of victims and for one victim who Helen Prejean had never even met, the 16-year-old girl from Madisonville. 

DEBBIE CUEVAS: I was somewhat angry with the book and with Sister Helen Prejean. I felt that if she was going to write a book and bring up things that happened that only I would know, that she should have asked me. 

Sister Helen Prejean never saw the side of Robert Willie that I saw. She saw a person who had been in prison for quite some time, on death row, and that has to change a person who's facing death. I saw a mean, vicious, evil person and I don't know that he ever showed that side of himself to her. 

Sister HELEN PREJEAN: No, I didn't know the mean, vicious Robert Willie that_ that she knew. I did know, just from reading the accounts of things, of what the mean, vicious things that Robert Willie had done. But I guess I didn't feel it was my place or my role to try to absorb the_ like, to go_ if I wanted to know the mean, vicious Robert Willie, I should have talked to the investigators. I should have talked to the people who discovered the body. I should have talked to the_ you know, all the people concerned in it. 

MIKE VARNADO: I have trouble with her views. Or I wouldn't have had as much trouble with her views if she would have told the truth, if she would have researched the case. She just_ she didn't go up to the files. She didn't go to the clerk's office. She didn't_ certainly didn't interview me, didn't interview any of the witnesses in the case, didn't look at any of those pictures, didn't read any of those statements, didn't listen to any of those confessions, admissions, whatever you want to call them. All she did, she based her book on what was in, I guess, a defense file and what Robert Willie told her. 

Sister HELEN PREJEAN: People who have to investigate these terrible crimes_ they've said it to me before. They just say, "Sister, you only see these guys in their little cell and you're having a nice conversation. We see this stuff." And I know that they see parts of it that I don't see. But I see some things they don't see, too. 

NARRATOR: Two days after Christmas in 1984, Helen Prejean would accompany Robert Lee Willie to his death. The Harveys and Mike Varnado had also come to Angola to witness the execution. 

MIKE VARNADO: I was here several hours before the actual execution took place. I remember_ this has been 12 years, but I remember being concerned that_ I had never seen anyone go from completely living to totally dead and I was concerned how I was going to feel about doing that. 

I was praying, I mean, the whole time. I did more praying, I'm sure, than anybody in this building. I asked God numerous times if there was anything that I did in this investigation that I should bring to light, any problems I've got, any way, that I should immediately tell the prosecutors so this thing could be stopped. And it could have been. 

And my conversation with God was probably the deepest and the closest I've ever been able to communicate with him. I actually really felt like I was communicating. Sometimes when I pray, I don't know if I'm really getting through or communicating, but I was communicating very well. And the message I was getting is, "There's no problem here. This is_ this is my will and this is going to be done." 

I don't think Robert Willie was redeemed. I saw him stand at this podium right here and he looked at us and he said, "If you all think killing's wrong, what do you think you're doing to me?" And I saw him look at Faith's Mama and Daddy and say, "I hope you're getting some satisfaction out of this," and this is the tone. 

He should have been begging for forgiveness from these people and crying and saying, "Please!" And if he didn't do that, he certainly is in hell. 

Sister HELEN PREJEAN: It was totally opposite of anything he knew to do, in terms of the way he saw maintaining his own dignity, was to kneel or to cower or to beg anybody for anything. He had had to fight for everything all his life and I think that was part of the way he died. 

I mean, Robert Willie, he told me, "When I get in the chair, I'm going to let you know I'm all right." And they actually had put the mask over his face and suddenly, here he is signalling, like that, for them to lift it. I mean, this is so unusual! And they lift it and he looks at me and he winks. 

I mean, a lot of the media said, "Robert Lee Willie"_ you know, "arrogant and boasting and"_ but when people are killing you, it is a way of showing your own transcendence over what they are doing to you and I think he had done that his whole life. 

NARRATOR: "When the roll is called up yonder," as the Baptist hymn goes, "we will all be accountable for our actions toward our fellow men." 

Seventy-seven percent of Americans believe in the death penalty. Many find confirmation for their beliefs in the Bible. 

MIKE VARNADO: Our chief deputy is a Baptist preacher and he clearly gave me my authority in the Bible under Romans 13. But Romans 13 is so clear, I said, "I think God made this so I could understand this." Do good and the government's going to praise you for it and do evil and the government's going to get you. And God doesn't give us the authority to do this. He demands that we do this. 

MINISTER: Now, we, as Christians, we're supposed to believe that_ that_ in forgiveness and all these kinds of things, too. But God is a God of justice and if you were somebody being persecuted by the Romans in this day and you read this letter and you saw all these judgments we're reading about right now, you'd say, "Well, they're going to get theirs. What goes around comes around," and it does. 

Sister HELEN PREJEAN: Many people quote the Bible and say, "I'm a God-fearing person," and what they say is, "The Bible is filled with killing and God condoning it" and it is. But the God you're describing to me is_ is a God that wants pain for pain, life for life, suffering for suffering and a death for a death. I do not believe in that kind of God. 

And I know that in the Bible there are many, many references to very harsh punishments. But the Bible was written over 2,000 years. A lot of it comes out of the Mosaic Code, where people didn't have alternatives. By the time you get to Jesus Christ, the thrust of his life and his message is not to return hate for hate. 

NARRATOR: Helen Prejean continues to counsel death row inmates. 

Sister HELEN PREJEAN: You've been on death row 10 years, right? 

DOBIE WILLIAMS: Yeah, May 28th. 

Sister HELEN PREJEAN: May 28th? Is that your_ the day that_ 

NARRATOR: She's currently spiritual advisor to her fifth convicted killer, Dobie Williams. 

Sister HELEN PREJEAN: I don't know if they got one in the store for that, though, huh? I'd have to make one up. 

DOBIE WILLIAMS: Ten years and three days, huh? 

Sister HELEN PREJEAN: Wow. That's a long time. 

DOBIE WILLIAMS: Too long. 

Sister HELEN PREJEAN: The torture of the death penalty is, I think, in the end, not the physical thing so much as, you know, if you're waiting on a gurney for the lethal injection or for electricity or a bullet. It's the getting there. 

Conscious human beings have imagination and you anticipate death and so you die a thousand times before you die. But also, when you meet somebody like that, you realize there's more to people than the worst thing they ever do in their life. 

NARRATOR: With more than 50 men on Angola's death row, Sister Helen has encouraged lay people to volunteer to become spiritual advisors. Antonio James was scheduled to be executed in March, 1996. He was found guilty in 1979 of murdering a 71-year-old man during a $42 robbery. For 11 years his spiritual advisor has been Vangie Roberts. 

Sister HELEN PREJEAN: Vangie came because she's so_ didn't believe in the death penalty. And so I said, "Vangie, maybe there's somebody that you would like to take on death row and go visit and be a spiritual advisor," and she said, "Sure," and that's how she hooked up with Antonio James 11 years ago. 

VANGIE ROBERTS: How's things been going for you? 

ANTONIO JAMES: Oh, I've been taking it easy, you know? 

VANGIE ROBERTS: As always_ 

ANTONIO JAMES: Yeah, I'm doing all right_ 

NARRATOR: After 13 stays of execution in his 14 years on death row, Antonio was slated to be executed within a matter of days. 

VANGIE ROBERTS: When Helen came up here, you guys went to mass or church or_ 

ANTONIO JAMES: Well, she was visiting with Dobie Williams downstairs, so I asked him and I managed to talk to her and shake her hand, you know? 

VANGIE ROBERTS: Yeah. 

NARRATOR: An office worker in New Orleans, Vangie visits Antonio as often as she can scrape together car fare for the three-hour trip to Angola. 

VANGIE ROBERTS: Through our relationship, you know, I've grown so much spiritually. If it wouldn't have been for Helen and her passion for helping guys on death row, you know, I_ I just think that we would have never had this opportunity to meet, to become spiritual partners forever. 

1st REPORTER: Well, time is running out for condemned killer Antonio James. Barring any last-minute stays, he is scheduled to die_ 

2nd REPORTER: He is scheduled to die by lethal injection just after midnight tonight for the 1979 murder of an elderly New Orleans man. The state parole board refuses to grant James clemency. 

PAROLE BOARD HEAD: We find no compelling reason at this time to change the sentence that was pronounced upon you by your fellow Americans. 

PRISON SPOKESMAN: Well, right now he's_ no one's with him. He's with a correctional officer and they're watching T.V. and_ 

3rd REPORTER: This just in_ a federal appeals court has denied a stay of execution for convicted killer Antonio James. He's scheduled to die by lethal injection in Angola at just after midnight. 

NARRATOR: Since 1984, the Harveys have come to all but one of the 17 executions carried out at Angola. 

ELIZABETH HARVEY: I go to Angola because the victim cannot be there and the news media, our society doesn't remember any longer who that victim was. 

It's not us that's made the decision for tonight. We wouldn't be here tonight if he hadn't made the decision. I wished he hadn't have made the decision in 1979. 

Sister HELEN PREJEAN: And we feel our helplessness so much, Lord. And how can we face this great injustice that's happening_ 

NARRATOR: Thirty feet away, Helen Prejean leads a prayer vigil and tries to comfort Antonio's family. 

Sister HELEN PREJEAN: We are here with each other and we are all bound together in prayer and in love because an act of great hatred is taking place, but we are bound in love and we are bound in faith and we are bound in confidence in you, knowing that your love and your grace can overcome all sorrow and_ 

PRISON OFFICIAL: Antonio James was pronounced dead at 12:27 A.M. this morning. Thank you. 

ELIZABETH HARVEY: We have got to speak up that it isn't okay for you to go on living and kill our loved ones. 

Sister HELEN PREJEAN: It was so eerie because I never get used to it. I've been through it so many times. I_ I couldn't believe it was happening again. 

MOVIE THEATER CASHIER: $3.75. May I help you? Thank you. 

NARRATOR: Helen Prejean says Dead Man Walking has brought people close to the death penalty in a way they've never been before. It brought Debbie closer than she'd been in 16 years to Robert Lee Willie. 

DEBBIE CUEVAS: Two for Dead Man Walking please. 

I was tense through the whole thing. I_ I just felt like I had knots in my stomach. 

SUSAN SARANDON: [Dead Man Walking ] There's places of sorrow only God can touch. You did a terrible thing. 

DEBBIE CUEVAS: The_ the resemblance of Sean Penn to Robert Willie, first of all, and then just seeing things from so many different people's point of view brought up a lot of feelings. 

SUSAN SARANDON: [Dead Man Walking ] You are a son of God, Matthew Poncelet! 

SEAN PENN: Nobody ever called me no son of God before! 

DEBBIE CUEVAS: I think that when I was so supportive of the death penalty, I had a lot of anger, a lot of pain. I think that the book, and now, especially, the movie has definitely made me have to take a look at myself or_ or inside myself and rethink my position. 

What I'm still trying to_ to seek is what God's will really is for me and what God expects for me to do. And I guess I just wanted to discuss all of that. I called Sister Helen Prejean and she said, "Speaking," and I said, "Sister Helen, my name is Debbie Morris. You probably won't recognize my name, but you'll know me better as just `the 16-year-old girl from Madisonville.' " 

Sister HELEN PREJEAN: And my first instinct was, like, "Oh, God! This is going to be terrible!" But I did sense in her voice_ there was an aliveness and a wholeness in her voice that_ and then she said who she was. 

DEBBIE CUEVAS: And there was silence on the phone for just a minute and she said, "Oh, Debbie." And I could tell she realized who I was. 

Sister HELEN PREJEAN: I said, "You must be an extraordinary human being that you would have been through this and that you came out whole and unscathed." And she said, "Well, it's really been a lot of ups and downs about it" and that_ and then she said to me, "Can I ask you, why didn't you come see me?" And I went, "I'm sorry. I should have come see you." 

NARRATOR: In the weeks since, Debbie and Sister Helen have met to talk and to pray. 

DEBBIE CUEVAS: I think that Sister Helen has definitely played a role in how I feel about things. I'm kind of in the process of this journey. I've changed a lot about the way I feel about it. But I think if what I'm supposed to believe is that Robert Willie deserves his place in heaven, right there next to me and_ and Faith Hathaway and whoever else_ I'm not quite there yet.

Psychology Introduction – The Bad Samaritan

Psychology – introduction – Behaviors that are unique to humans

Why do we eat?  Gather all possible student responses to this question?

Discuss why animals eat?  

Some key psychologists from the past – 

Sigmund Freud – conscious and unconscious mind – motivation comes from both so needed to unlock what was in the unconscious mind – memories that we can’t recall

Originally hypnosis then free association

Three elements in the human mind – the id – pleasure seeking element





Includes aggression and sexual drive





Superego – do good things to obtain positive results





The id might tell us to sleep late and skip classes the 






super ego tells us to get up and study

Ego – referees between the two – judge between right and wrong

Alfred Adler – disagreed that so much motivation was subconscious – people normally knew what motivated them – desire for power – introduces the term inferiority complex – so we are constantly seeking self esteem 

Ivan Pavlov -  could motivation be manipulated  - stimulus and response – 

Unconditioned stimulus – squirting food into a dog’s mouth causes dog to salivate- unconditioned response – natural reaction that requires no learning

If experimenter rang a bell just before the food was squirted (conditioned stimulus) would the dog come to associate the bell with the food – (conditioned response)

Clockwork Orange – conditioned responses – other circumstances – smells, facial resemblance

Watch video – Bad Samaritan : David Cash-60 Minutes Episode

Discussion questions

Interesting behavior situation – how would you explain the motivation of his behavior?

