	
	Seminar Evaluation Package



Seminar Evaluation Package

	Name (s): _______________________________________________________
	Seminar Date: _______________________________________________

	Chapter Titles: _________________________________________________________________________________________________________________


Section 1: Guided Reading Questions – 10 marks (Thinking/Inquiry)

	Criteria/Levels
	Level “R”

0 – 49%
	Level “1”

50 – 59%
	Level “2”

60 – 69%
	Level “3”

70 - 79%
	Level “4”

80 – 100%

	Quantity and Quality of Guided Reading Questions
	· Amount of questions were far below the requirements of the task (5 per chapter) or this part of the seminar was not completed properly

· Few of the questions were useful to the reader in developing any understanding of the content, concepts and ideas that were included in the chapter(s)


	· Amount of questions were well below the requirements of the task (5 per chapter)

· Few of the questions were useful to the reader in developing a limited understanding of the content, concepts and ideas that were included in the chapter(s)
	· Amount of questions were slightly below the requirements of the task (5 per chapter)

· Some of the questions were useful to the reader in developing a deeper understanding of the content, concepts and ideas that were included in the chapter(s)
	· Amount of questions met the requirements of the task (5 per chapter)

· Most of the questions were useful to the reader in helping develop a deeper understanding of most of  the content, concepts and ideas that were included in the chapter(s)
	· Amount of questions went above the required number (6 per chapter and over)

· All of the questions were useful to the reader in helping develop and foster a much deeper understanding of all the content, concepts and ideas included in the chapter(s)



	Purposefulness of Guided Reading Questions


	· The questions will really not help the reader get the big picture of the chapter(s) first or to develop a basic framework to fit structure to it

· Questions were too factual and did not help to define the central themes or ideas of the chapter(s)

· Questions did not help guide student(s) through difficult passages or ideas in the chapter(s)


	· Few of the questions will help the reader get the big picture of the chapter(s) first, and develop a basic framework to fit structure to it

· Questions were more factual and did not really help to define the central themes or ideas of the chapter(s)

· Questions did not really help guide student(s) through difficult passages or ideas in the chapter(s)


	· Some of the questions might help the reader get the big picture of the chapter(s) first, and develop a basic framework to fit structure to it

· Some questions might help to define the central themes or ideas of the chapter(s)

· Questions will help guide student(s)  to some degree through difficult passages or ideas in the chapter(s)


	· Type of questions should help the reader get the big picture of the chapter(s) first, so the main ideas will have a some structure to fit into

· Questions should help to define the central themes or ideas of the chapter(s)

· Questions will help guide student(s) to some degree through difficult passages or ideas in the chapter(s)


	· Type of questions should help the reader get a deeper understanding for the big picture of the chapter(s) first, so the main ideas will have a structure to fit into

· Questions should help to clearly define the central themes or ideas of the chapter(s)

· Questions will help guide student(s) through difficult passages or ideas in the chapter(s)



	Conventions
	· No mastery of grade appropriate conventions.
	· Limited mastery of grade appropriate conventions
	· Some mastery of grade appropriate conventions
	· At grade appropriate use of conventions
	· At or above grade appropriate use of conventions


Section 2: Seminar Introduction – 10 marks (Communication)

	Criteria/Levels
	Level “R”

0 – 49%
	Level “1”

50 – 59%
	Level “2”

60 – 69%
	Level “3”

70 - 79%
	Level “4”

80 – 100%

	Student(s) Preparation
	· Student(s)arrived with limited time to spare to set up classroom properly and some or all of the required materials were not ready for the seminar

· Student(s) did not make proper notes and the lack of preparation was evident when they winged the introduction to the seminar
	· Student(s) arrived with limited time to spare to ensure that the classroom was properly set up and/or that all required materials were ready for the seminar

· Student(s) made few notes and the lack of preparation was evident, Student(s)s did not sufficiently  review these notes before they began their presentation


	· Student(s) arrived on time, however, there was not enough time to ensure that the classroom was properly set up and/or that all required materials were ready for the seminar

· Student(s) made notes and it was somewhat evident that they reviewed these before they began their presentation
	· Student(s) arrived on time to ensure that the classroom was set up and required materials were ready for the seminar