Which part of the human mind would Freud say was dominate here? 

How would Alfred Adler explain this motivation?

What about Pavlov?

Reaction of others to bad Samaritan.  Account for their behavior.

Respond to the new law created. How will that shape individual behaviour?

Do you think he is an accessory to murder?

Should Cash be expelled from Berkley?
	In Search of Human Origins, Part I 

	Original broadcast:February 28, 1994

	60mins. VHS - $19.95 + S/H ($US),  pbs.org/wgbh/nova

	Program Overview


For most of the past century, scientists searching for the missing link on the evolutionary path from apes to humans held the theory that our earliest ancestors probably resembled apes but had larger brains. Their theory was based on the idea that the central feature separating humans from primates is intelligence. Therefore, it came as a surprise when, in the 1970s, anthropologists found bone fossils of a small-brained, apelike species that walked upright on two feet and that lived over three million years ago. These findings prompted the development of a new theory of human development: our ancestors walked on two feet before they developed large brains. In this first episode of a three-part series, anthropologist Donald Johanson and his team demonstrate how they collect and analyze fossil evidence, and how they are attempting to answer the questions raised by their new theory. 

	In Search of Human Origins, Part I 

	

	Viewing Ideas 

	


Before Watching 

1. As a preliminary homework assignment, ask students to collect pictures of a variety of animals and bring them to class. Assign teams of three or four students to organize their pictures into logical groupings. Add to their collection a couple of pictures of primates and a human, and ask the students to describe the relationships between the different groupings they have created. In what ways do humans differ from other animals? From apes? What are some ideas that students have for the methods that scientists use to organize animals into "families?"

After Watching 

1. How did the knees, pelvis, and skull help anthropologists make deductions about our early ancestors? Ask students to recall some of the conclusions that were made about Lucy (e.g., she walked upright, she shared the work of food gathering, etc.). Write each conclusion on the board. Under each, list the evidence that was given to support it. Which conclusions seem to be the most plausible? Why?

2. Write the following words on the board: fear, anxiety, affection, desire. Ask students to record underneath each word objects or situations that elicit those feelings. Why do they think that people respond in such a manner? What role might those responses play in human development? Can they think of times when their instinctive response to a situation may have been more beneficial to them than their intellectual response?

3. The program shows how australopithecines may have shared both their food and the work of food gathering. How is food collection and distribution done in your family? In our society? Globally? Think of food sharing/collection differences among families in your area. What are different ways in which people respond to food shortages? To food surpluses?

	In Search of Human Origins, Part I 

	

	Classroom Activity 


Objective
To plot locations of important African finds in the search for early human remains. 

· copy of "Locating the Evidence" student handout

· Copy and distribute the "Locating the Evidence" student handout. Ask students to mark the places on the map where they predict our earliest ancestors' remains were found.

2. As they watch the program, have students use the map to mark the locations of important finds in the search for early human remains. Ask them to record the date and details of each find on a separate sheet of paper. What is similar about all of these locations?

Answer: All of these finds occurred in the Great Rift Valley. Activity Map attached

Primate Video: Jane Goodall

National Geographic

1. Why do anthropologists study primates?

· help us better understand our ancestors b/c physical anthropologists support the theory of evolution

· chimps share 97% of DNA with humans

2. What shared behaviours do the chimps display? Shared meaning shared with humans.

· hunt together as a group (work as a team)

· discipline, aggression and fight for territory

· protect their group from outsiders/intruders

· sometimes kill their “own”

· hierarchy in their social structure

· make tools to complete work/make it easier

· grieving rituals/process
treated the orphan chimp differently and the orphan seemed to miss the affection of a mother

· Jane Goodall catches up with Fifi and Frodo

National Geographic Magazine

April 2003

It has been more than 40 years since I first set foot on the sandy beach of what is now Tanzania's Gombe National Park. The steep, heavily forested valleys and cascading streams on the shores of Lake Tanganyika formed the backdrop for one of the most thrilling phases of my life. Though I was armed with little more than secretarial training and a passion for animals, paleontologist Louis Leakey gave me a mandate: Get the wild chimpanzees to accept you, observe their behaviors, and describe what you see. The rest, thanks in no small part to the National Geographic Society, is well-documented history. 

We knew so little about these secretive creatures back then that everything seemed like a revelation. What were once thought to be peaceful, simple vegetarians turned out to be powerful, highly intelligent hunters with complex personalities and emotions: beings capable of communication, altruism, political alliances, infanticide, warfare, and tool making—the last once thought to distinguish humans from the rest of the animal kingdom. 

Unaware of the scientific prejudices of the day, I gave the chimps names and described their rich personalities in human terms, a practice that drew scalding condemnation from some scientists. I readily admit that I was fond of certain chimpanzees. And I believed that having a degree of empathy for my subjects could help me detect slight changes in their mood or attitudes and provide insights into their complex social processes. I think time has proved me right. 

Though I stopped active field research in 1986 to focus on chimpanzee conservation, I left the Gombe Stream Research Center in the able hands of a new generation of scientists and dedicated Tanzanian field staff who now follow a new generation of chimps. It has become one of the longest continuous studies of an animal group in history. This body of work has spawned numerous research papers, doctoral theses, and books, providing insights not only into intricacies of chimpanzee behavior but into the lives of early humans as well. 

Today I head to Gombe whenever I'm able to escape from a schedule that keeps me lecturing and traveling more than 300 days a year, spreading the word about the plight of chimpanzees in the wild and in captivity. I like to walk alone to an area called the Peak, close to where the chimpanzee I named David Greybeard first accepted me 43 years ago. He was the first individual I saw making a grass stem to fish termites out of their nest, an observation that prompted Leakey's famous remark: "Now we must redefine Man, redefine tool, or accept chimpanzees as humans." When David Greybeard died of pneumonia in 1968, I mourned for him as I have for no other chimpanzee. 

Even after all these years, the vivid Gombe characters continue to surprise and delight us. Last October, Fifi, the only surviving chimpanzee I knew as an infant in the early 1960s, delivered her ninth offspring at age 44. Most females don't raise more than two or three offspring to reproductive maturity, but Fifi has four adult offspring, two healthy adolescents, a juvenile, and now a brand new infant. Her high rank allows her to control a particularly food-rich patch of habitat in the central Kakombe Valley, which contributes to her phenomenal breeding success. All but one of her offspring have survived, including Frodo, the current dominant male. At 121 pounds (55 kilograms) he is the second largest chimpanzee ever recorded at Gombe—and he rules with an iron fist.

Get the whole story in the pages of National Geographic magazine
The Complete Blue Eyes

3 ½ hours

www.newsreel.org
Educational Preview available (2 wk. Borrowing)

Highschool copies DVED $99 US 

Jane Elliott believes that white people won't act against racism until they have experienced it emotionally themselves,if only for a few hours in a controlled environment. 

The "blue eyed/brown eyed" exercise was originally developed by Jane Elliott for her all white third grade class in Riceville, Iowa at the time of Dr. Martin Luther King Jr.'s assassination to give them some idea of racial prejudice. She divided her class on the basis of eye color and subjected the blue-eyed members to a regime of intense discrimination. They soon cracked under the pressure, losing self-esteem and competence. 

The same exercise with the same devastating results has since been replicated hundreds of times in industry, higher education and public employment not just in this country but around the world.

The "blue eyed/brown eyed" technique can be used to illustrate:

* How even casual bias can have a devastating impact on personal performance, organizational teamwork and productivity.

· How "color blindness" can itself be a form of racism

· How to identify culturally-biased codes of conduct within an organization that may be invisible to the majority

· How all participants can take responsibility for building a welcoming and inclusive organizational culture

ESSENTIAL BLUE EYED
Transcript 

(50 min. Trainer's Version only. The debriefing is not included in this transcript.)
Jane Elliott:
I want every white person in this room, who would be happy to be treated as this society in general treats our citizens, our black citizens. If you as a white person would be happy to receive the same treatment that our black citizens do in this society - please stand! - You didn't understand the directions. If you white folks want to be treated the way blacks are in this society - stand! - Nobody is standing here. That says very plainly that you know what's happening. You know you don't want it for you. I want to know why you are so willing to accept it or to allow it to happen for others.

Jane Elliott:
What does that say?

M:
Name.

Jane Elliott:
What is your name? Can you read that?

M:
Sure.

Jane Elliott:
Well, I can't. Cross it out and write it so I can read it.

M:
O.k.

Jane Elliott:
What does that say?

M:
Louis A. Wright.

Jane Elliott:
Cross it out and write it so I can read it.

M:
I'm done.

Jane Elliott:
No, don't pat me number one, and number two you either follow the rules or you leave. Now, put your name on there so I can read it.

M:
That's -, they were asking for my signature and that's it.

Jane Elliott:
Write your name on here so I can read it.

M:
No, Ma'am.

Jane Elliott:
This man is out of here.

Jane Elliott:
Sit!
Go to meeting room C and stay there till we come for you.
Sign in here according to your eye-color.

M:
I am not brown eyed.

Jane Elliott:
I'm going to give you a piece of advice. Whether or not you like what is happening here, you either follow the rules or you're out of here. You have a choice.
Now, get rid of the gum.

M:
O.k.

Jane Elliott:
Now! There's a waste basket right back there, put it in there. Well, go to the meeting room, seat and stay there until I come for you.

M:
O.k.

Jane Elliott:
So you do print. - 
Sit down.
Move your legs. I don't have to straddle your leg.
I'm going to warn you - you may be big and you may be tall, but you'll do exactly what I tell you to do today, do you understand that?

M:
Well, I don't have a problem with that at all.

Jane Elliott:
Good for you.

IN THE WORKSHOP
Jane Elliott:
The purpose of this exercise is to give these nice blue eyed white folks the opportunity to find out how it feels to be something other than white in the United States of America. And these people today are going to learn more than they want to know. The purpose of this exercise is to help these people walk in the mocassins of a person of color for a day. What I'm going to do is assign to these people on the basis of their eye color alone all the negative traits that we have assigned to females, to people of color, to gays and lesbians, to people who have disabilities of any kind, to those who are obviously physically different. We are going to lower our expectations for these people and we are going to force them to live down to our expectations of them.

F:
How have they been prepared to come in here?

Jane Elliott: 
Not at all. We just sat them into a room in which there are three chairs for seventeen people -

F:
It's hot in there.

Jane Elliott:
It's hot in there. Is it hot in there? Well, then it's probably smelly, isn't it, because blue eyed people sweat a lot and you know they don' smell good, so I wouldn't want to be in that room after they have been in there. And we don't tell them anything, we just send them to the holding room.

Jane Elliott:
A new reality is going to be created for these folks this morning. Now, we are going to treat these people negatively on the basis of the color of their eyes. And the reason I use eyes is, because eye color is caused by the same chemical that skin color is caused by. If you have lots and lots of Melanin in your hair, your skin, your eyes, you have very dark hair, dark skin and dark eyes. If you have only a little Melanin in your hair, your skin and your eyes, you have light skin, light hair and light eyes. Now, having light skin, the first people on this earth, the first human beings on this earth, evolved near the equator in subherent Africa in about 280.000 years ago.They needed lots and lots of Melanin to protect theirselves from the raise of the sun. That's what Melanin does for you. As people migrated farther and farther north, their bodies were exposed to less and less sunlight, so their bodies produced less and less Melanin. So people in northern climates have much less Melanin in their skin, their hair and their eyes than people in southern climates did evolve at that time. Now folks, as people's hair and skin got lighter, it didn't have a bad effect on their brains, but as their eyes got lighter, it allowed more and more light to enter their eyes, pierce their brains and damage their brains. And that's why people blue eyed people aren't as smart as brown eyed people. Makes sense to you? Why are you laughing? It's ridicolous, isn't it? People, it is no more ridicolous to make that statement about eye color than it is to make the statements that we traditionally have made about the skin color. If it makes good sense to judge people by the amount of Melanin in their skin, then it makes equally good sense, more good sense, to judge them by the amount of Melanin in their eyes. And that's what we are going to do this morning. All we are going to do is spend about two and a half hours treating these people negatively on the basis of a physical characteristic over which they have no control. Now, they aren't going to like this. If you do your job right, they aren't going to like this. Is that going to make me happy?

F:
Yes.

Jane Elliott:
Yes, yes. Because I want them to be uncomfortable and I want you to help them to be uncomfortable.


HOLDING ROOM
M:
Keep the noise down! Keep the noise down! I'm not playing. Everybody keep the noise down. I'm not playing. Who ever messed with the door - leave it alone. Who was this?
Keep the noise down!
In the workshop

Jane Elliott:
Blue eyed people aren't as smart as brown eyed people. I can prove that to you by giving you and them the Dove Counter Balance Intelligence Test. Now, this is an intelligence test, that is developed by a black male a number of years ago and the purpose of this test is to give white folks the opportunity to find out how it feels to take a test about which you know virtually nothing and have your IQ based on your ability to pass the test, about which you know nothing, which you have learned nothing about. We do this with people of color and with immigrants in this country all the time. We base (their,) - our judgement of their IQs on their ability to respond to items about which they haven't learned. The blue eyed people aren't going to know many of these answers, because they aren't very intelligent, because they haven't had to learn about people who are different from themselves, because they have only had to learn about white culture.

You people, you brown eyed people, are going to know at least half of these answers, because you are smart, you are caring and you are curious about those who are different from yourselves and you've learned a whole lot about those who are different from yourselves. And I'm going to give you the even number of responses. 

Jane Elliott:
The rules for the day are going to be that you will not look at these people unless you either frown or smirk at them. It's alright to laugh at them but do not laugh with them. How many of you have friends in the blue eyed group? - Let me put it this way: How many of you used to have friends in the blue eyed group? Now, some of these people are going to leave here very very angry. Make no mistake about this. That is their choice. When they leave here and they say they're angry, you need to be prepared to say to them "Wait a minute, you had it for two and a half hours, your home wasn't threatened, your family wasn't threatened, you job wasn't threatened, your income wasn't threatened, your future wasn't threatened. And you had it for two and a half hours and you knew it was temporary. You knew it was going to be over at least by six o clock this afternoon. Why are you so angry? And if you are so angry after two and a half hours, can you apply that the way you feel about that anger what it must be like to live with this for a lifetime.


Interview Jane Elliott at home

Jane Elliott:
I got the idea of the blue eyed-brown eyed exercise from reading about what the nazis did during what has become to be called the holocaust. Hitler was going to found a nation of people, of arian people, who were going to be blue eyed and blonde haired and fair skinned and they were going to rule the world. And one of the ways they decided who went into the gas chamber during the holocaust was eye color. I decided on the day after Martin Luther King was killed that I would do what Hitler did. I knew it worked for him, I thought it might work for me. I decided that I will pick out a group of people on the basis of a physical characteristic over which they had no control and I decided that it would be eye color.


In the workshop

Jane Elliott:
Now we are going to call these females girl, honey, sweet, baby, chick darling - what are we going -, what do we call males?

M:
Boy.

Jane Elliott:
Boy. Boy, and you don't say 'boy', you say 'boy'. When it's properly said it's a two syllable word. Boy! 

And we use 'boy' to keep black males in their place on a daily basis. All we have to do to lower someone to the age of five, to twelve, is call him a boy. And we do it to accomplish black males over the age of seventy. And we get away with it. Now, for two and a half hours we are going to make these people look inferior and feel inferior. How many of you think these white folks can take this?

Now, people, think about what you've just admitted! You've just admitted that you think that adult, sophisticated, educated white males in positions of some power - in a couple of cases I think real power - can't stand for two and a half hours what you expect the child of color to live with from the moment he or she is born. Do you really believe that? Do you really believe that these white people can't stand two and a half hours of being treated verbally the way they treat other people for a lifetime? Because if you do, you've just admitted something extremely interesting. You have just said that people of color are stronger than white folks.

That we have created a situation in this country in which we have built tremendous strength into people of colour and in which we have not built the same tremendous character strength into white folks, particularly white males. Does that bother you at all?

M:
It's called survival.

Jane Elliott:
It's called survival, absolutely, it's a survival skill. Keep in better mind that these people are in their child ego state and that's where they are going to stay, because people are most -, are easiest to control when they are in their child ego state. So, these people are being treated like children and they are going to act like children and it's what we do with females in this country every day. We treat them like children and when they act like children, we say "See, you're acting like that, because you are female".

Now, people, if you are tempted to look at some of these people and wink at them to let them know - without me catching you - that you really don't mean any of this, I'll change your eye colors so fast as it'll make your heads turn. So just let me catch you looking at your tall white friend, just let me catch you doing that, let me see your eyes. Oh, you'll join quick, right away. Do you want to be with them? O.K., browny, you are going to be a bluey. It will not make you comfortable.

Jane Elliott:
Now, people, all I'm asking you to do is - act white. That's all I'm asking you - just act white. You white people know how to act white, you can do it all your lives. 

And people of color know how to act white, the way to get ahead in this society, if you are a person of color, is to act as white as you possibly can. Now, am I exaggerating here? Is that the message that this society sends?

M:
Assimilate.

Jane Elliott:
Assimilate really means - act white. Assimilate means - be as similar to the power group as you possibly can be, which means act white. And you can turn intelligent, bright, commited conscientious, ambitious people into people who act lazy and slubberly and stupid and slow and unmotivated and you can do it in fifteen to twenty minutes and that's what you're going to do this morning.

Houses in Osage
Hotel Neon
Interview Jane Elliott terrace

Jane Elliott:
Martin Luther King was killed in April 4th, 1968, I was teaching third grade in an all white all christian community. I needed to explain the death of Martin Luther King to my students. I didn't know how to do it except by allowing them to walk in the shoes of a child of color for a day. The first time I did it no-one knew until my students wrote essays about it and those were published in the paper. And then the Johnny Carson Show called and asked me if I could come and do the Johnny Carson Show. Then people in the community found out about it. Then all kinds of unpleasant things happened. I got vicious calls in the night, we got probably between 500 and 600 letters, a third of them so ugly and so obscene that I couldn't share them with my third graders. In that fall when people came to register their children for school, their offspring for school, 20% of those who had children coming in the third grade said to the principle "Don't put my kid in Elliotts classroom".

Every year after that the same thing happened, only sometimes parents would call in and say "I don't want my kid in that niggerlover's classroom". And the principle never had to say "Which niggerlover do you mean?", because we all knew there was only one. My children were beaten and spit on, my own offspring, we have four children, they were abused by their peers, by their teachers, by the parents of their peers. 
My parents lost their business, my father died totally isolated three years ago in the community in which his great grandfather was one of the first settlers - isolated because he had raised the town's niggerlover. I've learnt a whole lot about racism.

Jane Elliott:
I wouldn't trust that bluey, but you can if you want to.
Now, I want those collars on the outside of your coats' collar or dress collar or blouse collar or shirt collar or whatever it is you're wearing and I want the collars taken good care of at all times and I want the pin under your chin. Put the tag of her dress in, would you do that, she got half dressed this morning.
Now, people, before - you can arrange that properly?

M:
I guess not.

Jane Elliott:
I guess not. Fix it!

Jane Elliott:
Now, do you have any physical problems that will be made worse by sitting on the floor for an extended period of time?

M:
I doubt.

Jane Elliott:
Don't give me "I doubt". Yes or no?

M:
No.

Jane Elliott:
No back problems, no hip problems, no leg problems, no heart problems, no high blood pressure, nothing like that. - How about you?

M:
No.

Jane Elliott:
How about you? - You?

M:
You care?

Jane Elliott:
No, but I have to know, because if something happens during this, you're able to file a lawsue so I want to know going into whether or not you have any problems. I don't want to make them worse, because I don't want to have to take a lawsue out of this. Do you understand that?

M:
No.

Jane Elliott:
No? You don't understand that, while your low IQ is another one of the problems I'll have to deal with today.- Now, do you have any physical problems that will be made worse by sitting on the floor for an extended period of time? Yes or no?

M:
I say no.

Jane Elliott:
If he is going to 'say no', does that mean he doesn't have or does that mean he is going to say no now and later he is going to accuse me of having made him -

M:
You can trust it.

Jane Elliott:
Can I trust this boy?

M/F:
No.

Jane Elliott:
No. Is he playing games? - Yes - Am I going to put up with it? - No. - Do you have any physical problems that will be made worse by sitting on the floor for an extended period of time? Yes or no? Do you or do you not?

M:
You don't care.

Jane Elliott:
Honey, honey, if you want caring, go to your mother. Do I look like your mother to you?

M:
She's dead.

Jane Elliott:
Then go to some other nurturing female in your environment. 
That is not what I am about. Do you have any physical problems that will be made worse by sitting on the floor for an extended period of time? What is difficult about answering that?

M:
There is no sense in it, if you don't care.

Jane Elliott:
The purpose of this is to find out whether you are going to be in worse shape physically after this is over as a result of sitting on the floor. I don't want you to be. I care, because I don't want you sueing me, so there I care.

M:
That's what I wanted to know.

Jane Elliott:
Now, I care. Do you or do you not?

M:
No, I'm fine, thank you.

Jane Elliott:
Oooh, friend, I don't care about you, you need to understand that I don't care about you, I care about me.

M:
Then you need to realize maybe I lied to you.

Jane Elliott:
I care about me. If you lie to me, we have it on tape that you said 'no'. So now, if you try to sue us - forget it! I care about the repercussions for my sake, not for yours. Understand that.

M:
But I care about me.

Jane Elliott:
Good, good. Then don't make me spend my precious time messing with you any more.

O.k.

Jane Elliott:
Once again - do we care?

M/F:
No.

Jane Elliott:
Do some people like being treated like babies? - Yes.
Do we have to take care of them?

Yes.

Jane Elliott:
Yes. Do we have to see to it that they are sitting in the right place?

M/F:
Yes.
Jane Elliott:
Do we have to see to it that they are facing the right direction?

Yes.

Jane Elliott:
Yes. Why do we have to do that?

M:
Because most of them are stupid.

Jane Elliott:
Because most of them are stupid. And where do they spend most of their time, in what ego state?

M:
In the child ego state.

Jane Elliott:
In their child ego state.

M:
Excuse me Mam. I have a question.

Jane Elliott:
I was just talking and you interrupted me and started to talk? You are a real poor case, aren't you?

M:
Sorry, but I have a question.

Jane Elliott:
What's your question?

M:
I was going to say: If I could have my paper and pencil back, so that I could take it and get to my adult state.

Jane Elliott:
Now I'm going to give you a piece of advice. Everytime when I look at you sitting there with that sick smirk on your face if you can't look up without smiling.

The next time I see that smile, I'm going to come down on you real real hard. O.k., you are going to feel like a cowpad on a hot rock. So if I were you, if you can't hide your smile, drop your heads where I don't have to see it. Just look down when I'm going towards you, so I don't have to see that smile. Does that makes sense to you?

M:
Yes, it does.

Jane Elliott:
If you have a nervous twitch, you can't help smiling, put your face down so that I can't see you doing it, because I'll take exception to it and that's not good for you. You understand that?

M:
Yes. I do .

Jane Elliott:
Yes. If you are going to get through this workshop, you are going to live down to my expectations of you. As if you don't live down to my expectations of you, we are going to call you an upperdy bluey and we are going to ride your tail until you do live down to our ex-pectations of you. How do I know how to do this?

M:
By your observation

Jane Elliott:
Of what?

M:
Of what happens in society.

Jane Elliott:
That's right. We in the power position in society know how to keep people in their place by lowering our expectations for them, by forcing them to live down to our expectations of them. 

Jane Elliott:
Now, did I teach him something?

F:
Yes, you did.

Jane Elliott:
Yes. Was it a valuable lesson?

F:
Yes, very much.

Jane Elliott:
No, it wasn't! No, that is not a valuable lesson to teach people to submit to tyranny. Get real, that is not a valuable lesson. That is a dastardly lesson and you need to realize it. You need to realize that what I just did to him today, Newt Gingrich is doing to you all the time by saying people who think like him are normal and other people are not. And you are going along with that. 

You are submitting to tyranny in order to be called normal, for god's sake. You'd be better off to be called subnormal. I didn't just teach him a valuable lesson, I taught him to go along to get along, I taught him to submit to oppression.

Now I am going to teach you the listening skills. Since you have already indicated that you have difficulty in remembering things I am going to ask you to write these things down. Take out a piece of paper and a pencil and write exactly as I say it. Number one: Good listeners keep their eyes - what are you doing? - Good listeners keep their eyes on the person who is speaking. Write it quickly before you forget it. Good listeners keep their eyes on the person who is speaking. Good listeners keep their eyes on the person who is speaking. What are you doing? You haven't written?

F:
No.

Jane Elliott:
Why not?

F:
Because my hands are still quiet from the first skill.

Jane Elliott:
Didn't I say, write it down?

F:
Yes.

Jane Elliott:
Write it down!

F:
And violate the first skill?

Jane Elliott:
Write it down! I said, write it down. Do it! Do it now!
What are you waiting for?
Now I'm going to warn you about something: In case you don't recognize it, I'm messing with your mind. Now, I told him to conform and then I said it was stupid to conform, so then you decided that you wouldn't conform.
So now you're in trouble! Now, what did you better do?

F:
You never know what to do.

Jane Elliott:
That's right, that's right. Just the minute you think you've caught onto the rule, what did I do?

F:
You changed the rules.

Jane Elliott:
I changed the rules. People, am I good? Am I good, do I know how to do this? - I'm a white female. I learned how to do this at my mother's knees. I know exactly how to do this. I can turn you every which way but loose and there is no way you can win. And we can do this outside this room and our society does this on a daily basis. 

Jane Elliott:
Change places with him.
Now, I want you to talk to him -, oh, I think you're in the wrong place. You change places with him. Now, the reason I put you back here is - when you're beside her, her behaviours rub off on you. And your behaviours rub off on her. And you support and reinforce one another. And I don't want that to happen. So, in order to keep that from happening and keep you from getting into trouble, I put you back here where that won't happen to.
Did I do this to be mean to you?