· Student(s) made useful notes and it was evident that they reviewed these before they began their presentation
	· Student(s) arrived early to ensure that the classroom was set up and all of the required materials were ready and for seminar

· Student(s) made highly useful notes and it was clearly evident that they reviewed these before they began their presentation

	Method of Introduction
	· Seminar began with  a introduction that included a very limited amount of relevant details from the chapter(s) under study and was not interesting and was confusing, therefore, rendering it very ineffective

· Hardly any of the previous information, ideas, events and concepts from the book and/or relevant ideas from class  were included in an effective manner

· There was a very abrupt transition from the introduction to the discussion component of the seminar no real sequence for the seminar was evident
	· Seminar began with introduction that included few of the relevant details for the chapter(s) under study and was not interesting or was confusing, therefore, rendering it ineffective

· Few of the previous information, ideas, events and concepts from the book and/or relevant ideas from class  were included with any degree of effectiveness

· There was a rather abrupt transition from the introduction to the discussion component of the seminar, a sequence of information was barley distinguishable
	· Seminar began with a somewhat attention grabbing introduction that included some of the relevant details for the chapter(s) under study

· Some of the previous information, ideas, events and concepts from the book and/or relevant ideas from class  were included with a mediocre degree of effectiveness

· There was a weak transition from the introduction to the discussion component of the seminar, a sequence of information was barley distinguishable 
	· Seminar began with a effective, attention grabbing introduction that included most of the relevant details for the chapter(s) under study

· Most of the previous information, ideas, events and concepts from the book and/or relevant ideas from class  were included with a considerable degree of effectiveness

· There was a effective and somewhat smooth transition from the introduction to the discussion component of the seminar, a sequence of information was present
	· Seminar began with a highly effective, attention grabbing introduction that included all of the relevant details for the chapter(s) under study

· All of the previous information, ideas, events and concepts from the book and/or relevant ideas from class  were included in a highly effective manner

· There was a highly effective and smooth transition from the introduction to the discussion component of the seminar, a clear and interesting sequence of information was present

	Voice and Presence
	· Student(s) mumbles way through introduction.  Could not understand words they were pronouncing because of volume, tone or speed of delivery

· Student(s) did not display any inflection in their introduction

· Student(s) continuously made mistakes in poise, demonstrate a high degree of tension and could not really recover from difficulties without assistance.
	· Student(s) mumbles some words, incorrectly pronounces terms and names, speaks too quietly for all  Student(s)s to hear

· Student(s) does not display some level of inflection throughout their introduction

· Student(s) makes several mistakes in poise, displays considerable tension and had difficultly when recovering from miscues
	· Student(s) incorrectly pronounces most terms, names.  Audience members have difficulty hearing because of low volume and mistakes

· Displays some level of inflection throughout delivery

· Makes minor mistakes in poise, displays minor tension and had some difficulty when recovering from miscues
	· Satisfactory use of inflection, but does not consistently have fluid speech

· Student(s) used a clear voice and pronounced most words correctly

· Student(s) only make minor mistakes in poise, but the quickly recovered and displayed little or no tension
	· Use of fluid speech and inflection maintains the interest of the class

· Student(s) used a clear voice with proper volume and correct and precise pronunciation of terms.

· Student(s) display a relaxed, self-confident nature about selves with no mistakes in poise


Section 3: Seminar Discussion Questions – 20 marks (Thinking/Inquiry)

	Criteria/Levels
	Level “R”

0 – 49%
	Level “1”

50 – 59%
	Level “2”

60 – 69%
	Level “3”

70 - 79%
	Level “4”

80 – 100%

	Quantity, Quality and Presentation


	· Discussion questions fell far short of the seminar requirements 

· A very limited amount of the discussion questions (4 and under) were suitable for the desired activity a large majority of them were simply used as filler.

· Discussion questions were presented with very limited effectiveness so they were not easy to understand and read.
	· Discussion questions fell short of the seminar requirements 

· A limited amount of the discussion questions (5) were suitable for the desired activity and a majority of them were used as filler

· Discussion questions were presented with limited effectiveness so they were not that easy to understand and read.
	· Discussion questions just met or were slightly below the seminar requirements (8-10)

· Some of the discussion questions (6) were suitable for the desired activity and some of the used simply as filler

· Discussion questions were presented with mediocre effectiveness so they were somewhat easy to understand and read.
	· Discussion questions met the seminar requirements (10)

· Most of the discussion questions (7)were suitable for the desired activity and most of them were not simply included as filler

· Discussion questions were presented with considerable effectiveness so they were easy to understand and read
	· Discussion questions met the seminar requirement (10) or were above this manner.

· All of the discussion questions were suitable for the desired activity and none of them were simply included for filler

· Discussion questions were presented in a highly effective manner that made them easy to understand and read

	Content, Ideas, and Structure
	· Initial questions did not provide assistance in clarifying the main ideas of the chapter(s) and subsequent questions did not explore these ideas with any depth and/or relevance

· Questions did not help to establish the relevance of ideas with any degree of effectiveness.

· A very limited amount of the questions were of any  quality – few led to higher order thinking, few called for more then simply recalling facts, different perspectives of the class were not recognized, particular scenes or passages of the text were not used to help students gain reference, connections were not made between the readings and life in general, interpretative questions were not  asked, earlier questions did not lay a foundation for later questions, questions lack focus
	· Initial questions provided limited assisted in clarifying the main ideas of the chapter(s) and subsequent questions explored these ideas with limited depth and relevance

· Questions did not help to establish the relevance of ideas with any real degree of effectiveness.

· Few of the questions were of the quality expected – few led to higher order thinking, few called for more then simply recalling facts, different perspectives of the class were not really recognized, particular scenes or passages of the text were not suitably used to help students gain reference, connections were not effectively made between the readings and life in general, interpretative questions not suitable or properly asked, earlier questions did not lay a foundation for later questions, questions lack any real or clear focus
	· Initial questions kind of assisted to clarify the main ideas of the chapter(s) and subsequent questions explored these ideas with greater depth and relevance with some degree of effectiveness

· Questions helped to establish the relevance of ideas with some degree of effectiveness.

· Some of the questions were of good quality –  some led to higher order thinking, some called for more then simply recalling facts, some of the different perspectives of the class were recognized, cited some particular scenes or passages to help students gain reference, mediocre connections were made between the readings and life in general, some interpretative questions were asked, earlier questions laid the a shaky foundation for later questions, focused one chapter rather then the entire reading
	· Initial questions assisted to clarify the main ideas of the chapter(s) and subsequent questions explored these ideas with greater depth and relevance with a considerable degree of effectiveness

· Questions helped to establish the relevance of ideas to past and the present with a considerable degree of effectiveness.

· Most of the questions were of the highest quality –  most led to higher order thinking, most called for more then simply recalling facts, most of the different perspectives of the class were recognized, cited particular scenes or passages to help students gain reference, good connections were made between the readings and life in general, good interpretative questions were asked, earlier questions laid the foundations for later questions, focused on most of the reading rather then a small section
	· Initial questions assisted to clarify the main ideas of the chapter(s) and subsequent questions explored these ideas with greater depth and relevance with a high degree of effectiveness

· Questions helped to establish the relevance of ideas to past and the present with a high degree of effectiveness.

· All of the questions were of the highest quality – led to higher order thinking, called for more then simply recalling facts, different perspectives of the class were recognized, cited particular scenes or passages to help students gain reference, connections were made between the readings and life in general, excellent interpretative questions were asked, earlier questions laid a strong foundation for later questions, focused on the entire reading rather then a small section

	Conventions
	· No mastery of grade appropriate conventions.
	· Limited mastery of grade appropriate conventions
	· Some mastery of grade appropriate conventions
	· At grade appropriate use of conventions
	· At or above grade appropriate use of conventions


Section 4: Seminar Management Skills – 20 marks (Application)

	Level “R”

0 – 49%
	Level “1”

50 – 59%
	Level “2”

60 – 69%
	Level “3”

70 - 79%
	Level “4”

80 – 100%

	· Student(s) had a very limited understanding of where to locate information in the text to look for answers

· Student(s) did not develop a plan to help lead the class to new conclusions

· Student(s) did not use any creativity to enhance seminar

· Student(s) did not manage the class with effectiveness, relied on the teacher for guidance or direction all of the time

· Student(s) did not ask additional questions of students to help clarify their original responses

· Student(s) allowed discussion to wander off task did not manage to sufficiently discuss ideas brought up in the chapters under study

· Student(s) did not make any true attempts to involve all students in the seminar discussion

· Student(s) made unsuccessful attempts to assist in the correction of incorrect interpretations of concepts or ideas made by the members of the class.