M:
Probably in your mind not. You were helping me.

Jane Elliott:
No, no, I am helping you, and how should you feel about that?

M:
I, in fact I think I should be grateful.

Jane Elliott:
And are you?

M:
No.

Jane Elliott:
Why not? Because you are ingrate, because you are getting this support? You are willing to take the support even if it means getting you in trouble.

M:
Yes.

Jane Elliott:
This man likes to suffer?

M:
He doesn't know any better.

Jane Elliott:
You like to suffer.

M:
He is a martyr.

Jane Elliott:
Does martyrdom appeal to you?

M:
No.

Jane Elliott:
No. is there any way you can win here?

M:
Not under the present rules, no.

Jane Elliott:
Have you won yet?

M:
Not yet.

Jane Elliott:
Am I going to let you win?

M:
You don't want me to win.

Jane Elliott:
Am I going to let you win? - 
Where is the only place you can win in this situation?

M:
I can't.

Jane Elliott:
Can you win in your mind?

M:
Yes.

Jane Elliott:
Yes. Yes.

M:
So, within me I can 

Jane Elliott:
Within you, you can win. But will I know that you have won within you.

M:
Yes.

Jane Elliott:
No. I won't. And neither will they, because we will use everything you do against you.
I won't know that you have reinforced yourself inside yourself. But will you know that?

M:
Yes.

Jane Elliott:
Yes. Is that valuable to you?

M:
Absolutely.

Jane Elliott:
Absolutely. Is that going to be hard for you to keep on doing that while I keep on badgering you?

M:
Yes.

Jane Elliott:
Yes. Are you going to have to keep working and working and working to make that happen?

M:
Every day.

Jane Elliott:
Is that fair? Shit, no, that isn't fair? Did you think this was going to be a fair day?

M:
No.

Jane Elliott:
No. Do you think what goes on outside here is fair?

M:
Absolutely not.

Jane Elliott:
Absolutely not. Do you spend a whole lot of time outside here, holding it in and winning inside yourself even though society doesn't want you to?

M:
Yes.

Jane Elliott:
Yes. And do you?

F:
Yes.

Jane Elliott:
Who, do you think, spent more time in that endeavour? You or that man right there?

F:
Probably that man.

Jane Elliott:
Probably that man right there.

M:
Probably?

Jane Elliott:
What I'm doing to that man and to you happens to his children, unless I'm mistaking in the school on a daily basis. Am I mistaking?

M:
- all the time.

Jane Elliott:
All the time. And when you watch that happen to your children and know you'd better maintain a low profile if you want them to get through the schoolyear. What does that do to you?

M:
It tears me up.

Jane Elliott:
Tears you up. What does it make your sons think of you?

M:
It's a difficult situation.

Jane Elliott:
A difficult situation. And who makes that situation difficult?

M:
You know who makes it difficult.

Jane Elliott:
I know who makes it difficult, you are damn right, I know who makes it difficult.

I make it difficult and people who look like me make it difficult. And do we spend a whole lot of time feeling badly about it?

M:
And we talk a lot about it.
Mapletrees
Interview in the car

Jane Elliott:
This town calls itself the city of beautiful maples and these are hard maple trees lining both sides of most of the streets in town. In two weeks they will all be in gorgeous yellow and orange and red and gold colors. And people will come from miles around to see the color in our trees. And this city is just so proud of that wonderful wonderful color in these trees, but they do not want people of color to come and reside in this community. We love color in our trees, we do not want it in our skin. And it breaks my heart, because it is so. This is a beautiful little community and they are very proud of their feelings for one another, the size of their churches, their churches are full every saturday, every sunday and every sunday night, it's wonderful, it's a wonderful place to raise children - as long as you don't want to raise children of color here - it's heartbreaking.

The first time I did this exercise in 1968, my parents sold 42 lunches in their little hotel lunch room in Riceville. The day after it was shown they sold 2. They never sold more than that again. I was the end of their business. Their business was killed by what I do. Somebody has said "Good deeds won't go long unpunished" and I found out how very true that is. I learned a lot about racism in a short time. And I wouldn't have -, it wouldn't have bothered me as much, if I had been the only one they exposed to that kind of behaviour, but nobody confronted me in all those years. To this day, noone other than my peers one time, have confronted me, but they got at me through my children and my parents, and I find that very very difficult to forgive. 
The Jews have a saying, they said "You have the right to forgive others for what they do to you, you do not have the right to forgive them for what they do to others". I can't forgive them for what they did to my children. My children have to do that.

INTERVIEW ON THE TERRACE
Jane Elliott:
See, in retrospect I know that I could have made life easier for my parents, could have made life easier for my father, could have made life easier for my husband and for my children. It took me a long time to get over the feeling that I had done something wrong. I wish it hadn't been that way for my parents, but I could not change people in Riceville and their attitudes towards them. I wish it hadn't been that way for my offspring, but I couldn't change what people did. I could have stopped doing what I did, but there would have been a whole lot of learning that didn't take place and there would have been some good things that didn't happen to my offspring, and if I had stopped, it would have been saying to my kids "When things get unpleasant just stop what you are doing, just go along to get along". That wasn't the message I wanted to send to them.

Jane Elliott:
What's bigtime stress to you - if you don't mind telling us?

F:
Every morning when I get up and go in my bathroom and look in my mirror, that's where my stress begins. Because I go to a school where I am one of two black teachers.

Jane Elliott:
Out of how many teachers?

F:
Sixty.

Jane Elliott:
Two black teachers in a school with sixty teachers and you're one of the two.

F:
One of the two. That's stress.

Jane Elliott:
And are you treated differently on the basis of how you look in the mirror when you get up in the morning?

F:
Sure I am.

Jane Elliott:
And you know it is happening.
F:
Sure I do.

Jane Elliott:
And you recognize it.

F:
Yes, I do.

Jane Elliott:
And you can identify it.

F:
Sure I can.

Jane Elliott:
And if you describe it to your white peers, what do they say?

F:
"Oh, Linda, please, that's not happening. It couldn't be happening."

Jane Elliott:
What about you, is this bigtime stress for you as far as you're concerned?

F:
No.

Jane Elliott:
Do you get stress like this?

F:
Oh, yes.

Jane Elliott:
Do you have to perform in spite of it?

F:
Yes, I do.

Jane Elliott:
You have to do your job whether the stress is there or not.

M/F:
Right.
Jane Elliott:
If you give into the stress, what do you have to give up?

M:
My job.

Jane Elliott:
Your job.
This looks a lot of stress to you?

M:
Very much.

Jane Elliott:
It does?

M:
Yes.

Jane Elliott:
Do you think these people are stressed a lot?

M:
Well, they're stressed, but not what we go through..

Jane Elliott:
Now in your heart of hearts all you people know that I'm lying to you about blue eyes. There is nothing wrong with having eyes of a color other than brown. And you know I'm wrong. Does that give you any satisfaction whatsoever - to know that I'm wrong? Is that making it all easier for you to go through this? No. You can transcend your eye color. Can you transcend my behaviours on the basis of your eye color? - No. Can you transcend my eyeism? - No. Can you change what is happening in here to you, because you know that I'm wrong? - No. All you can do is sit there and take it.
Tell me what stress is.

M:
Stress is -

Jane Elliott:
Now, wait a minute. He volunteered to tell me what stress is. I do not ask people of color to bleed all over the floor for white folks. I don't do that. You want to tell us? Go ahead and tell us.

M:
Stress is knowing that when you send your son or daughter to school, that they have to start learning how to be the best and no matter what they say or what they do it's never good enough, 'cause "I'm always going to find something wrong with you and to the point where I'm going to make you so frustrated that you get into a situation where you become unstable and you can't be taught. So now you have to go over here, now we have to test you, we are going to tell you what is wrong with your child. We are going to make him into a statistic, we are going to keep him in the back row continuously". And you have to, day in and day out, talking to him, it is nothing wrong with you, you can do it, you can do it, you can do it. And he continues to come home, hurt, sometimes in fights, and you have to continue to keep doing it over and over and over. And the sad thing about that is that we waste so much time in trying to keep the selfesteem up that we loose the time when we could be learning. And they know that. Now, that's what stress is.

INTERVIEW WITH JANE ELLIOT
Jane Elliott:
You are going to interview some students tomorrow, some former students of mine, who were in my classroom the third year that I did this exercise, they were in the film called the"Eye of the Storm" and we took still photographs of those children each day of that exercise - one when they were on the top and one when they were on the bottom - and I have some of those here. The interesting part about these pictures is, you can take a child who is a perfectly happy normal human being on one day and by putting a collar on him and telling him he is inferior, you can turn him into a frightenend, vulnerable, intimidated, suspicious child who can not succeed on the day he is in the wrong place. This is Sandy on the day she was on the bottom. And this is Sandy on the day she was on the top. Sandy is the one who said, when we did our reunion five years after they graduated from highschool - I asked Sandy whether, having had this exercise when she was in third grade, had changed her life at all. She is the one who said "Yeah, now when I hear one of those bigoted remarks, I wish I had one of those collars in my pocket and I could take it out and I could put it around that person's neck and I could say: Now, you wear that for two weeks and see how you'd like to live that way for a lifetime."

Rex is the one who said "I have that collar in my pocket for the rest of my life, I can't get that collar out of my pocket".

This is just one day in these children's life - and look at the difference. Why does she has to live this way for -, if she expected to live this way for a lifetime. You would soon begin to doubt her intelligence and so would she.

I don't think I had a picture of Milton in there, did I, but this is Miltons - every day of the exercise, each day of the exercise, the children had to draw themselves as they felt that day. But this was all in yellow and there is an angel on his head on the day he is on the top. On the day he is on the bottom, this is all in black and there are flames, red flames up in here, and there is a little red devil on top of his head. But if you feel like this when you go to school in the morning every day or if you feel like this every morning when you go to school are you going to do a better job than when you feel like this.
And how dares society make force people to live this way.

"Eye of the Storm"

Jane Elliott:
It might be interesting to judge people today by the color of their eyes.
You want to try this? Sounds like fun. Since I'm the teacher and I have blue eyes, I think maybe the blue eyed people should be on top the first day. I mean the blue eyed people are the better people in this room.

Child:
Oh, no.

Jane Elliott:
Oh yes, they are, and blue eyed people are smarter than brown eyed people. - They are cleaner than brown eyed people. And if you don't believe it - look at Brian. You brown eyed people do not get to use the drinking fountain you have to use the paper cups. You brown eyed people are not to play with the blue eyed people on the play ground, because you are not as good as blue eyed people. The brown eyed people in this room today are going to wear collars so that we can tell from a distance what color your eyes are.

Children:
When we were down on the bottom it seemed like everything bad was happening to us. Mrs. Elliott was taking our best friends away from us.

Jane Elliott:
What happend at recess. Were two of you boys fighting?

Boy:
Russell called me names and I hit him- hit him in the guts.

Jane Elliott:
What names did he call you?

Boy:
Brown eyes.

Jane Elliott:
What's wrong being called browneyed?

Boy:
It means that we are stupid and that we are not that.

Boy:
Oh that sure is -, it's like other people call black people niggers.

Jane Elliott:
That's the reason? You hit him, John. Did it help? Did it stop him?

INTERVIEW WITH JANE ELLIOT
Jane Elliott:
The first reaction I get from teachers, who see this film or from hearing, - hear me discuss what I do say to me "How can you do that to these little children? How can put those little children through that exercise for a day?" And they seem unable to relate the sympathy that they're feeling for these little white children for a day to what happens to children of color in this society for a lifetime or to the fact that they are doing this to children based on skin color every day. And I'm only doing this as an exercise that every child knows is an exercise and every child knows is going to end at the end of the day.


"Eye of the Storm"

Jane Elliott:
Let's take these collars off - what would you like to do with them?

Children:
Throw them away.

Jane Elliott:
Go ahead, go ahead.
Interview Jane Elliott

Jane Elliott:
This older woman in the middle of this group stood up and said "Mrs. Elliott, I came here to tell you how much I hate you". I said "O.k., go ahead, you know, this isn't a new experience." She said "I am jewish, I was born and raised in Germany", she said ""We went to a jewish school. Every morning when our headmaster came in we would bow and say 'Good morning, Herr Headmaster'." She said "One morning he came in with two SS-troupers. and one of the SS-troupers said to us "In the future you decadent Jews will no longer bow and say 'Good morning, Herr Headmaster', you will salute and say 'Heil Hitler'."

She said "I watched those of us who valued their life more than their faith, salute and say 'Heil Hitler'." She said "Those who valued their faith more than life itself continued to bow and say 'Good morning, Herr Headmaster'." She said "They disappeared and we never saw them again, but we know what happened to them".

She said "Your students are very fortunate. They will never allow to happen in their society what we allowed to happen in ours. They'll see it coming and put a stop to it." Then she said something that frightens me to this day. She said "The atmosphere that you created for your students in your classroom with your blue eyed brown eyed exercise reminded me of the atmosphere and the environment that the nazis created for the Jews in Germany."