· Allowed dominant personalities in the class to take over the discussion

· A very disorganized seminar with a very limited degree of effectiveness
	· Student(s) had a limited understanding of where to locate information in the text to look for answers

· Student(s) did not rarely develop a plan to help lead the class to new conclusions

· Student(s) really use creativity to enhance seminar ,if they did it was ineffective or at times it detracted attention from the main idea(s)

· Student(s) did not manage the class with effectiveness, relied on the teacher for guidance or direction a good deal of the time

· Student(s) did not really ask additional questions of students to help clarify their original responses

· Student(s) allowed discussion to wander off task, and therefore, it was not pointed in a direction that was close to being inline with ideas under study in the chapter(s)

· Student(s) made few  attempts to involve all students in the seminar discussion

· Student(s) made few attempts to assist in the correction of incorrect interpretations of concepts or ideas made by the members of the class or they were done in a abrupt manner

· Some students in the discussion were not treated with consideration

· Allowed dominant personalities in the class to take over the discussion

· A somewhat disorganized seminar with a very limited degree of effectiveness
	· Student(s) had a mediocre understanding of where to locate information in the text to look for answers

· Student(s) developed a plan to help lead the class to new conclusions

· Student(s) used some creativity to enhance seminar, however, at times it detract attention from the main idea(s)

· Student(s) managed the class with some degree of effectiveness, however, at times relied on the teacher for guidance or direction

· Student(s) only asked a few effective additional questions of students to help clarify their original responses

· Student(s) allowed discussion to wander off task at times, and therefore, it was not always pointed in a direction that was  very close to being inline with ideas under study in the chapter(s)

· Student(s) made some attempts to involve all students in the seminar discussion, however, they were somewhat  ineffective

· Student(s) made some attempts to assist in the correction of incorrect interpretations of concepts or ideas made by the members of the class, however, they were done in a abrupt manner

· Some students in the discussion were not treated with consideration

· Allowed dominant personalities in the class to take over the discussion

· A somewhat organised seminar with a mediocre degree of effectiveness
	· Student(s) had a good understanding of where to locate information in the text to look for answers

· Student(s) developed a good plan to help lead the class to new conclusions

· Student(s) used good creativity to enhance seminar and it did not detract attention from the main idea(s)

· Student(s) managed the class with a considerable degree of effectiveness and mostly did not simply rely on the teacher for guidance or direction

· Student(s) made sure that effective additional questions were asked of students to help clarify their original responses

· Student(s) kept discussion mostly on task and pointed in a direction that was  very close to being inline with ideas under study in the chapter(s)

· Student(s) made effective attempts to involve all students in the seminar discussion

· Student(s) made effective attempts to assist in the correction of incorrect interpretations of concepts or ideas made by the members of the class

· Most students in the discussion were treated with a considerable degree of consideration

· Did not allow dominant personalities in the class to take over for most of the discussion

· A very well organised seminar with a considerable degree of effectiveness
	· Student(s) had a firm understanding of where to locate information in the text to look for answers

· Student(s) developed an excellent plan to help lead the class to new conclusions

· Student(s) used creativity to enhance seminar and it did not detract attention from the main idea(s)

· Student(s) managed the class with a high degree of effectiveness and did not simply rely on the teacher for guidance or direction

· Student(s) made sure that highly effective additional questions were asked of students to help clarify their original responses

· Student(s) kept discussion on task and pointed in a direction that was inline with ideas under study in the chapter(s)

· Student(s) made highly effective attempts to involve all students in the seminar discussion

· Student(s) made highly effective attempts to assist in the correction of incorrect interpretations of concepts or ideas made by the members of the class

· All students in the discussion were treated with a high degree of consideration

· Did not allow dominant personalities in the class to take over at all

· Highly organised seminar with a tremendous degree of effectiveness


Section 5: Seminar Summary – 10 marks (Communication)

	Criteria/Levels
	Level “R”

0 – 49%
	Level “1”

50 – 59%
	Level “2”

60 – 69%
	Level “3”

70 - 79%
	Level “4”

80 – 100%

	Content and Ideas
	· Student(s) demonstrated a very limited ability to tie together the main points of the discussion and several of the key points were omitted.

· Demonstrated a very limited ability to follow the train of thought in seminar by their inability to include new and relevant points that were generated through the seminar discussion
	· Student(s) demonstrated a limited ability to tie together some of the main points of the discussion, however, some of the key points were omitted.

· Demonstrated limited ability to follow the train of thought in seminar by their inability to include some new and some relevant points that were generated through the seminar discussion with mediocre degree of effectiveness
	· Student(s) demonstrated some ability to tie together most of the main points of the discussion, however, a few key points were omitted.

· Demonstrated some ability to follow the train of thought in seminar by their ability to include some new and some relevant points that were generated through the seminar discussion with mediocre degree of effectiveness


	· Student(s) were able to tie together most of the main points of the discussion in an effective manner

· Demonstrated a good ability to follow the train of thought in seminar by their ability to include new and relevant points that were generated through the seminar discussion with a considerable degree of effectiveness
	· Student(s) were able to tie together the main points of the discussion in a highly effective manner

· Demonstrated a fine ability to follow the train of thought in seminar by their ability to include new and relevant points that were generated through the seminar discussion with a high degree of effectiveness

	Voice and Presence
	· Student(s) mumbles way through introduction.  Could not understand words they were pronouncing because of volume, tone or speed of delivery

· Student(s) did not display any inflection in their introduction

· Student(s) continuously made mistakes in poise, demonstrate a high degree of tension and could not really recover from difficulties without assistance.


	· Student(s) mumbles some words, incorrectly pronounces terms and names, speaks too quietly for all  Student(s)s to hear

· Student(s) does not display some level of inflection throughout their introduction

· Student(s) makes several mistakes in poise, displays considerable tension and had difficulty when recovering from miscues
	· Student(s) incorrectly pronounces most terms, names.  Audience members have difficulty hearing because of low volume and mistakes

· Displays some level of inflection throughout delivery

· Makes minor mistakes in poise, displays minor tension and had some difficulty when recovering from miscues
	· Satisfactory use of inflection, but does not consistently have fluid speech

· Student(s) used a clear voice and pronounced most words correctly

· Student(s) only make minor mistakes in poise, but the quickly recovered and displayed little or no tension
	· Use of fluid speech and inflection maintains the interest of the class

· Student(s) used a clear voice with proper volume and correct and precise pronunciation of terms.

· Student(s) display a relaxed, self-confident nature about selves with no mistakes in pin poise


Section 6: Chapter and Seminar Summary – 20 marks (Knowledge/Understanding)

	Criteria/Levels
	Level “R”

0 – 49%
	Level “1”

50 – 59%
	Level “2”

60 – 69%
	Level “3”

70 - 79%
	Level “4”

80 – 100%

	Overall Understanding
	· Student(s) demonstrates a misunderstanding of the ideas, themes and concepts from the chapter(s) because a lot of irrelevant information was included in their summary
	· Student(s) demonstrates a limited understanding of the ideas, themes and concepts from the chapter(s) because some of the relevant information was not included in their summary
	· Student(s) demonstrates some understanding of the ideas, themes and concepts from the chapter(s) by including some of the relevant information in their summary
	· Student(s) demonstrates a considerable understanding of the ideas, themes and concepts from the chapter(s) by including most of the relevant information in their summary


	· Student(s) demonstrates a thorough and comprehensive understanding of the ideas, themes and concepts from the chapter(s) by including all relevant information in their summary

	Content and Ideas of Summary
	· The summary demonstrates a lack of understanding of the required balance of meaning and brevity

· Ideas and points in the summary are not presented in a clear, logical, coherent and sensible manner

· Student(s) demonstrates a very limited understanding of the main philosophers and their ideas in the chapter(s)


	· The summary demonstrates limited harmony between meaning and brevity

· Few ideas and points in the summary are presented in a clear, logical, coherent and sensible manner

· Student(s) demonstrates a limited understanding of the main philosophers and their ideas in the chapter(s)
	· The summary demonstrates some harmony between meaning and brevity

· Some ideas and points in the summary are presented in a clear, logical, coherent and sensible manner