Now, people of colour, particularly blacks, who see the film "The Eye of the Storm" which was made in my classroom the third year I did the exercise, say to me when it's over "That's the way I live every day of my life." And that in what we call "the land of the free and the home of the brave". We have created an enviroment in this country for 11 to 12% of our population in which they feel the way the Jews felt in nazi Germany.

White people say to me "I don't see it that way" - of course they don't see it that way, they don't live it that way. We do not live the same reality in this country. White people do not live as people of color do.
In the workshop

Jane Elliott:
Now I need to know - how did you feel about what you went through this morning. The words that you've written came out of your feelings, right? Nobody elses. O.k., read your three words.

F:
Confused, sad and some humour.

Jane Elliott:
Sad - any of you people sad this morning? You look sad, what were you sad about?

F:
I was sad, because I had to stay on the carpet, I didn't get any coffee, I didn't get any donuts.

Jane Elliott:
Valley girl? - like "wow, man". And I'll tell you something else.

F:
Yes.

Jane Elliott:
I'm going to give you a really valuable piece of advice. Get over cute!

F:
Aha, o.k.

Jane Elliott:
Now, I'm absolutely serious about this. Get over cute, because you'll be cute until you are about 45. And then at 45, you won't be cute any more, you'll just be an old braud. There'll be whole bunch of 18 to 40 year olds there who are cuter than you are. And at that point, you'll say "I want that promotion". And somebody will say to you "Well, let's see, I don't think of you as qualified, I just think of you as cute". 

And then you're going to howl "sexism". Females, get over cute! Get competent! Get trained! Get capable! Get over cute! And those of you who are called Patty and Debby and Susy - get over that, because we use those names to infantilize females. We keep females in their little girl state by the names we use for them. Get over it! If you want to be taken seriously, get serious! Get over it!

Why didn't you defend her?

M:
It's like if you are picking on her, you are not picking on me. That's all by the rules I kind of saw it's like I'm just going to sit back and lay low.

Jane Elliott:
And let her do it to them. It's what makes racism work, people! It's what makes homophobia 
work, people. It's what makes sexism work, it's what makes agism work. To sit back and do nothing is to cooperate with the oppressor. As long as you folks did nothing, I was free to do whatever I chose to.

M:
I think the thing that made me most scared was when we talked about the -, just doing this for a day and how it really is a lifetime thing for so many folks.

Jane Elliott:
Why did that scare you?

M:
It scared me -, I really got in touch with the incredible injustice, that I'm a part of. It really scared me.
I guess part of the biggest thing is that it's really hard for me to believe that one person can make a difference.

Jane Elliott:
Have I made a difference in you?
- Yes.

Jane Elliott:
How many people do you think I am?
At the end of the second world war when they cleaned out the concentration camps in Germany, a lutheran minister said "When they came for the Jews, I wasn't jewish, so I did nothing. When they came for the homosexuals, I wasn't homosexual, so I did nothing. When they came for the gypsies, I wasn't a gypsy, so I did nothing. When they came for me, there was no one left to do anything." - 
Now, think about it. Think about that!

“A Class Divided” Debriefing Activities

In a journal free-write or discussion immediately following viewing, ask students to consider any or all of the following:

General Reactions 

· What did you learn? 

· What scene or scenes do you think you'll still remember a month from now and why those scenes? 

· Did any part of the film surprise you? Do you think someone of a different race, ethnicity, or religion would also find it surprising? 

Following Up on the Pre-Viewing Questions 

· How was the exercise that Elliott designed a response to the children's question, "Why would anyone want to murder Martin Luther King?" Did the film provide an answer to the question? Can you answer the question? 

· Census categories have changed over time to reflect the complexities of American demographics and identities. Consider how some of the following groups experience racism differently: 

· People who are bi- or multi-racial. 

· People who have black skin, but are from very different places (e.g., a 13th generation descendant of African slaves, a recent immigrant from Jamaica, a third generation Cuban, a political refugee from Somalia, etc.). 

· People "of color" who are not black (e.g., Asians, Pacific Islanders, Latino/as, etc.) 

Impact of Discrimination 

· What did the children's body language indicate about the impact of discrimination? 

· How did the negative and positive labels placed on a group become self-fulfilling prophecies? 

· In the prison seminar, one of the white women asserts that all people face some kind of discrimination. Another woman challenges her, claiming that whites can't really know what it's like to face discrimination every minute of every day. What do you think? 

· Both Elliott and her former students talk about whether or not this exercise should be done with all children. What do you think? If the exercise could be harmful to children, as Elliott suggests, what do you think actual discrimination might do? 

Looking at the Structures that Nurture Bias 

· What features did Elliott ascribe to the superior and inferior groups and how did those characteristics reflect stereotypes about blacks and whites? 

· How did Elliott's discrimination create no-win situations for those placed in the inferior group? How did she selectively interpret behavior to confirm the stereotypes she had assigned? 

· It's easy to understand why third-graders might not refuse to obey their teacher, but when the exercise is done with the prison guards, why don't any of the adults object? 

Looking for Answers 

· At recess, two of the boys from different groups get in a fight. Elliott asks the one who was teased if responding with violence made him feel better or made the teasing stop. What does the answer suggest about the use of violence as a political strategy? At the time, who was using violence for political purposes and why? 

· How is the blue eyes/brown eyes exercise related to the Sioux prayer, "Help me not judge a person until I have walked in his shoes"? 

Students will deepen their understanding of privilege and assess where they stand in relation to privileges granted to white-skinned people in a racist society.

(Note: This lesson is most appropriate for advanced-level students. Before guiding them through it, take a moment to review the discussion facilitation tips.)

If the entire activity is done in class, 80 minutes. If the reading and scoring is done as homework and then discussed in class, 40 minutes. 

Briefly review the kinds of privileges that Jane Elliott created for her third-graders. Things like extra recess time, getting to go back for seconds at lunch, and being first in line were fitting rewards for her 8 year olds. To explore what kinds of privileges exist in the adult world, assign students to read Peggy McIntosh's classic article "Unpacking the Invisible Knapsack," available at http://www.departments.bucknell.edu/res_colleges/socjust/Readings/McIntosh.html. 

Instruct them to pay special attention to McIntosh's checklist and to use the checklist as self-reflection, asking "Can you count on this?" A "yes" answer scores 1 point. For a "no," subtract 1 point. Score nothing for "does not apply to me." The higher the score, the greater the degree of privilege one has in the context of living in the United States today. 

(Note: The checklist was written for an adult audience. You may want to edit or delete items that could not apply to students.)

After students have read the article and scored themselves on the checklist, encourage them to share their reactions. Were they surprised by their score, or did it confirm what they already knew? Why is privilege normally invisible and what does it feel like to make it visible? If you have an integrated class, was the exercise different for white students than for students of color? For black students than for Asian, Indian, Latino/a students, or other students of color? 

Continue the discussion by asking for opinions on McIntosh's argument that the word "privilege" is misleading. 

Conclude the discussion by relating what McIntosh says to Jane Elliott's explanations in the documentary of why she created the blue eyes/brown eyes activity. How are they connected? How are they different?

As an extension, you might want to have students examine how white privilege has influenced and continues to influence life in other countries. Places that have been colonized by whites, such as South Africa or India, would be good places to begin. 

Ask students to summarize McIntosh's article in one or two sentences and add one of their own conditions to McIntosh's checklist.

Students will understand the prerequisite conditions for meritocracy and assess whether or not those conditions exist (or have ever existed) in the U.S. 

30 minutes

Introduce the term "meritocracy" and explain that through much of American history, schools, churches and the government have promoted the notion that anyone who works hard enough can achieve the American dream. Ask students to evaluate this notion in light of the testing results they see in the film, where third-graders perform better on a phonics task when they are in the group labeled superior than when those same students are in the group designated as inferior.

Then ask students to compare and contrast, either in writing or as part of class discussion, the quote below with the mythical rags-to-riches heroes of Horatio Alger's novels, whose perseverance, hard work, and integrity were always rewarded with financial success.

"An understanding of racism as a system of advantage presents a serious challenge to the notion of the United States as a just society where rewards are based solely on one's merits." Beverly Daniel Tatum, Harvard Educational Review (Spring 1992, p. 6)

Conclude the discussion with a review of historical instances in which groups of Americans have been prevented from achieving Horatio Alger-style success (e.g., forcible removal of Indians onto reservations, slavery, internment of Japanese-Americans during World War II, red-lining neighborhoods to keep out Jews or people of color, etc.). Ask students to think of examples in their own school or community.

As an extension, you might want to have students use what they learn about meritocracy to conduct a debate on current laws governing affirmative action, the movement to require passing a standardized test to be promoted to the next grade or graduate from high school, or the use of tracking in schools.

Students should be able to define "meritocracy," and use what they know about racial, religious, and ethnic discrimination to make a case that the United States is or is not a "meritocracy."

Students will: 

· think about the impact of word choice; 

· consider whether or not racism is embedded in the phrases they use, hear, or read. 

30 minutes

Share with students the following quote:

"Cultural racism is racism that is so much a part of the mainstream culture that it looks 'normal.' It outlives any single individual and pervades the thinking, speech, and actions of whole groups of people. In the English language, for example, many of our positive definitions and connotations of the word white and negative connotations of the word black reinforce notions of white superiority and black inferiority." Source: Burgest, 1973, cited in Frances Kendall, Diversity in the Classroom, 1996)

Divide students into small groups and assign them to test the author's assertion by brainstorming a list of words and phrases that includes the words "black," "dark," "white," and "light," and then sorting the list into "positive," "negative," or "neutral" columns. Examples might include things like "blacklisted," "black market," or "white lie."

If time allows, students might investigate the origins of the words and phrases on their list. For additional background, you might have students read and discuss Robert B. Moore's article, "Racism in the English Language" in Beyond Heroes and Holidays. 

Ask students to discuss the power of language and the choice of words and whether or not they think that continuing to use things on their "negative" list is racist.

Ask each group to share their list and compile the results into one large list. A group's ability to generate examples of words and phrases should be considered evidence that they understand the concept of subtle meaning. 

Students will: 

· see that they have the capacity to do something to combat racism; 

· choose one or more actions to try; 

· learn what others are already doing in their community. 

40-60 minutes, more if you choose to bring in a guest speaker, plus an additional 80 minutes for evaluation if you have students present their work to one another.

The final chapter of "One America in the 21st Century," the 1998 report of President Bill Clinton's Initiative on Race, chaired by John Hope Franklin, lists. Review the list with your students. Add anything they think is missing.

Use the Internet, phone book, and/or community or campus diversity specialists to help students identify which actions are already being taken in their school or community and to facilitate students' volunteering for organizations of interest to them. If time allows, you might want to invite guest speakers from relevant groups to describe what their group does. Ask each student to check off those things they think they could do and to commit to try at least one item in the list. 

At the end of the semester or after another appropriate period of time, ask students to report on what they did, how it felt, whether or not they think they were successful (and why), and whether they think the impact will be lasting (either on themselves or on others). Reports can be given only to you or to the entire class, depending on time constraints. Consider allowing for flexibility in reporting format, e.g., written, oral, videotape, webpage or multimedia report, etc.

The Nature of Things – Phobias

Brainstorm the scientific processes used to help people deal with their phobias and anxiety disorders

· facing fears in a safe way (with a counsellor)

· virtual reality tools (to experience the fear safely)

· role playing

· group discussions

· individual therapy (behavioural/cognitive)

· psychologist’s data collection to analyze key triggers/behaviours

· medication

Interesting Note: We are genetically programmed to be “high strung” or anxious. This does not mean those who are will definitely have anxiety attacks. But if someone is generally prone to be anxious, they are predisposed to develop a phobia or neuroses. Ie. A shy anxious child (as illustrated in the video) may grow up to be just fine, but should that child experience a trauma at a young age, they are more likely to develop an anxiety disorder than a less anxious child.

	Secret of the Wild Child 

	

	Program Overview 


Note: This program contains difficult emotional issues. Teachers may want to preview the program before assigning it to students. 


In the fall of 1970, social workers took custody of a 13-year-old child who had spent much of her life chained to a potty chair in her bedroom. She could not speak, walk, or respond to other people. She was called "Genie." Her case attracted psychologists who were interested in finding out whether she could still learn to speak. At the time, some linguists, led by MIT's Noam Chomsky, believed that human speech is a genetically programmed ability. Eric Lenneberg, a neuropsychologist, agreed with Chomsky and added further that if a person did not learn to speak by adolescence, then the natural ability to learn language might be lost forever. This theory was the so-called "critical period hypothesis."


Although Genie's situation was one that scientists would never create intentionally to test their theories, her unfortunate circumstances made her a prime candidate for experimentation. Genie was past puberty. If she could still learn language, it would cast doubt on the critical period hypothesis. Ultimately, Genie's caretakers were criticized for combining their research with her treatment. 

The Nova site has additional resources for teachers including viewing ideas, and classroom extension activities. Browse their catalouge to see if there are other videos which you could use for this course of others!

60min. VHS

$19.95 +S/H ($US)

pbs.org/wgbh/nova

Original airdate: Oct. 18, 1994

Website also has viewing ideas and extension activities for teachers

I believe the TDSB has a copy of this video in their library

See activity sheet “Other Options” on the Nova Website as well

Feature Film - Nell
Why is Nell living alone and what language is she speaking?

Define feral and isolate (from your text)

How does Nell fit the definition of an isolate

Compare and contrast Jerry’s and Dr. Olsen’s appraoch to Nell

What are some of the messages the film presents about life, and about social scientists?

*Note; the format of some of these questions have been borrowed from The Human Way Teacher’s Guide. This resource provides a more detailed activity sheet for this film resource.

Sex: Unknown Abstract
Go to the companion Web site
Many babies are born intersex with genitals that did not fully develop in the womb. In such situations, most doctors declare a state of medical emergency, and quickly move to operate in an effort to "fix" the child and give it the appearance of either a male or female. But this intervention is not always welcome: Many intersex adults that were surgically changed in infancy now insist they should have been given a choice in the matter. In many cases the gender they were assigned at birth does not match the gender they grew to believe they were. This begs a larger question: How much of our gender identity is formed by nature and how much by nurture? "Sex: Unknown" delves into the complex world of gender identity.

Original broadcast date: 10/30/2001
Topics: medicine/health care & surgery, human biology/behavior


PBS Airdate: October 30, 2001
Go to the companion Web site 

NARRATOR: In August 1965, in the small Canadian town of Winnipeg, Janet Reimer gave birth to identical twin boys.

JANET REIMER: When I was a little girl I used to dream about having twins. And I always thought I would never be lucky enough to have twins. I wasn't the lucky kind. And I had twins.

NARRATOR: Janet called her sons Bruce and Brian.

JANET REIMER: We were so pleased and so proud and we settled right into our little one-room apartment.

NARRATOR: But within eight months events would take a dramatic turn. The twins began having trouble urinating. To relieve the problem their doctor suggested circumcision.

On the 27th of April, Janet left her twins at the local hospital in Winnipeg. Circumcision was a straightforward procedure and she expected to pick up her boys the next day. But early the following morning she got a call from the hospital.

JANET REIMER: When we first heard that there had been an accident we thought, "Well, what kind of accident could there be?" We went to the hospital and then the doctor said, "The penis has been burnt off from circumcision." And I could not comprehend what he was talking about, because, you see, I thought they were going to use a knife.

NARRATOR: Inexplicably, the physician treating her son Bruce had chosen an extremely unconventional method of circumcision. Bruce's penis had been completely destroyed.

The doctors knew of no way to undo the damage. But one American psychologist by the name of John Money advised the Reimers that they could best help their son by raising him as a daughter.

It was a radical and untried course of treatment.

ANNE FAUSTO-STERLING (Brown University): It was high drama. It was a particularly dramatic case. Scientifically it looked beautiful because of the fact that there were twins involved.

NARRATOR: This tragic situation made for a perfect case study. What does gender mean if one male twin can be raised as a boy, while the other male twin becomes a girl? But no one knew if this experiment would work.

Major funding for NOVA is provided by the Park Foundation, dedicated to education and quality television.

Scientific achievement is fueled by the simple desire to make things clear. Sprint PCS is proud to support NOVA.

This program is funded in part by the Northwestern Mutual Foundation. Some people already know Northwestern Mutual can help plan for your children's education. Are you there yet? Northwestern Mutual Financial Network.

And by the Corporation for Public Broadcasting and by contributions to your PBS station from viewers like you. Thank you.

NARRATOR: In a quiet Manitoba suburb, the Reimer family was home trying to recover from a devastating accident. Just ten months earlier, their infant son's penis had been destroyed during circumcision. In shock, the Reimers shut themselves off from the rest of the world. With their own doctors bewildered by what to do, they had no where to turn.

JANET REIMER: Then we saw this show on TV. We just happened to be watching TV.

NARRATOR: On the screen was a young psychologist by the name of John Money, talking about the dramatic new field of sex change surgery.

JANET REIMER: Dr. Money was on there and he was very charismatic. He was very...he seemed highly intelligent and very confident of what he was saying. And what he was saying was that a boy whose gender was changed could be raised as a girl, that it was nurture not nature that made the child.

NARRATOR: For Janet Reimer, John Money's words offered hope, despite their shocking implications.

ANNE FAUSTO-STERLING: I think she was faced with an extreme situation, that there were no resources available to her to figure out what would be the best thing to do. And so to have a well-known authority say, "I have a solution for you," must have been incredibly tempting.

NARRATOR: Within weeks of the television broadcast, Janet Reimer took her infant son to Johns Hopkins University to meet with John Money. Once there, she was told by Money's team that Bruce could be made into a girl. Surgery, it was explained, would transform his body, and careful reinforcement of his new female identity would transform his mind.

JANET REIMER: Dr. Money felt that it was going to be helpful to change Bruce into a female because he knew of the heartbreak and horror Bruce would have to go through living as a male when at that time there was no possibility of enhancement surgery for men.

NARRATOR: John Money and the team at Johns Hopkins first developed their controversial ideas in the 1950s. They did so by studying a group of individuals once associated with side shows and carnival acts. Known as hermaphrodites, this remarkable test group offered the researchers a unique opportunity to study how gender is formed.

WILLIAM REINER (Johns Hopkins Medical Center): I think it's important to understand that John Money, here at Johns Hopkins, was a pioneer in this field, and one of the very few...and probably at the beginning, almost the only person exploring these areas, and trying to understand the conditions and to understand the children and the adults with these conditions.

NARRATOR: Each year, thousands of children are born with genitals that fail to develop normally. This intersex condition, as it is now called, is more common than cystic fibrosis and Down's syndrome combined. And the causes are many.

All embryos start life the same. But from six weeks, if the baby is to be a boy, the genes on the Y chromosome cause the fetus to develop testicles, which then produce the male hormone testosterone. It's this testosterone that makes the male organs grow. Without it, the child develops into a female.

If, however, something goes wrong with the delicate balance of hormones in the womb, the genitals can appear ambiguous.

This baby girl was exposed to too much testosterone, causing her genitals to appear masculine. And infant boys who aren't exposed to enough testosterone because of a genetic defect can be born like this, with genitals that look almost feminine.

Since these malformed genitals were easy to misidentify, babies like this were often raised as the opposite sex. Through his research, John Money came upon many cases of children who'd been born one sex, but raised, by mistake, as another.

JOHN MONEY You find, for example—once in a while...not very often—but you do indeed find a person who is chromosomally a female, who has two ovaries inside, a uterus, who with appropriate treatment could in fact get pregnant and carry a baby, but that same person is born not with a clitoris but with a penis. And I mean a regular-type little boy's penis.

NARRATOR: Money found girls with external male genitals who were raised as boys. Astonishingly, they accepted themselves as boys, even though they were genetically female. Likewise, a genetic male born with a tiny penis could be raised successfully as a girl. 

With research results like this, John Money came to believe that gender was susceptible to change, and that upbringing played a significant role in developing a female or male identity.

The team at Johns Hopkins expanded their theory to include the notion that gender was malleable in all children, not just intersex children. And eventually they came to understand there was a critical period during the first two years of life when this could happen.

MELVIN GRUMBACH (University of California, San Francisco): The theory that had emerged at...at Hopkins, was that you were really neutral at birth. You were neither male or female. And how...how you...your environment determined whether you were a boy or a girl.

MILTON DIAMOND (University of Hawaii, Honolulu): To put in a nutshell what Money was saying at that early time, was that, yes, there are a lot of biological factors to be considered, but when all is said and done, the most important one is how the individual is reared. So to make it simplistic, if you put a child in a blue room, it'll become a boy, and if you put it in a pink room, it'll be a girl.

NARRATOR: In the 1950s, this notion of gender neutrality at birth was not a particularly radical idea. The power of nurture was already well understood, especially among mothers.

Child behavior specialists like Dr. Spock convinced parents that they held the key to their child's future happiness. So when John Money suggested that an infant's gender could be changed through upbringing people listened and believed.

ANNE FAUSTO-STERLING: Money's ideas dovetailed with a lot of ideas that were being produced in the period. So in the context of the 1950s, his ideas were not crackers, they were not insane. They were pretty good scientific ideas. 

NARRATOR: Many doctors also embraced John Money's ideas because they offered solutions. Physicians treating intersex boys could now feel more confident changing them into girls.

WILLIAM REINER: It allowed me, as a surgeon, to be able to deal with parents of a child who was a genetic male but had no penis, and feel comfortable in saying, "We have a surgical solution, because we have a psychological solution, and that surgical solution is going to coincide with the psychological solution. We can rear the child as a female. We can construct the child as a female and your child will grow up and be a successful, happy girl or woman."

NARRATOR: Boys born with small or ambiguous genitals were often surgically changed into girls.

ANNE FAUSTO-STERLING: In this field, sex assignment as a girl has been deemed necessary if the penis was below a certain critical size. The argument was that the penis had to be large enough for a little boy to pee standing up. And if it wasn't, then the recommendation was to assign the child as a female: to remove the penis, fashion a clitoris out of some of the penile material, to create an artificial vagina.

NARRATOR: By the mid-1960s, surgeries like this had been performed on intersex infants. But this procedure had never been attempted on a child born with normal genitalia. This was not clear to Janet Reimer when she brought her infant son in to meet with John Money.

JANET REIMER: I asked him at the time if this had been done before. And he said, "Yes it had been successful." He did not say it was an experiment. We were not told that it was the first one.

NARRATOR: On July 3rd 1967, Bruce Reimer had his testicles removed and the beginnings of a vagina surgically created. He was almost two years old. From now on, Bruce would be Brenda. She would be raised as a girl, treated as a girl, encouraged to behave as a girl. She would receive psychological support and at puberty she would be given female hormones.

The plan was that, with this combination of treatments, Brenda would grow up not only to look like a woman, but to think like a woman as well.

In the 1960s, as the idea of nurture's dominance over nature gained popularity, critics began to emerge. Among the most vocal was University of Hawaii professor, Milton Diamond. He did not agree that a child's gender could be altered through upbringing.

MILTON DIAMOND: My immediate reaction to the thesis was that it was simplistic. I thought humans were a lot more complicated than just being a product of their upbringing.

NARRATOR: Milton Diamond is a biologist. He believes that just as animals are born with instincts to behave like males or females, so are humans.

MILTON DIAMOND: I saw no reason for humans to be that different. Certainly we're influenced by our society. Certainly we're influenced by our leaning. But our basic inclinations, our basic framework, or predispositions we have, have to come from biology.

NARRATOR: Using the powerful hormone testosterone, Diamond took part in a series of animal experiments designed to show the influences of this hormone in the womb. Pregnant rats were injected with testosterone, which found its way through the umbilical cord into the baby's blood stream. When they were born, the females in the litter had genitalia that looked almost male. The artificial surge of testosterone had transformed their bodies.

But the big question was, "Would these masculine-looking females also behave like males?" The answer was yes. The females who had received the hormone in utero even attempted to mate as if they were male. It appeared that testosterone had re-programmed their brains, giving them the instincts and behavior of males.

MILTON DIAMOND: So, in other words, here's an intervention during their embryonic life which affected their adult life. So those types of experiments showed, at least for animals, that this was possible.

NARRATOR: But what affects animals does not necessarily affect humans.

To prove that testosterone in the womb could also change a child's gender identity, Diamond would need far more evidence. So when he attacked John Money's theories, few people listened.

MILTON DIAMOND: My view was a minority view because the Hopkins group had a great status and my ideas were relatively out of the ordinary.

NARRATOR: John Money's theories about gender helped determine the treatment of hundreds of infants each year.

ANNE FAUSTO-STERLING: Money's influence in the field for probably thirty years was almost monolithic. The couple of times that people challenged him in thirty years, in print, there were angry letters from Money responding to the challenge.

NARRATOR: In Winnipeg, as Brenda Reimer was growing up, John Money and his ideas continued to play a big part in her life. Brenda's mother, Janet, would fill her correspondence with whatever news she thought would please him.

JANET REIMER: I wrote him letters regularly. If there was anything that Brenda was trying to do to please me, then I wrote him about it—that Brenda did this and Brenda did that.

NARRATOR: John Money used these letters to promote his views. By 1972, when Brenda was just six years old, Money believed that he had enough evidence to announce to the medical community that he had changed a child born a perfectly normal boy, into a perfectly normal girl.

The case was published in textbooks, discussed at conferences, even reported in Time magazine. It became an international, scientific sensation. 

It seemed John Money was right. That nurture could override nature—that a little boy could be made to think and feel like a girl.

MELVIN GRUMBACH: It was the ultimate test of John Money's hypothesis that all of these influences in prenatal life—sex chromosomes, hormones, gonadal development—could be overcome by socialization.

WILLIAM REINER: I think it was certainly used as very strong evidence that children are a blank slate...newborns are a blank slate, and that we can impose a gender identity on a newborn.

MELVIN GRUMBACH: The twins' case, what we knew about it, really so reinforced Money's hypothesis that it was very hard to challenge.

MILTON DIAMOND: Here was an unambiguous,true-to-life, et cetera, et cetera male that was switched to be a true-to-life female. That made a significant impact on the clinical treatment then. It was like everybody was saying, "Oh wow, really? Then we can do this."