· Student(s) demonstrates some understanding of the main philosophers and their ideas in the chapter(s)
	· The summary demonstrates a good harmony of meaning and brevity

· Most ideas and points in the summary are presented in a clear, logical, coherent and sensible manner

· Student(s) demonstrates a good understanding of the main philosophers and their ideas in the chapter(s)
	· The summary demonstrates a superior harmony of meaning and brevity

· All ideas and points in the summary are presented in a clear, logical, coherent and sensible manner

· Student(s) demonstrates a in depth understanding of the main philosophers and their ideas in the chapter(s)

	Conventions
	· Summary is riddled with spelling, grammar, structural or punctuation errors throughout the entire summary


	· Many (8+) spelling, grammar, structural or punctuation errors are present in the summary
	· Some (4-7) spelling, grammar, structural or punctuation errors are present in the summary
	· Very few (1-3) spelling, grammar, structural or punctuation errors are present in the summary
	· No spelling, grammar, structural or punctuation errors are present in the summary


Section 7: Annotated Bibliography – Application (20 marks)

	Criteria/Levels
	Level “R”

0 – 49%
	Level “1”

50 – 59%
	Level “2”

60 – 69%
	Level “3”

70 - 79%
	Level “4”

80 – 100%

	Quantity and Quality of Annotated Bibliography
	· Far below the required amount of secondary sources were included in bibliography or it was not included

· A very limited amount of the sources were relevant to the chapter(s) and ideas under study


	· Far below the required amount of secondary sources were included in bibliography

· A limited amount of the sources were relevant to the chapter(s) and ideas under study
	· Below the required amount of secondary sources were included in bibliography

· Some of the sources were relevant to the chapter(s) and ideas under study
	· Suitable amount of secondary sources were included in bibliography

· All or most sources were relevant to the chapter(s) and ideas under study
	· Suitable amount or more of secondary sources were included in bibliography

· All sources were relevant to the chapter(s) and ideas under study



	Format of Annotated Bibliography
	· Demonstrated a misunderstanding of the correct format for bibliographic citation


	· Seldom used correct format for bibliographic citation
	· Sometimes used correct format for bibliographic citation
	· Mostly used correct format for bibliographic citation
	· Always used correct format for bibliographic citation



	Structure and Ideas in Annotated Bibliography
	· Entries were not concise, precise, accurate and/or demonstrates a limited understanding for the nature of original text

· Student(s) demonstrate a very limited ability to determine what the central theme and ideas in the source were and to write about the ideas
	· Entries were not very concise, precise, accurate and/or demonstrates a limited understanding for the nature of original text

· Student(s) demonstrate limited ability to determine what the central theme and ideas in the source were and to write about the ideas
	· Entries were somewhat concise, precise, accurate and demonstrates a mediocre understanding for the nature of original text

· Student(s) demonstrate some ability to determine what the central theme and ideas in the source were and to write about the ideas


	· Entries were very concise, precise, accurate and demonstrates a good understanding for the nature of original text

· Student(s) demonstrate considerable ability to determine what the central theme and ideas in the source were and to write about the ideas objectively
	· Entries were very concise, precise, accurate and demonstrates the true nature of original text

· Student(s) demonstrate excellent ability to determine what the central theme and ideas in the source were and to write about the ideas concisely and objectively

	Conventions
	· No mastery of grade appropriates conventions.
	· Limited mastery of grade appropriate conventions
	· Some mastery of grade appropriate conventions
	· At grade appropriate use of conventions
	· At or above grade appropriate use of conventions




Section 8: Test Question Design – 20 marks (Thinking/Inquiry) 
	Criteria/Levels
	Level “R”

0 – 49%
	Level “1”

50 – 59%
	Level “2”

60 – 69%
	Level “3”

70 - 79%
	Level “4”

80 – 100%

	Quality and Quantity of Test Questions
	· Student(s) have fallen short (0-9) of the required amount (20) of questions

· The content is simply repeated or overlapped throughout the different styles of questions

· Most questions are ineffective, they simply require rogue knowledge to answer 

· Questions have only been taken from a small share of the chapter(s)

· Poor answers were provide for most types of questions
	· Student(s) have fallen short (10-14) of the required amount (20) of questions

· Most of the content is simply repeated or overlapped throughout the different styles of questions

· Few of the questions are effective, most simply require rogue knowledge to answer 

· Questions have been sampled from concentrated  areas of the chapter(s) under study

· Few good, suitable answers were provide for most types of questions
	· Student(s) have fallen just (15-19) short of the required amount (20) of questions

· Some of the content is not simply repeated or overlapped throughout the different styles of questions

· Some of the questions are effective and require more than rogue knowledge to answer them

· Questions have been sampled from some concentrated  areas of the chapter(s) under study

· Some good, suitable answers were provide for most types of questions
	· Student(s) have included the required amount (20) questions

· Most of the content is not simply repeated or overlapped throughout the different styles of questions

· Most of the questions are effective and require more than rogue knowledge to answer them

· Questions have been sampled from most areas of the chapter(s) under study

· Good, suitable answers were provide for most types of questions


	· Student(s) have included the required amount (20) or more questions

· Content is not simply repeated or overlapped throughout the different styles of questions

· All of the questions are highly effective and require more than rogue knowledge to answer them

· Questions have been sampled from all areas of the chapter(s) under study

· Highly suitable answers were provide for all types of questions



	Style of Questions
	· Student(s) designed ineffective multiple-choice questions, all could practically be guessed and therefore did not require a student to comprehend basic factual material.

· True/false questions were ineffective and they were easy to guess and did not make the students think 

· FITB questions were ineffective because they did not assess student understanding of topics and/or ideas in the chapter(s) 

· SA questions were ineffective,  students would not have to formulate sound arguments, express things clearly, and integrate ideas
	· Student(s) designed few effective multiple-choice questions, most could be guessed and therefore did not require a student to comprehend basic factual material.

· Few true/false questions were effective and they were easy to guess and did not make the students think 

· FITB questions were somewhat ineffective because they did not assess student understanding of topics and/or ideas in the chapter(s) 

· SA questions were mostly ineffective,  students would not have to formulate sound arguments, express things clearly, and integrate ideas
	· Student(s) designed some effective multiple-choice questions, however, some could be guessed and therefore did not require a student to comprehend basic factual material.

· Some true/false questions were effective and were not easy to guess and made the students think with some degree of concentration

· FITB questions were somewhat effective because they would assess student understanding of topics and/or ideas in the chapter(s) with little difficulty

· Some SA questions were effective, some would force students to formulate arguments, express things clearly, and integrate ideas in a somewhat effective manner
	· Student(s) designed effective multiple-choice questions which are not readily guessed and which therefore require a student to comprehend basic factual material.

· True/False questions were mostly effective and were not easy to guess and made the students think with a considerable degree of concentration

· FITB questions were effective because they would assess student understanding of topics and/or ideas in the chapter(s) with little difficulty

· SA questions were effective, most would force students to formulate sound arguments, express things clearly, and integrate ideas in a effective manner
	· Student(s) designed highly effective multiple-choice questions which are not readily guessed and which therefore require a student to comprehend basic factual material.

· True/False questions were all highly effective and were not easy to guess and made the students think with a high degree of concentration

· FITB questions were highly effective because they would easily assess student understanding of topics and/or ideas in the chapter(s)

· SA questions were highly effective, they force students to formulate arguments, express things clearly, and integrate ideas in a highly effective manner



	Conventions
	· No mastery of grade appropriates conventions.
	· Limited mastery of grade appropriate conventions
	· Some mastery of grade appropriate conventions
	· At grade appropriate use of conventions
	· At or above grade appropriate use of conventions


HZT 4UO – Grade 12 – Philosophy – Sophie’s World Seminar Evaluation Package – Mark Totals

	Name (s): _______________________________________________________
	Seminar Date: _______________________________________________

	Chapter Titles: _________________________________________________________________________________________________________________


	Section
	Total
	Comments

	Section 1: Guided Reading Questions (TI)
	/10
	

	Section 2: Seminar Introduction (COM)
	/10
	

	Section 3: Seminar Discussion Questions (TI)
	/20
	

	Section 4: Seminar Management Skills (AP)
	/20
	

	Section 5: Seminar Summary (COM)
	/10
	

	Section 6: Chapter and Seminar Summary (KU)
	/20
	

	Section 7: Annotated Bibliography (AP)
	/20
	

	Section 8: Test Question Design (TI)
	/20
	