NARRATOR: Surgeons in the 1970s became even more confident that the gender choices they were making for their intersex patients would work. Any hesitation they might once have had about surgically changing infant boys into girls was now all but gone.

ANNE FAUSTO-STERLING: I think that the twins' case was tremendously important in solidifying Money's ideas about the treatment of intersex kids. It was the case that just drove home how correct his ideas were. And it solidified the practice of doing surgery on young infants who had unusual genitalia so that it became the only acceptable practice.

WILLIAM REINER: The idea of being able to turn a genetic male into a female is a tenet of our training, a dogmatic teaching. And it was one of those that we accepted. We questioned many others and none of us seemed to question that.

NARRATOR: As John Money's twins case was making headlines, work in a Los Angeles laboratory would soon cast further doubt on the whole idea of gender neutrality at birth.

DR. ROGER GORSKI (University of California, Los Angeles): My interest in research is, "What's going on in the rat, in a species that we can manipulate, a species that we can understand?"

NARRATOR: Building on the work done in earlier behavioral studies, Roger Gorski and his team set out to see if testosterone actually changed the structure of the brain. But before he could link behavioral differences with brain anatomy, Gorski first had to see if there were any physical differences between the brains of male and female rats.

Slice by slice, millimeter by millimeter, he compared male and female brains hoping to spot even the smallest sex difference. After years of searching he found nothing. 

Then one of Gorski's students claimed to have found something, a tiny area of the brain that seemed to be different in males and females.

ROGER GORSKI: I had a graduate student in the laboratory and he announced to the lab group that there was a marked structural sex difference.

NARRATOR: The student claimed that the difference in this area of the brain was blatantly obvious. No one in the laboratory believed him.

ROGER GORSKI: And so he arranged for a meeting in a conference room...had two projectors side by side, and one he put the slice of male brain and another he put the slice of the female brain.

NARRATOR: Deep in the center of the brain, in an area known as the hypothalamus, Gorski's student had found what they'd been looking for.

ROGER GORSKI: There was this dramatic difference that just jumped out at us.

NARRATOR: The male brain on the left had a structure twice as big as the female brain on the right.

ROGER GORSKI: None of us believed it until we saw it, and then we couldn't disbelieve it.

NARRATOR: This is the actual part of the brain that they isolated in a male rat. They called it the sexually dimorphic nucleus, or SDN. And this is what it looks like in the female rat. Here was physical evidence showing a sex difference between a male and female brain.

ROGER GORSKI: When we first discovered the sexually dimorphic nucleus of the rat, I was very much interested in, "Is it sensitive to hormones? When does it develop? What does it do?"

NARRATOR: Gorski next wanted to see what could have caused this difference? Could it be the hormone testosterone?

The team repeated earlier experiments by injecting a pregnant rat with testosterone. As before, females that were exposed to testosterone in the womb soon began acting like males.

Gorski then examined their brains. The SDN had indeed been transformed by testosterone. Each female rat now had the SDN of a male.

ROGER GORSKI: This particular area of the brain appears to be totally dependent on the hormone environment.

NARRATOR: What this meant was that, in rats at least, male and female brains were physically different at the time of birth.

But what did this mean for humans?

ANNE FAUSTO-STERLING: There are a lot of difficulties in linking animal studies to human behaviors. And the biggest, really, is that there's tremendous variability within the animal world. The move from rats to primates is very problematic. You cannot assume that the mechanism that you study in one animal will be identical in a different species.

NARRATOR: Even though Roger Gorski could not apply the results from his rat studies to human behavior, he considered it a step in that direction. 

ROGER GORSKI: Given the fact that the general view in the clinical world was that nurture was by far the more important, I think our demonstration that hormones played a role, at least in my mind, challenged that view.

NARRATOR: Another challenge to the primacy of nurture was beginning to develop inside the Reimer home. Brenda was having difficulty at school. As the Reimer family was dealing with her problems, John Money was publishing yet another book describing the twins as dramatic proof of his theories about gender. But far away from the textbooks, Brenda's reality was much different.

JANET REIMER: I could see that Brenda wasn't happy as a girl, no matter what I tried to do for her, no matter how I tried to instruct her. She was very rebellious. She was very masculine and I could not persuade her to do anything feminine. Brenda has almost no...no friends growing up. Everybody ridiculed her, called her cave woman. She was a very lonely, lonely girl.

NARRATOR: It wasn't long before the local psychiatrist looking after Brenda wrote to John Money about the concerns she had with Brenda's development. She was showing signs of being deeply disturbed. 

Now on estrogen, Brenda began overeating in an effort to conceal her growing breasts. She even began dressing like a boy. Problems at school escalated to a point where Brenda, in fear of her own safety, finally had to leave.

In 1979, a BBC series called "Open Secret" revealed some of the problems Brenda was having adjusting to her life as a young woman. Claiming the show would violate Brenda's privacy, John Money refused to appear. But one of the psychologists treating Brenda in Canada was interviewed. Milton Diamond was interviewed as well.

MILTON DIAMOND: During that production it seemed to become clear to the psychiatrists that were treating the kid, the non-Hopkins psychiatrists, that the child was not developing as presented. And there was doubt expressed that the child would ever become a successful woman. 

NARRATOR: Many doctors and scientists continued to believe that the case was a success. John Money never published anything to suggest that Brenda Reimer had problems adjusting to her female role.

MILTON DIAMOND: Unfortunately, there were few papers about the twins' case. It was just the same stuff re-reported and re-re-reported, as if, "Here is proof." And we never got more evidence. All we did was get reiteration of the first original story. And that's one of the things that convinced me I really wanted to find out what happened to the kid, and prove it, see for myself.

NARRATOR: As Milton Diamond went in search of new information, evidence against John Money's theories continued to mount. In Amsterdam, work was being done to find sex differences in the brains of humans.

DICK SWAAB (Netherlands Institute): It took quite some time to make the leap from Gorski's work into the human brain because, in the first place, you need the right material. Post-mortem material of human beings without brain disease is very hard to get.

NARRATOR: It took five years to collect enough human brains for this research. Then the painstaking work began. Just as with the rats, slice after slice of male human brain was meticulously examined and compared to identical slices of female brain.

DICK SWAAB: Ultimately, I think we measured over 100 brain samples. The difference between the male and female brain became incredibly apparent.

NARRATOR: Professor Swaab found what he thought to be evidence of sexual differences in the human brain.

In the slide on the left, a portion of the hypothalamus, which regulates hormones, is larger in the male than in the female brain on the right. Could this be evidence that the root of what makes us feel male or female can be traced to the brain?

To answer this question the team in Amsterdam turned to a unique set of individuals. 

Emma Martin is a transsexual. She was born a genetically normal male, but she's spent her whole life feeling like a woman.

EMMA MARTIN: When I was four years old something happened which I guess was the starting point of...of my realization that...that I was different from other people. I was playing in the back garden in my pedal car, and I suddenly realized that there was a little girl in the garden next door basically doing the same thing—just going up and down the garden on a tricycle. And I saw her through the fence and I just realized that they'd made a mistake...that... And I couldn't understand why. I couldn't understand why my parents were treating me as a boy.

NARRATOR: Throughout her life, Emma was never able to accept her male gender, even though she was raised as a boy.

DICK SWAAB: Transsexuals don't describe themselves as having a female brain. They describe themselves as being female. But of course this strong feeling to be a female should come from somewhere, and we are certain it's not coming from the heart. It's coming from the brain.

NARRATOR: In the 1990s, Professor Swaab's team began to study the brains of transsexuals to see if there was some structural reason for their particular gender identity. He focused on the region of the hypothalamus where he had first noticed sex differences between male and female brains.

After years of work, he found what he was looking for. In a tiny portion of the hypothalamus, the male transsexual brains looked similar to the female brains from his control group. It seemed clear to Swaab that this similarity between male transsexual brains and females brains could prove important in defining gender identity.

DICK SWAAB: I think if we look to the entire set of data, it's clear that we are not born neutral, that our sex difference is present already very early in development.

NARRATOR: Swaab's work with transsexual brains is controversial, in part because it has not yet been replicated. But some of his earlier work showing sex differences between the brains of males and females has been confirmed. But the significance of these findings remains to be seen.

ANNE FAUSTO-STERLING: This established sex difference in the brain is an anatomical difference, and quite frankly no one knows what it means in terms of behavior. It might well have something to do with the different kinds of physiology involved with the production of sperm versus the production of eggs. There's no evidence that it has to do with behavior per se, which doesn't mean to say there might not be some evidence in the future. But at the moment no one really knows what that little group of cells does.

NARRATOR: With the evidence incomplete, many in the medical community continued to view the nature/nurture debate through the lens John Money had provided. But this wasn't good enough for Milton Diamond. Distrustful of Money's research, Diamond was determined to find out the truth about Brenda.

MILTON DIAMOND: I found it very difficult to get information on the twins' case. John Money kept saying he couldn't say any more because of privacy involved. There were no reports coming from anywhere else. I had tried letter writing to professionals that I thought...that might have some input, or putting an ad in the professional journals. And nobody responded. 

NARRATOR: Ultimately, Milton Diamond's efforts paid off. After 20 years, he finally tracked down Brenda Reimer. She was living anonymously in Winnipeg. And she was ready to speak out.

DAVID REIMER: I didn't like dressing like a girl. I didn't like behaving like a girl. I didn't like acting a girl.

NARRATOR: Brenda Reimer, the boy who was turned into a girl, was living as a man.

DAVID REIMER: I wore dresses on occasion and I never played with girls' stuff. I usually got stuck with a doll or something like that for my birthday or Christmas and they sat in a corner collecting dust...played with my brother's things. I wasn't too happy about sharing, but share with my brother or I don't have anything.

NARRATOR: For almost 14 years David had lived as Brenda and for most of that time he had been unhappy.

JANET REIMER: During the early years I thought we had made the right choice and it would work out. Dr. Money kept saying it would work out and I thought, "Well, he should know."

NARRATOR: But by the time Brenda was a teenager, her life was so difficult she had become a virtual recluse.

DAVID REIMER: I was so pitifully lonely. And I tried to put makeup on, but I looked like Bozo the Clown. You never can imagine a guy trying to put makeup on himself. After...after a while of trying I just gave up...says what's the sense of trying. No matter how much I...I put out in effort it's never going to work. There's...there's no way of knowing whether you're a boy or girl 'cause nobody tells you. You don't wake up one morning and say, "Oh I'm...I'm...I'm a boy today." You know? You know? It's...it's...it's in you. Nobody has to tell you who you are.

NARRATOR: When Brenda was 14, her parents finally revealed her true sex at birth. Within a few months, Brenda rejected the gender that had been imposed upon her, and chose to live as a male called David.

For the last 10 years he has been married and living with his wife and her three children. He has undergone surgery to have his penis reconstructed.

MILTON DIAMOND: I felt very sad about David's story. His story is very touching. He was forced to live a life that was not his own, not of his making, not of his choice, in which he was given few options. Every time he tried to assert himself as a youngster, he was thwarted by...so-called...the two forces which are supposed to be most helpful in our lives—our parents and our physicians. 

NARRATOR: Unaware of the interest in his life's story, David had never considered speaking out in public.

DAVID REIMER: By me not saying anything, the medical community was under the impression that my case was a success story. And I was shocked when I heard that people thought that my case was a success story.

NARRATOR: It is not known why John Money waited to report the outcome of the twins' case. To date, he has refused all interviews about the story. But in 1998, he did publish a list of reasons why Brenda's re-assignment might have failed.

He suggested that the surgery at 22 months might have been performed too late, that having an identical twin brother could have heightened Brenda's sense of being different, and that the trauma caused to the parents by the entire event adversely affected Brenda's development. 

ANNE FAUSTO-STERLING: I think that John Money's reasons for why the case might have failed are potentially legitimate reasons. On the other hand, they clearly are excuses that were offered up years later, and they take on that look, especially, because he was not forthcoming with what happened.

MELVIN GRUMBACH: Many of us were completely in the dark about, you know, what had happened. We heard in the early 70s what a success this had been. Until this denouement, we had really no...no knowledge of how the twins were doing and so this led to major disaffection. And what was disappointing in all of this...and more than disappointing...I mean what was...what hurt a lot of us, is that there'd been no word that this wasn't working out the way it had been first suggested. We'd been let down by somebody who we respected.

NARRATOR: Despite David Reimer's tragic experience, John Money's theories still influence the treatment of children born with ambiguous genitalia. Today, most surgeons would no longer attempt to change the sex of a boy born with normal genitals. But some boys born with very small or unformed penises are still surgically changed into girls.

Surgeon Philip Ransley is treating one such infant.

PHILIP RANSLEY (Great Ormond Street Hospital): This child would have gone through childhood with an extremely tiny phallus and would have had a very small phallus in adult life. The psychological burden that he would have carried as a male would have been enormous. There was no difficulty in this case in everyone agreeing that the appropriate sex of rearing was female, and she was gender-assigned female.

NARRATOR: This "normalizing surgery" as it is called, has become such a standard practice that until recently, most physicians considered it beyond debate.

ANNE FAUSTO-STERLING: The surgeries are performed, really, because they are part of the still-standing views that were established by John Money in the 1950s—that the successful emotional and psychological development of these kids depended on their parents being comfortable with how they looked , and that the kids themselves would more comfortable if they also had so-called "normalized" genitalia. So most of these surgeries were done, not because the abnormalities were life-threatening, but because it was viewed that they were required for normal psychological development.

PHILIP RANSLEY: We have to perform our surgical task with what we believe to be the best interests of that child at heart and that is what we do. And we would not undertake surgical intervention if we were not convinced completely that this was the correct course of action.

NARRATOR: Despite the best intentions of surgeons like Philip Ransley, a small percentage of these children do reject their gender assignments later in life. This has led a growing number of physicians to advocate that surgery be delayed until the children are old enough to decide for themselves.

WILLIAM REINER: I would recommend to the parents that surgery has great risks, for children with intersex, of being the wrong surgery, and that the children may well reject that surgery at a later time in life because they may choose the gender identity that was not assigned.

NARRATOR: Once designed to help the child lead a more normal life, these surgeries are also coming under fire for the physical problems they can cause.

ANNE FAUSTO-STERLING: In my opinion, the treatment of intersexual infants has often done a lot of harm. I don't believe the harm was intended, but I believe that the harm is there. Genital surgery can cause permanent scarring and damage which later affects sexual sensitivity. A lot of the surgeries don't work very well and they break down later in life. And so you have the stories of intersexuals who've had surgery after surgery after surgery. 

There probably are cases where a child has been helped by surgery, but we don't know them. The fact is that the medical community has been enormously remiss in not doing long-term follow-up studies. And as long as those long-term follow-up studies aren't done, then their claim that there are happy customers rings kind of hollow.

PHILIP RANSLEY: The scientific data that we would love to have to tell us whether the...the decisions we're making in infancy were correct or not, this data does not exist. Therefore, in this field medicine has to remain a mixture of science and art.

NARRATOR: Forty years ago John Money helped establish a standard of care that still has influence today. But now that his most famous case has failed, there is a growing conviction that sex differences are much more inborn than was once believed. But what the balance is between nature and nurture is still being explored.

MELVIN GRUMBACH: In the 21st century we can say that the theory of gender neutrality was wrong, that there are important biological factors that play a role. What the mixture is between environmental and biological factors is going to take us a long time to sort out.

DAVID REIMER: I was never happy as Brenda. Never. I'd slit my throat before I'd go back to that. I'd never go back to that. It didn't work because that's life, because you're human and you're not stupid and eventually you wind up being who you are.

On NOVA's Web site, hear the story of one intersexual who rejected her female gender assignment at age 32, because so many people mistook her for a man, at PBS.org or America Online, keyword, PBS.

Educators can order this or any other NOVA program for $19.95 plus shipping and handling. Call WGBH Boston Video at 1-800-255-9424.

Next time on NOVA, NOVA's cameras penetrate Russia's largest nuclear missile base. Meet the man at the controls and see what they're up against. Russia's Nuclear Warriors.
NOVA is a production of WGBH Boston.

Major funding for NOVA is provided by the Park Foundation, dedicated to education and quality television.

This program is funded in part by the Northwestern Mutual Foundation. Some people already know Northwestern Mutual can help plan for your children's education. Are you there yet? Northwestern Mutual Financial Network.

Scientific achievement is fueled by the simple desire to make things clear. Sprint PCS is proud to support NOVA.

And by the Corporation for Public Broadcasting, and by contributions to your PBS station from viewers like you.

Thank you. 

Tough Guise – OHASSTA Workshop 2004
A 57-minute abridged version, with less historical context and verbal profanity, is recommended for high school audiences.

Tough Guise is the first film aimed at a general student audience to analyze masculinity as a social construction, a performance, or role, in short, a tough guise. Jackson Katz, a former all star football player and pre-eminent gender violence prevention trainer, takes us on a harrowing tour of contemporary masculinity using stunning imagery chosen from a broad range of popular culture. Tough Guise extends the feminist critique of gender developed over the past thirty years to men’s most intimate experiences of themselves. 

Tough Guise focuses attention on the overwhelming, but largely overlooked statistical correlation between violent crime and gender in our society –usually over 90% male – and argues that as a result “masculinity should be designated as a public health hazard.” Katz identifies several disturbing cultural developments over the last 30 years he thinks are responsible for the current alarming epidemics of date rape, domestic violence and high school massacres as in Littleton, Colorado. For example, he singles out hyper-violent male icons like Rocky, Rambo and Terminator, overt feminist bashers like Howard Stern, Andrew Dice Clay and Rush Limbaugh and the increasing celebration of male violence in professional sports, action games and slasher films. He relates these to a male backlash against women’s economic and social gains, gay liberation and even America’s perceived defeat in the Vietnam War, all of which threatened traditional assumptions of male supremacy. 

Katz links violence to an American society he accuses of constructing masculinity around domination and violence. At the same time, he points to developments in popular culture, which are presenting more positive versions of masculinity with room for vulnerability and interdependence. These include celebrities like Garth Brooks, Christopher Reeve, Mark McGwire and QTip from “A Tribe Called Quest,” and recent hit movies like The Full Monty, Saving Private Ryan, Good Will Hunting and Boyz in the Hood. Tough Guise is a powerful new tool for media literacy, mass communications and gender studies as well as campus student services and violence prevention programs. It is rare that a film will cause every viewer, male as well as female, to look at masculinity with a critical eye.

CRITICAL COMMENT 

"Jackson Katz has a rare gift for applying feminist insights about gender and power to the real life experiences of boys and men. He does this in a way that helps men think critically without becoming defensive, while offering women valuable new perspectives into masculinity." Susan McGee Bailey, Wellesley College 

"Not only is Tough Guise entertaining and provocative for adults, my two adolescent boys were deeply touched as they saw their lives projected on screen. Rather than the more typical focus on how men and boys need to change their behavior to promote gender equity, Jackson Katz analyzes how men (as well as women) are hurt by their participation in media influenced gender roles." Amy Levine, UCSF Center for Gender Equity 

"The film speaks to students on a personal level and challenges them to critically analyze traditional notions of masculinity in a socio-historical context. The strength and impact of this film is evident in the overwhelmingly positive response from students, particularly men, who are hungry for alternative definitions of masculinity. Tough Guise is one of those rare films that viewers will keep with them long after they leave the classroom." Kristine M. Zentgraf, California State University, Long Beach 

"Tough Guise has received nothing but the highest praise from students in my undergraduate and high school audiences as well as groups of educators and parents. It is culturally inclusive and acknowledges the role of feminist thinkers and activists who have paved the way for understanding the social construction of gender (femininity and masculinity). I highly recommend Tough Guise for academic classrooms as well as general audiences everywhere." Elizabeth J. Allan, University of Maine

“Tough Guise” Questions

Answer the following questions in complete sentence form.

1. Which secondary socializing agent is very powerful, according to Katz?

2. Why should our society be concerned about this “tough guise”?

3. Why do white suburban boys seem to be adopting the urban African American male image?

4. Why do we miss the point if we, as a society, write off the Columbine shooters as “sickos”?

5. What is Katz’s theory on why sexual violence rates are still on the rise?

6. Why is masculinity, not actually being male, considered a public health hazard? Provide three examples.

7. Why does Katz see Mark McGuire as a positive male role model? Give three examples.

8. Give two examples of the backlash that is occurring as a result of the male image of masculinity being somewhat expanded.

9. What 20th Century great world leaders chose to reject violence, even though they had experienced it themselves?

10. What role do girls and women have to play to encourage “better men”?

“Billy Elliott” in-class assignment
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Complete the following questions in complete sentence form on your own paper. This assignment will be handed in and evaluated.

1. Give two examples of the “tough guise” behaviour Billy’s brother displays. (2)

2. Give two examples of the “tough guise” behaviour Billy’s father displays. (2)

3. Give one example to illustrate how aggression and violence is normalized for the children in this town. (2)

4. Billy feels proud of himself for mastering the pirouette (spin) he has worked so hard on. What happens immediately afterwards to “push” Billy back into the box of “appropriate” masculine behaviour? (2)

5. Give two examples of the “tough guise” behaviour Billy displays. (2)

6. How do we know Billy’s father is deeply mourning the loss of his wife? Provide two behavioural examples. (2)

7. Name three behaviours that Billy’s friend displays, which place him outside the “accepted box” of masculine behaviour. (3)

8. Why do you think Billy does not react negatively, or insult, his friends struggle with his sexual identity? (note: there is no indication in the film that Billy is experiencing any confusion about his own sexual identity, therefore “Billy is gay” is not an acceptable explanation.) (3)

9. Briefly explain how the following behaviours fit with Katz’s argument that male masculinity is a pose or guise men put on, and that it can be dangerous or unhealthy for their emotional/physical well-being.

Ie: Father bursts into tears at Christmas dinner – shows how the father has avoided dealing with his pain, so as not to appear weak, but it ended up “leaking” out anyway.

a. Brother dances and plays air guitar alone in his room with headphones on (2)

b. Dance teacher’s husband insults the miners and drinks too much (2)

c. Father continually tells Billy to “shut up!” whenever Billy mentions his dead mother (2)

10. Even though the father obviously comes to believe Billy has talent, and he wants to support him in any way he can, he is still unable to praise him, hug him etc. Why? (3)

11. Why do you think the father changed his mind about Billy’s dancing, and then did all he could to support Billy’s dream? (3)
Bend it Like Beckham post-viewing activity

Topic: Ethnic Identity Formation in the Self Unit

Skill: Creating multiple choice questions 

Application: original research component of the social science paper

The following are teacher-created prompts. Each one is put on an overhead sheet. Groups are formed and one overhead is assigned to each group. It’s fine to give more than one per group, depending on how quickly they complete them.  Each group should have 3 or 4 students in order to have thorough discussion about the theory and varying perspectives/ memories about the content of the film. 

Each group is to create four or five multiple choice answers for each prompt. We then discuss them as a class on the overhead. Both the accuracy of the answer we come to, and the quality of the question formation is discussed. Revisions may be made directly onto the overhead for students to copy into their notes. This activity ensures students gain a thorough understanding of Ethnic Identity Formation theory, socialization agents, as well as having problem-solved multiple choice question creation. At the end they should have 10 high quality models to refer when creating their own data collection tool.

1. The following is an example of a character operating at the INTROSPECTION stage of Ethnic Identity Formation Theory.

2. The following is NOT an example of a character operating at the SYNERGISTIC ARTICULATION stage of Ethnic Identity Formation theory.

3. The following is NOT a clear example of a character operating at the DISSONANCE stage of Ethic Identity Formation theory.

4. The most successful attempt at socializing by a NON-family agent is…

5. All of these factors help move the father to reconsider his stand about the soccer scout game EXCEPT…

6. Which of the following is NOT a clear example of the family socializing the main character?

7. The following is a clear example of the character operating at the RESISTANCE AND IMMERSION stage of Ethnic Identity Formation theory.

8. Which of the following secondary agents do NOT appear in this film?

9. Which of the following attempts to socialize the main character to accept her ethnic values is the most subtle?The following is a clear example of a character operating at the CONFORMITY stage of Ethnic Identity Formation theory.
10. The following is a clear example of a character operating at the CONFORMITY stage of Ethnic Identity Formation theory.

2004 Summary of Suggested Resources – HSP3M

Feature Films/TV Movies suggested:

	School Ties

Dead Man Walking

Gorillas in the Mist

Dangerous Offender: The Marlene Moore Story

Little Criminals
	Girl Interrupted

The Insider

Godsend

Nell

Billy Elliott


	Bend it Like Beckham

Monsoon Wedding

The Shawshank Redemption

The Hurricane

The David Milgaard Story


Television Programs suggested:

The Hack – capital punishment episode

60 Minutes – Bad Samaritan: David Cash, Heaven’s Gate Cult

The Outer Limits – Unnatural Selection, Regeneration

The Fifth Estate – CBC –  Karla Homolka, The Stephen Truscott Story

The Nature of Things – Phobias

The 20th Century with Mike Wallace – Gangs

Investigative Reports – A & E

TVO Studio Two – Welfare Reform

Documentaries Suggested:

	Angel on Death Row – PBS Frontline

Blue Eyed – PBS

My Life With Chimps – National Geographic

In Search of Human Origins – Nova

Secret of the Wild Child – Nova

Money for Nothing – Media Education Foundation
	Sex Unknown – Nova

Tough Guise – Media Education Foundation

Fashion: Fads and Freedom – The Learning Seed

Bowling for Columbine

CBC News in Review – Davis Inlet


Contact Information

www.shoppbs.org
http://teacher.shop.pbs.org
www.cbsnews.com
60m@cbsnews.com
60 minutes tapes: 18008483256 $29.95 US + shipping and handling

http://shop.nationalgeographic.com
www.pbs.org/wgbh.nova
www.newsreel.org - the source for Media Education Fndtn.

www.newsreel.org/films/toughguise.htm
Go to the companion Web site
www.cbc.ca/fifth
CBC Fifth Estate segments – 30 mins. $35,  60 mins. $45

CBC Non-broadcast video sales–edsales@toronto.cbc.ca
CBC Non Broadcast Video Department: 416-205-6384/fax: 416-205-2376

http://store.aetv.com/ - the source for A&E Investigative Reports
1
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